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The docuient provides guidelines for conducting a 
workshop for administrators, teachers, and counselors on career 
education for the hearing impaired student in grades K through 12* 
Initial chapters address the history and purpose of the workshopi 
concept outlines instructions for using the manual; selection, 
registration, and preworkshop orientation of participantsi workshop 
facilities preparation; and preparation of the trainer* Ihs bulk of 
the docuiDent contains IB modules, each with .strategies designed to bm 
ittplemented in US minutes (except for two 90 minute modulesj , lach 
ffodule begins with statements of the trainer goal, learner outcomes, 
and advance preparation procedures! followed by an outline of 
naterials/re sources needed with concepts coveredi module procedures 
(including tiie, a code for visuals to be used, and trainer 
narrative) % and a concept outline* Modules cover such topics as self 
awareness as the basis for career development, decision making 
techniques, and technical assistance resources* k supplementary 
section provides additional Instructions for each modulei and 
appendices ccntaln orientation materials, transparency masters, and a 
summary outline of the delivery skills workshops (SBH) 
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L These modules provide 
administrators, teachers and 
counselors with basic career 
education background. New 
concepts include stereotyping, 
infijsion of the CCEM model and 
collaboration with community 
programs. 

II. TTiese modules provide admini- 
strators, teachers and counselors 
with basic planning background* 
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approach and a common language 
for the planning process should 
result, 

niA, Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus. 

niB, Teachers/Counselors will 
receive indepth practice in 
curriculum infijsion of the 
elements of the CCEM. 

IV, All team members will prepare 
an implementation plan for their 
most urgent goals. 



II 



III 



Modules 1-7 

Career 
Education 



Modules 8^11 



Planning 



Modules 12 ^ 15 
A I B 



Implementation | ^ Career 

Educatiori 



I 



IV 



Modules 16 - 18 
Implementation 



Career Education/Planning Skills Section A 

Chapter One? History and Purpose of the Workshop 



At two national mrking conferences on career development for the hearing 
impaired^ jointly sponsored by the Model Secondary School for the Deaf and 
the Natimial Technical Instituce for the Deaf in 1978, participants identified 
tbsm future priorities for career education of hearing impaired students in 
grades K^12. A description of the results of the working conferences appears 
in the voltme, Career DevelopBient for the Hearing Impaired; Proceedings 
of Two Working Conferences (Updegraff, et al, 1979)* The top rated issues 
in terms of urgency and importance were; 

1. inaervice training of faculty and staff in schools and programs 

for the deaf I and 
2* a comprehensive plan for implementing career education goals in 
such programs * 

The National Project on Career Idueation (NPCE) was jointly funded by 
the two institutions to develop a system to deliver career education and 
planning skills by means of inservioe training to educators who work with 
primary, elementary^ and secondary aged hearing impaired students. The long 
range goal is to ensure that in each state there is at least one team of 
escperienced and skilled facilitators who can assist other educational programs 
serving hearing impaired students tQ% 

1* infuse career education concepts into all content curricula, and 
2* develop and implement plans for a comprehensive K^12 career education 
program. 

The workshopi "Career Education and Planning Skills was developed 
to meet the following goals i 
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!• Increase participants* awareness of career education and how it 
is implemented | 

2. increase participants' skill in planning, using career education 
as a vehicle! 

3. Kelp participants develop a plan for their home school j and 

4. Expose participants to some career education activities lAich they 
may wish to use in their home schools. 
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Chapter Two; Concapt Oucline 

There are many terms and concepts used in the content of this workshop 
whieh have evolved into specialised meanings* The outline below serves as 
a eomprehensive display of the contertt and a review of the vocabulary. 

I* Career Development ^ a natural process of maturation^ CCD) 

A. Stereotyping ^ ascribing to all members of a particular minority 
the traits which may seem predominant or typical of the minority. 

B. External Barriers ^ attitudes of others or physical limitations 
to career developnent. 

C« Internal Barriers - negative self concept and low aspirations which 

prevent optimimi career development • 
D. Values Clarification ^ a process resulting in growth in self know'^ 

ledge . 

lip Career Education - a planned program of experiences to enhance one-s 
career develo^ent. (CE) 

A. Work - conscious effort aimed at producing benefit for oneself 
and/or others* 

!• Data ^ numbers, information 

2* People ^ friends I family members, other workers 
3» Things ^ physical objects in the environment 
B« CCEH Model - Comprehensive Career Education Matrix 

1. Self Awareness * knowing one's interests and abilities* 
2* Educational Awareness knowing the training required for 
a specific job* 
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Section A 

3, Career Awareness - knowing the job title for a apecific line 
of work. 

4. Economc Awareness - knowing the monetary system and how work 
is related to money, 

5* Decision-Making choosing among alternatives. 

6* Beginning Competency - basic skills needed to work with datai 

people or things , 
7* Employability Skills - entry level ability within a specific 

field of work. 

8* Attitudes and Appreciations ^ feelings and impressions toward 
work and one's prrsonal involvement in the world of work. 

C. Infusion - the combination of both career education and content 
objectives in one classroom activity. 

D. Integration - the combination of both career education and vocational 
skill objectives in one out-of-school activity. 

1^ Cooperation - support of the school's CI program by comBunity groups, 
F, Resources - materials and people ^ich enrich the CE program offering. 

1. Print 

2* People 

3. Media 

IXl, Planning ^ documentation of decisions and steps needed to reach a goal. 

A, Systematic Planning - step by step process of doctmenting decisions 
needed to reach a goal. 

B. Cellaboration. ^ involving coimunlty representatives and school 
personnel in planning a CE program. 



A-4 



11 



EKLC 



C^vmrnr Edueaclon/Planning Skills 



Chapter 2 



Ce Nesda Asaessment ^ measuring how well the CE program aspecta compare 
with thm ideal 

D, Fower ^ refers to people who can influence the suecess of tha CE 
program « 

!• Support System ^ refers to people who can have positive influence 
on helping CE prdgram to succeed, ' 

F. Goal Setting ^ establishing an outcome which will improve the CE 
program. 

C% Evaluation - measuring how well the program goals were met» 
Ht Communication - refers to the two way^ open dialog among school 
and community planners* 

IV* Implementation - putting plans Into action* 

As Group Decision^Making ^ reaching consensus 

1. IGT - Interactive Group Technique 

2. NGT - Nominal Group Technique 

3« Del phi ^Technique - accomplished by mailing out questionnaire* 
B. Task Analysis - break down of specific jobs to be done in order 

to accomplish a goal* Usually used with time lines. 
Ct Incentives - used as rewards and motivation for participation. 
D. Team Development ^ growth of feelings of closeness , confidence 

and a sense of helping among members of the cadre of CE facilitators* 
E* Technical Assistance ^ the period of tline (6 months to 2 years) 



aft@r the workshop when participants may need outside resources 



from the trainers to continue the Implementation of their compre^ 



hensive plans* 
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Section 4 



Modular Foraiit 

The sodular format for this workshop allows for the greatest flexibility 
of scheduling and combination of individual components. Each module consists 
of strateglaa designed to be implemented in 45 minutes, except for Hodules 
1 and 17 which are double modules of 90 minutas each. 

For intensive training the suggested schedule for three days' prssentation 
appears beiowi 





Day One 


Day Two 


Day Three 


8l30 a.ra. 


Module 1 


Module 8 


mdule 14 Ap B 


9ll5 




Module 9 


^dula 15 Ap B 


lOtOO 


Break 


Break 


Break 


10 §30 


Module 2 


Module 10 


Feedback Ap Bp € 


llslS 


l^dule 3 


Module U 


Module 16 


Noon 


Lunch 


Lunch 


Lunch 


ll30 p*ni« 


Module 4 


Guest Speaker or 
Sharing Time 


Module 17 


2ll5 


Module 5 


Module 12 Ap B 




3l00 


Break 


Break 


Break 


3i30 


l^dule 6 


Module 13 Ap B 


Module 18 


4ll5 


Module 7 


Adjourn 


Adjourn 


SsOO 


Adjourn 







TbMl full day training sessions do not necessarily need to be scheduled 
on successive days* 1%e inservice schedule may provide for three days spread 
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over a full year, one day per quarter* If the days are not seheduled conseeu-** 
tivelyi a short 15-«inute review of the previous content should be inaluded 
in the announoeaent of the next career education inservice day. 

The continuity of the first sevtn modules derives from their career 
education content, hodules 8 - 11 also represent a distinct content chunk 
related to systematic planning* Modules 12A and 13A both were designed for 
administrators and cover group decision ffiaking, while Modules 12B| 13B and 
14B cover infusion of the CCIM and wera designed for counselors and teachers. 
Modules on Day Three, #:^?ept 141, are able to stand alone and could be viewed 
as practice rather than traihlng in new content* 

For schools ^ich have established a weekly Iniervice schedule, the 
modules may be offered one-at*a-time for 45 minutes each week. Special ar- 
rangements may need to be made for Modules 1 and 17 which were designed for 
90 minutes • 
Layout For Modules 

In this Trainer's Manual , each module begins with an overview describing 
the teacher's goalCs) and participant outcomeCs), media and other materials 
needed, and a concept list* More in-'depth information and background may 
be found in the Trainer's Manual Supplement which is found in Section 

The trainer's narration specifies the content and timing of the module 
strategies* Trainers will find media needs listed to correspond to the narra*- 
tive in an adjoining column* 
Coding System for Madia 

There are three categories of software needed to mediate the workshop. 
All handouts are designated "HO" with the module number and order of use 

A=7 14 

o . . . 



Career Educacian/Plmnlng ikllla Chapter 3 

Seetion A 

found in Che upptr right corner* That is, the second handout referred to 
in Module 3 would havei in the upper right corner ^ "HO--3-^2". 

Transparenoes are designated "T" with a similar oode« Other media, 
like fi Ins trip-tape presentations or filma are designated "M" with the module 
and sequence eoded as numerals* 
Pagination 

Each section and module in this Manua 1 has been paginated independently. 
All sections are lettered in alphabatioal orderi however, the modules are 
paginated by module number. Thus "16 - 4" at the bottom of the page refers 
to page 4 in Module 16. 
Supplement 

For those modules requiring in-depth content review or specific notes 
to the trainer with rationale for implementation, a module supplement was 
written. Hot all modules required supplementing « The supplementary materials 
appear in Section D after the modules « 
Tests 

The test which was designed to assess the mastery of career education 
and planning objectives appears in Appendix D in the back of this tenual * 
An answer key is provided » 
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Chapcer Onai Selection of Partisipants 

%'■ . ^ 

Thia workshop hai bean deaigned with a team eoneept for participation. 
It is Important to comunloata this aonaapt when recruiting partleipants 
frotn several sghoola or from one school or program. 
Several Sbhobla 

If more than one achooT or program will be sending a representative 
team to participate in the workshopp the team coi^o&ltlon should consist 
of an admlhistratorf two teachsrs (one elementary 9 one high school) and a . 
eounsalor. fewer than four meters will weaken the influence the team has 
in their change agent efforts for mplementing career education. The team 
should ehooaa or have an appointed team leader • 
One School or Program 

If the workshop will be offered to a large group o£ participants all 
from one school} the team concept may be applied by dividing participants 
by leva! (alementaryy middle and high school) or by function (teachersi dorm 
counsalorsy administrator 1 other). As with several schools, each team mtiat 
deslgnata a leader. The content of modules 1-11 will flow more smDof.hly 
using grade level as the bails for practlca on the planning atep.^« 

For Implamantatlonp it will be necassary for th& taams to communicate 
their priority goals and deeida which goals should ba pursuad for school 
wide Implei^ntation. ^dule 17 may ba used to reach these decisions. Direc- 
tions for planning for Implamantatlon of sahool^ida goals are found In the 
supplement to Module 17| Section D. 
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Sec C ion B 

AdminiaCrafclon Iiivolvenent 

Contaet with the training team may or may not be initiated by the school 
administrator. The trainers should eommunicate directly with the ■chool 
super incendent or progran administrator to describe the team concept and 
the optimun criteria for participation. The workshop was designed for about 
30 participants. If they are representatives of several schools, they should 
be lead people with interest in career education and experience in working 
with deaf students . They do not need any prerequisite knowledge of career 
education and/or planning skills. If the entire faculty and staff of one 
school will be participating, it will be best to plan an awareness level 
presentation as a pre-workahop offering with only about 30 people actually 
participating in the whole program of 22 nwdules. Again these participants 
do not need any background in career education or planning to complete the 
workshop suceessfully. 

The chief school atoinistrator is also asked to attend the final imple- 
mentation modules. In Module 16, the team members will report to each other 
and to their administrators their learnings from the parallel modules. They 
will work together on the development of implementation steps for 3 goals 
in Module 17 and analyze their resource needs in Module 18. The presence 
of the chief school administrator facilitates conaunication and connitment. 
Program Peacriptions 

For teams which have experience In career education or which have plans 
to develop a CI progran, the team leader should prepare a brief (5-10 minutes) 
description of their program or plans to be shared in Module 1. The cover 
letter to participants must communicate this time for sharing so that team 
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leadtifs will be prepared to presefic their information. A sample cover letter 
may be fQund In Appendix A of the Trainer 'a Manual . 
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Chapter Twos Prs^Workshop Oritntation For PartlGipanta 

Prior to actendanga thm workshopi "Career Eduaatioh and Planning 
Skills partiGipanta will nead several orientation materials # Be aura to 
seleci^ participants aarly enough so that all data suoh as oorrect namai posi^ 
tioHi address for mailing purposes are availabla# 
Biographical Data Form 

Demographic data are to be documented and returned to provide tha trainers 
and site coordinator information regarding the audienca composition for spacial 
services or content considerations , 
Pretest 

Use of the pretest is optional. Participant achievement in terms of 
gain scores on workshop content has been signiflcanti based on data collectad 
at the four regional workshops held in Fall, 1979. Tha pratest/posttest 
is fomd in Appendix D* 
itampedr Return Envelope 

Inclosing a return envalope addressed to the site coordinator or trainer 
will assure a batter response to the biographical data forms and the pretests 
prior to the workshop, niese data may ba collaci^ed at registration time 
or during Module 1| if they aren't returned prior to the workshop* 
Pre^^Workahop Readings 

Copies of each of the three pre^orkshop readings (see Appendix A) should 
be enolpaad with self^evaluation questions to check participant learniligi- 
These are to ba retained by participants and brought to the workshop. 
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Deseription of the Warkshop 

Includa a copy of tha brochure describing the workshop on "Career Educa- 
tion and Flanning Skills, " The brochure covers the purpose of the training, 
expected par tic ipant objectives ^ general methods to be used, and history 
of the mm* If the workshop foraat for content will be changed in any way 
from the description in the brochure p the changes should be outlined in the 
cover letter. 

Cover Letter ^ - 

In the cover letter are included an exact schedule of days, times, attan^ 
dance requiremants , suggestions regarding the scheduling of transportation 
arrivals and departures, 

A reminder regarding the tasks participants need to accomplish before 
coming to the trainini is included, and an invitation to bring materials 
and ideas for sharing* Also included are directions for each team leader 
to prepare a five^inute presentation describing their career education progri 

in their own schools 

Food arrangements should be specified as well as recreation ideas, sug- 
gested attire, optional side trips and local sites « 

Transportation arrangements to and from the airport and training site 
are to be covered, with parkini facilities, lodging facilities (if necessary) 
and any specially arranged services for handicapped participants (i.e#, inter 
preters, accessible architecture)* 

The workshop site coordinator's address and telephone number should 
also be included, along with a checklist of the orientation package contents «; 

A sample cover letter is available in Appendix A, 

20 
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Maps I Dirsctiona 

If parcielpants will be driving to the workshopi a map of the area with 
directions desoribing the route from main highways , for parking, for encarlng 
the building may hm needed* For out-of-town partieipants , a map may be helpful 
in establishing the location of the lodging and training sites. 
Hotel Return-Mail Card 

If participants will be lodged in a motel, a card specifying single 
vs« {louble tocm and roramate choice may be used* Moat motels prov^ide these 
cards ^en a block of rooms will be used. The cards should be s tamped i "Career 
Education" to identify the group* 
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Chaptttf Threat Registration Logisties 

Fartieipant reglstratidn far the workshop should be handled several 
weeks prior to the workshop in con Jung tion with the super tintendent of the 
participant aghool . 

On-'site regis trstion should be set up prior to Module 1, as a checking- 
in process* Since this may be the first contact between participants , hosts, 
and trainers y it is unportant to maintain an organised and helpful stance. 

The registration area should be labeled clearly. Signs and arrows direc^ 
ting participants to the location from parking lots , main entrances, or lodging 
sites should be set up on registration day. The area should be separate 
from all other aotivities . Someone who is knowledgeable about the host in- 
stitution sKould be av at the registration table. The area should 
be set up with a convenient traffic flow in mind. 

Materials needed includes 

1, check list to verify participants' arrival. 

2, name tags filled in with names and school (large first name), ar- 
ranged alphabetically, 

3, participant notebooks, with copies of handouts and transparencies* 

4, sign^^up for local tours or other services (optional). 

5, ekhibits of career education materials and/or curricula (optional), 

6, refreshments (optional), 
7« extra maps, 

B, extra pens^ markers, 
9, blank name tags. 
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Section B 

Workshap personnal who are designated to serve during registration time 
should Mar an Identif ie«tlon tag. One parson should serve as greeter while 
another (or others) aacQmplish the aetual registration funotion* Relief 
shoald be provided after every hour* A minimum of two people is always needed 
regardless of group sizSe 

A lounge setting with convenient restrooms and coat racks rakes for 
a comfortable atmosphere while partioipants are waiting to move to the first 
session. 

The direations for. the trainers or aasistants who will register the 
participants are as follows i 

1* Ask participant's nana« 

2* Check off on list of names* 

3, Give out name tag^ ©r let partlaipMt pick it out of the alphabetical 
arrangement. 

4. Give out participant notebook. 

5* Give out registration packet with local information provided by 

the host institution. 
6* Provide any other informationi directions. 
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Chaptsr Fowl Setting Up Woirkshop Facilities 
A. Site Cooifdinator 

A gits eoaifdinatpr will ba neadsd to handle the workshop arrangements 
lAien workshops are hs Id in other locations « The ideal ahoice would be someone 
who has had ei£perience in getting up similar workshopi or programs in his 
or her host school. If no one pogsegges this experience , the person selaated 
should be resotireeful and deoisive with enough administrative baoking to 
overao^ the obsteeleg that occur during any undertaking of this giie. It 
is important to stress that the coordinator's obligations will require con- 
siderable tine prior to the workshopi and during the vorkshop duties may 
be so d^aanding as to pravent full participation. 

The responsibilities of the coordinator include the followingi 
Before tterkahop 

Reserve rooms for training program. 

Make media arrangements for the gchedules/modules. 

Set up lodging and food arrangements ^ if necessary* 

Hake hospitality arrangements for trainers and observers. 

Arrange transportation for trainers and observers ^ if necessary. 

OrganiEe local information p mapS| tours p etc. (optional) 

Mraage workshop budget . 
Registration Time 

^rows or directions to registration site* 

Qreat trainersi be available for questions. 

Check for problems* 
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Duying the Workshop 

Check for pr@bleas« 

Serve aa "gofer" when partieipants and trainars need eoples niade^ sup* 
plies ^ or make telephone calls. 

The site coordinator will play a key role in the comfort of participants 
and the success of the training in a workshop setting. It is crucial to 
keep the site coordinator informed of any changes as arrangesiants and plans 
evolve # 
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' Chapter Pouri Setting Up Workshop FaGilities 

B, Training and Food Arrangements 

Large Group Int eraa t ion 

The workshop niodulas ^ich are presented to the entire group of partici- 
pants (Modules 1^7 1 18) should be held in a training setting conductive to 
seat worky asd yet allow complete group visabillty for interaetive aommuni*- 
eatioii, 

'Hie room Ideally should be large enough to set up nine long tables in 
a "U" formation as Illustrated below for about 30 participants # Partieipants 
may sit on the outside of the "U" irtsere they can simultaneously view the 
trainer y the interpreter! wd screen positioned at the open end* The trainer 
needs a long table for the overhead projector ^ transparencies ^ handouts and 
for the Trainer's Manual or other references « A smaller "U" can be made 
to accomodate fewer people. 

Figure li Training Room Set-Upi Interactive 
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Teafflwork 

Modules 5, 7^11, i6f and 17 are designed for all participants to be 
seated with their sehool teams ^ The seating may be raodified as illustrated 
below. It is still necessary for participants to view the trainer and transparencies 
at the front of the room. * 



Figure 2, Training Room Set--Up: Teamwork 



Inttrpreter Trilntr | 



▼1 X 



Tibit 



FRONT 




The trainer presents the objectives and the processing questions from 
the front of the room. Both the trainer and cofaailitator<s) then mingle 
with the teams to asgist them in completing the planning exercise aheeti* 
It may be helpful for eonmunication within the teams to move the tables apart, 
if there is room. If there are team members who require interpreting assis- 
tance to aoiwunicate with their deaf teamates , the interpreter and cofaci- 
licator may serve in this role. 
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Parallel Hadules 

The adminiitrators ' modulas, 12A - 15A, should be held in a separate 
room tvm Che parallel medules designed for teachers and counselors (12B 
^ 15b). An overhead projector and iereen will be neeeded in both rooms. 
The "A'' modules require a smalleri less foraal setting. Ic may be possible 
to seat all the administrators around one tablei either round or rectangular 
in shape I leaving the front end open. 

Figure 3* Training Room Set-^Upi Administrators 

I jcrwn ~] 



X 

Trainsf 



irtttfpfitfir 




The "B" modules may be held in the same room as the large group sessions 
with the interactive seC^up. The trainer should "close up" Che U table seC^ 
up by removing any unneeded tables. This arrangement will promote a more 
intimate interacCion during Chese modules. 
pQsitiQn of the Trainer 

The trainer may move to a more central position during the discussion or 
step back to allow the group to view supporting mediap or when the cofacilitator 
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has the floor. The screen and ovarhead projections should be raised suffi- 
cient ly above the trainer to be seen while the trainer is standing. 

The cofacilitator may choose to sit up front, with the partieipants , 
or sit at the rear of the room. This arrangement should be worked out before 
the session to meet the comfort of the trainer. The front position allows 
the cofacilitator to assist with passing out handouts j monitoring media and 
other helpful tasks. 
Use of the Interpreter 

During large group sessions the interpreter should always sit up front. 
Ideally trainers will slpi their presentations , lecturetteSi discussion ques-- 
tions and directions. During the trainer's signing the interpreter may simply 
sit by until needed. For trainers who feel uncomfortable signing for them-- 
selves the interpreter (s) may sit or stand beside the trainer while interpret 
ting. 

The most important use of the Interpreter is during the group interaction 
with processing questions , discussion and feedback* Tht reconimendatlon based 
on the NPCE regional workshops with participants using a variety of communis 
cation modes i is for the interpreter to sign all participants' comentSj 
even if the participants sign for themselves. In this way, deaf participants 
will be able to watch the speaker or they may opt to attend to the interpreter* 
This policy should be announced at the beginning of the workshop to establish 
a comfort level for participants and for the interpreter. 

Baaed on the NPCE experience using interpreters in the regional workshops, 
one interpreter is adequate for the large group and teamwork modules, if 
the trainars can sign for themselves. If the trainers need interpreter support 
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for their narration$ an additional interpreter will be needed. An additional 
interpreter is also needed for covering the parallel modules. It is also 
important that the interpreter(i) possess reverse interpreting skills to 
facilitate the full participation of all deaf participants. 

If all the trainers are competent and comfortable signing their narration, 
the interpreteri should be briefed before the workshop regarding how they 
will be asked to serve* When inadequately prepared, interpreters have expressed 
disaomforti feelings of uaelrssness, and even taken offense at being asked 
to "stand-^by" while the trainers signed for chemselves. Advance preparation 
will give them confidence in this modified Interpreter role« 
Position of Media 

The media should be positioned at the front of the room and visible 
from all participant chalrst All participant chairs should be located no 
further a distance from the sereen than 8 times the height of the screen. 

Figure 4» Media Set Up 
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The evarhead projeetor is usad in every module. The transparencies 
aheuld be projected on a screen elevated above the head of the standing trainer. 
The projector may be positioned on the trainer's table or on a separate cart. 
There should be a surface available for the transparencies to be deposited 
after uie# 

Iti setting up the transparencias , they may be stacked in the order in 
which they will be used. In addition the handouts or exercise sheets taay 
be inserted in the pile of transparencies in the appropriate positions. 

The wprkflhop readings f objectives for each module y and notes should 
be collated by module and inserted in a participants' workshop ring notebook. 
The notebook may be distributed when participants register for the workshop 
or at the beiinning of Module 1. Participants should be instructed to bring 
their notebook with them to each module. 

All packaged media Ce*g» filmstrip/tape presentation and 16 tm film) 
used in the workshop are captioned for use with a mixed deaf and hearing 
audience « Deaf participants may wish to sit near the front of the room for 
best visibility. 
Food Service Facilities 

For workshops involving about thirty participants j special arrangements 
will be needed to expedite the food service for lunch, coffee breaks, and 
hospitality. It is recomended that participants be on their wn for breakfast 
unleas they are lodged in a residential setting where a coomon meal would 
be motm convenient. Even in a dormitory situation, it is recoim^nded that 
partiaipants be responsible for their o%m dinners. 

31 
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LuQeheSi because they fall between sessions , may be provided for a "cap^ 
tive audienee." A schedule allowing 1 1/2 hours for lunch should be adequate 
in a school lunchroom or with eacered service « Trainers should strive to 
attend all meal fimctions and cO'^mingle with participants as much as possible. 

A morning coffee break and/07 coffee service available 15 minutes before 
the first seision in the morning is mandatory to maintain positive affect. 
Other beverages should be mailable for non-^cof fee drinkers . Beverages for 
the afternoon break are desirable but optional. Access to a soda machine 
may be sufficient « 

A brief hospitality session after the afternoon sessions is also desirable 
to faciiitata sharing of transportation and/or dinner plans. Evenings should 
be left open for participants to pursue fellowship among the group or to 
be on their 01m. 

The site coordinator should assume responsibility for setting up all 
food services. Any e^ipenses for which participants will be obligated should 
be detailed in the cover letter. 
Other Considerations 

The site coordinator should also check the following facility considera- 
tions 1 

1. Eooms where media will be used should be able to be darkened i pre- 
ferably partially darkened to allow participants to take notes 

if desired. 

2. Ability to control temperature during the training program should 
be checked. 
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3, Eatsbliih the time, when the building ean Co be opened and must 
closed « If extra keys are needed, they should be acquired before 
the workihop. 

4, Loeatlon of eleetrical outlets must be convenient for media use. 
If extension cords are used, they should be taped to the floor 
to prevent tripping* 

5* A storage rooL r area in the main training room should be set 

aside far the workshop materials and supplies. It should be easily 
acceisible by the trainers during the modules « 

6* Clerical assistance to serve as "gofer", make copies, type workshop 
"eoergency" needs « 

7. Ideally, the trainers or someone on the training staff should visit 
the host institution and tour the workshop site prior to the work* 
shop to check these arrangements * 
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Chapter fours Setting Up Workshop Facilities 
0, Media Arrangements 

This mulcimediai experiential workshop for a mixed deaf and hearing 
audience will depend, in large part| for its suecass on the adequaey of media 
aupports Preparation of mediated materials raquirea production of copies 
of handouts and transparencies as well as arrange^^^ent for use of the hardware 
delivery system. 
Preparation of Handouts 

An important part of each NPCE local workshop is the dissemination of 
printed materials to participants « These materials parallel materials received 
by training teams in the regional workshops « Master copies of all of these 
materials are part of the l^Cl training package » The duplicated handout 
copies are the only expendables of the workshop. Master copies were included 
because of the impossibility of l^CE headquarters anticipating and providing 
for all handout needs at the local workshops. It is the responsibility of 
the training team to be sure an adequate number of copies have been duplicated 
for all participants y trainers and observers. Should the master copies become 
lost or damaged| replacements will be available from NPCE for a nominal cost. 

All transparencies are boxed separately from handout masters. Handout 
copies of some transparencies are given to participants as a form of -^note- 
taking service*" ThuS| the master copy of such a transparency would be listed 
with other handout masters » 

At first, the organlMtlon of workshop handouts may aaem a bit confusingi 
because of the Ir variety | quantity, and their different uses. These Includes 
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workaliap readingi, copies of moat transparenciea used in the workshop, work-- 
iheetfl that partieipants use and keep, and evaluation forms participants 
give baek to the training team* Basiaallyi however, the maacer copiei of 
handouts have been organiied into three sections based on where and when 
they are used. 

Pre-Workshop Readings * Biese "readings" inelude three artieles to be read 
by participants before the workshop. The pre^workshop mailing also ineludei 
a registration fora and pretest (optional) that need to be oompleted and 
returned before the workshops These materials and a broehure desoribing 
the workshop are part of the pre^orkshop paekage sent to all partieipants 
(see Appendix A)# 

Partioipant Hoteboeks * These handouts are designed to be placed in a notebook 
for each participatit before the workshop begins* Trainers must take responsi* 
bility for duplicatingi collating, and inserting these materials into the 
appropriate position in the notebooks so that participants can easily locate 
each handout when referred to during the training* 

Workshop Handouts - An attest has been made to include as much of the handout 
materials as possible in the participant notebook to save the time that would 
be taken handing these out during the modules. Handing out materials during 
the workshop takes valuable time and makes the trainers' job that mich harder* 
Howeveri there are some handouts which are not appropriately handed out before 
the modules are presented* This last group of materials needs to be duplicated 
and h«nded out in the module when indicated in the Trainer Narrative. 
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Pre para C ion and Use 

Capias ©f handouts should hm of the best possible quality. The handout 
maatera have been ordered aecordlng to the index below* It is a good Idea 
to double cheek all masters in case some have been borrowed and not returned, 
it is also a good idea to keep all handout masters in one place and loan 
out only duplicates of handouts. This will help insure a complete set and 
avoid damage e 

The master handout set has been organised into three sections | Pre-Work- 
shop Readings, Participant Notebook, and Workshop Handouts, mm Pre-Workshop 
Readings section can simply be duplicated and inserted into the Pre-Workshop 
Mailer, The Farcicipant Notebook handouts should be duplicated, aollatedi 
holes punched, and then put in the Spring participant notebook that trainers 
may supply for each participants These handouts should be collated copies 
of the master set and if desired, can be printed on the front and back to 
save paper. The Workshop Handouts should be duplicated in order, but not 
collated unless they have more than one page, niese will be given out by 
the trainers during each module* 

On a final note| this Trainer's Manual contains copies of all transparen-^ 
cies in Appendix B and worksheets at the end of the script for each module 
for easy reference when preparing the workshop* It does not contain the 
larger handouts designed for the participant notebook. In preparing for 
the teaching of a module, it is advisable to have a copy of the participant 
notebook as a reference to all handouts. 
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Index of HatidQuts 

This index hai bwo prepared to assist in planning for production of 
the handouts, 

Pre-Workahop Readings . The list below specifies the material to be sent 
to participanta about three weeks before the workshop. 
RO # 



HO-P-l Biographical Data Porn 



Number of Pages 
1 



HO-P-2 



Pretest (optional) 



gO_P_3 '^eet Nansie Sharpleas" 



5 



HO-P-4 
HO-P-5 



"An Introduction to Career Iducation" ^ 
"Overview of a Career Development Model" 7 



a^p_6 Deacripcion of the Workshop 



1 



Participant Hetebook . The list below indicates the transparency copies and 
handout, which shDuld be aaseBbled into the participants' notebooks prior 
to the workahop. A one inch. 3-ring binder should be supplied for each parti- 
cipant containing each handout in the order shown below. Tabs aay be supplied 
and inserted in front of Modules 1, 8, 12A and 16. Be sure to line up the 
punch holes for easy insertion. 

The preparation of the notebook ^ead of ti«e nay seem burdensooe in 
light of the time needed for other preparation tasks. However, the savings 
in inatruetion time is enormous if these handouts are already available. 
There is the added benefit of having notes in the notebook so participants 
won't need to copy the eontent from the transparencies. 

t 
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^ HO # TicU Number of Fagea 

T-1-3 Goals 1 

Roadmap 1 

T-1-5 Objectives 1 

HO-1-1 Concept Outline 1 

T"2-l Objectives 1 

T^3-l Objectives ' 1 

H0-"3='l Confeiiions of a 7th Grader 1 

HO'-3--2 Perceptions of Edueators 14 

T-4-1 Objectives 1 

T-5^1 Objectives 1 

CGEM Model 1 

t^5^3 Stages of Career Development 1 

H0--5-1 Curriculum Smples 15 

T^6--l Objectives 1 

T-'6--2 infusion vs * Add^n 1 

T^6^5 Comprehensive CE Curriculum 1 

HO-^6^2 Research Findings on Infusion . 3 

T^7-^l Objectives 1 

T-7^2 Infusion vs* Integration 1 

T^7-"3 Cooperation vs. Collaboration 1 

HO-7-2 Planning a Field Trip 3 

T^8--2 Roadmap 1 

T-8*3 Objectives 1 

T^8^4 Systematic Planning and Implementation 1 
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HO # Title Nmnber of Pages 

j^g^5 piannings Needs Aaoessment 1 

^^g^l Objectives 

T^lO^l Objectives ^ 

10-^3 Sources of Pawer ^ 

Kinds of Support Systems * 

T-ll""l Objectives ^ 

^^H^3 Goal Setting/Evaluation Lecturette 1 

T-^12A^1 Roadmap ^ 

T^12A-2 Objeetives * 

T^12A-6 Decision Making Techniques * 

H0--12A-1 NOT vs. IGT ^ 

H0^12A^2 Hie Delphi Technique ^ 

T-^13A-^1 Objectives ^ 

T^14A^3 Objectives ^ 

T*14A^4 Cooperation vs. Collaboration 1 

T*14A**5 Task force vs. Conounity 1 
Advisory Consittee 

H0^14A-1 Sample Materials ^ 

T-15A-'l Objectives ^ 

T^15A^2 Steps in Systematic Implementation I 

T^12B^1 Roadmap ^ 

T*12B-*2 Objectives ^ 

T* 1 3B- 1 Ob j ec t ive s ^ 

•j^l41-2 Objectives ^ 
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HO # 


Title 


Number of Pa|ea 


H0-14B-^1 


Script for Work Functions in Everyday Life 


6 


HO«14B-2 


Work Function Definitions 




t-15B-l 


Objectives 




H0-15B-'2 


Guidelines far Using a Deaf Role Model 






Print/Media Resources 




T-16-^1 


Eoadinap 






Objectives 




T-17^i 


Objectives 




T-18--1 


Objectives 


• 


Workahop Hsndouta (class), Tha list below spaeifi^s the 


transparency copies 


and werksheeti used during the modules. The duplicated 


copies may be stacked 


In their 


reipective order of use with the transparencies 


for each module. 


m t 


Title 


rtumper or i^sg^s 




Film Eicercise Sheet 


1 

I 


HO-^4-1 


Definitions 


I 


HO-4-2 


Concept Outline - Definitions 


J 




List of CE Tasks 


1 




Infusion Practice Sheet 


e 
3 


HO- 7-1 


Field Trip Worksheet 


2 


HO- 8-1 


Career Education Needs Assessment 


A 


HO'-f-l 


Needs Focusing Worksheet 


2 


HO-^10-1 


Power Focusing Worksheet 


1 


HO-lO-2 


Support System Workaheet 


1 
I 


HO-11-1 


Goal 'Jetting Workeheet 


I 


HO-11-2 


Example Goal 


1 



eric; 
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HO # Title Number of Pagea 

H0-13A-1 Charaeterigtica of a Healthy Organization 1 

HO-lSA-1 KPCE Implementation Form 2 

H0^12B-^1 Personal Inventory l Why Do You Work? 1 

HO^lSB^l Educational Awareneaa Worksheet 1 

H0-" 138^2 Lemona4g,,Game ^ 

HO-13B-3 Ixample Came 1 

T-13B-2 Unusual Occupational Titles 1 

H0-14B-^3 Gxample Lessons for Beginning Competency I 

HO'-lSB-l Job Title Information Tree 1 

T-15B-^2 Criteria for Selection of Rasouraes 1 

HO^lS^l Team Development Scale 3 

H0^17*l KPCE Format for Planning Your Implementation ^ 

H0^17^2 Example Plan ^ 

H0^18-l Workihop Queationnaire 1 

^0^18^2 Career Education/Planning Skills Test 3 



Arrangement for Media Equipment 

Although media requirements for the NPCE workshop are not great, the 
delays that can be caused by hardware that is tiot delivered can be very fra- 
strating and virtually ruin a multimedia workshop. It is important to reserve 
equipment in advance and then double and even triple cheek availability as 
the workshop plans progress* 

Following is a list of media equipment requirements for each module* 
Media planning should be baied on and correlated with other facilities planning. 
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Moduia Media 

1"2 Standard Equii^ent* 

3 itandard Equipaent , 16 m Movie Projagtor 

4*11 Standard iquij^ent 

12A*15A** Standard Equipment ' ^ 

12B-13B** Standard Iquipmant 

Wl ' Standard Equipment | Films trip Projector and iynch^^onized 

Cassette Tape Reaorder 

15B Standard Bqui|^ent 

16^18 Standard Iquipoent 

Standard equipment includes I Overhead projectorp blank traniparencieS| trans- 
parency markers 9 2 easels with newsprint and markers ^ masking tape 9 blackboard 
chalk and erasers 9 and 3x5 cards* 
MAs the A and B sessions occur simultaneous lyp two sets of standard equipment 
will be needed « 

Prices and othe r materials 

~ ~ ~ " — * 

In Module 12B a priiie should be warded to the group with the most Job 
titles « An appropriate prize is candy to be shared by the winning group. 
In case of a tie, it is best io be prepared with two equal prizes , In Module 
16 a prize should be awarded to the participant with the most experience. 
The prizes should be gift wrapped if possible. 

For Module ISA it will be necessary to purchase a snap-together model 
vehicle. 
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If the training team wishes to acknowledge tm helpfulness of the site 
doordlnatori a small gift of appreeiation is appropriately given at the end 
of Module 18^ 
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Chapter FouT I Setting Up Workshop Paoilitieg 
D« Lodging Arrangements 

If it ia ntceasary to find lodging for partioipancs and trainersp the 
site coordinator should Dakt the arrangements for a blosk of rooms either 
on oaapus or in a nearby motel. If participants will be responsible for 
their oim lodging oosts, these arrangements need to be spelled out in the 
eover letter* Participants should eontaot the hotel directly requesting 
to be placed in the "Career Education Block." 
Sharing Rooms 

It is likely that double rooms will be most feasiblep for the sake of 
budgeti and also to facilitate the interaction of people over the intensive 
training period. Participants should indicate their perference for a double 
or single toGmf and indicate a roosnate choices 1' desired. This infonnatian 
can be mailed directly . to the motel using a return mail card i&ich most motels 
provide. These return cards can also be stamped "Career Ed" for easy identi-^ 
ficationi and should be mailed out with the orientation materials about three 
weeks prior to the workshop, 
Eesidential Settings 

For workshops that are held on the campus of residential institutions f 
it is possible that on-campus rooms in the dormatories may be available* 

The advantage of having the lodging and training sites adjacent Includes 
conveniencei .elimination of transportation costs | and the intimacy of associa*' 
tion with other educators of the deaf and perhaps deaf children. The incon^ 
veniences of a ban on alcohol use, and distance from a metropolitan area 
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may alsa be conaidered. Aacesa to a bar, an ice nachinei television or other 
entertainfflent; and coffee early in the morning may have an impact on participant 
(and trainer i) comfort. 
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Chapter Fiv^i Preparing to Teach 

Review 

In getting wmmdy tQ train loeel school partiaipants , the delivery skills 
whieh were taught in the Regional Workshop far CS Faoilitators should be 
reviewed thoroughly* The outline md posttest are found in Appendix C# 

A tborough knowledge of the oontent of the CI and planning modules will 
be assured by reading the narratidn and handoutSp practicing all the eMrcise 
sheets I and studying the in-^ilepth information in the SupplOTent to the Trainer's 
Hanual t found in lection D* 
Pivision of Labor 

To make most efficient use of the talents and strengths of the trainers ^ 
each member should choose the modules they feel they could do best* That 
decision may be based on interest and content expertise i as well as length 
of practice and experience with the strategies* 

When several tern members desire to present a module i they should work 
out an agreeable arrangement for cofacilitating* It is hoped that for each 
modulei at least two trainers will be available. One person may serve as 
"leader" while the other may cofacilitate* for guidelines on how to do-lead 
a module^ refer to materials in the Delivery Skills Workshop! Session D. 

For those modules which no one wants to present p the team members may 
trade off for more desirable assignmantSi draw straws or bs assigned by the 
team leader* Ultimately the team leader should be able to present any of 
the modules md should serve as backup in case of illness of one of Che trainers 
on the day of the workshop* 



B-31 



Roadmap of Content and Modules 



L These modules provide 
administrators, teachers and 
counselors with basic career 
education backpfound. New 
concepts include stereotyping, 
infiision of the CCEM model and 
collaboration with community 
programs. 

II. These modules provide admini^ 
stratorSj teachers and counselors 
with basic planning background. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result. 

niA. Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus. 

niB. Teachers/Counselors will 
receive indepth practice in 
curriculum infusion of the 
elements of the CCEM. 

rV, All team members will prepare 
an implementation plan for their 
most urgent goals. 



Modules 1 - 7 

Career 
Education 



II 



Modules 8- 11 



Planning 



ules 12 ^ 15 
A I B 

Implementation i ^ Career 

Education 



IV 



Modules 16-18 
Implementation 
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Trainer Coal I 



Provide an ever view of the workshop and an opportunity to 
shart attitudes about and programs for career developDent 
for the hearing impaired « 



Learner Outcomes 

1. Demonstrate an awareness of the workshop goals, sehedule, 
and format* 

2. Demonstrate an awareness of other par tie ipant's eareer 
edaoation efforts and identify similarities to their own 

program* ' • ^' \. 

3. List several stereotypes related to deafness or deaf people 
and relate them to eareer development of the hearing impaired « 



Advanee Preparation i 



Team leaders should be direoted to prepare a brief 
(5-10 mln,) explanation of i^at they are ^urrintly 
doing for eareer education in their school or prbgrami 
with handouts p if possiblet 



Materials/Eesources 

T*l-1 ''Two National Working Conferenees" (book) 
T-1-2 "Needs Identified" (book) 
T-l-3 "Coals" (book) 

7«1«4 "Roadmap of Content and Modules" (book) 

X-l-S "Objectives for Module 1 (book) 

HO-l-^l "Concept Outline" (book) 

proceedings of Two Working Conferenees ) 

Newsprint or chalkboard 

3x3 cards 

All Facilitators 

48 



C oncepts 

Career Development 
Career Education 
Stereotyping 
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PROClDPRES i 

Timm Visuals Traintr Narrative 

OiOO A, WelcQme partleipants to thm workshop. 

1^ ^nounc© the sehedule for maalsp dorms t breaks , 
and ether housekeeping details. Also announcie 
location of restrooms and ground rules for smoking, 
coffee, feedback, and interpreter use. Express 
the assumption that as adults, they will ba respon- 
sible for their own comfort throughout the work- 
shop . 

2* Round of applause for site cdordinator(s) * 
B, History of and rationale for "Caraer Eduoation and 

Planning Skills*" (Use transparencies as indieated,) 
Most of you are aware that in 1978, MiSD/HTID co-hosted 
two Working Conferences on Career Developmant for 
the Haaring Impaired* The first working conferanoe 
T^l^l was hald at MiSD in february , and the saoond was held 

at NTID in Septa^er , Participants at the first con- 
ference wera invitad primarily from rasidential schools 
for tha deaf, while thosa at the second conferance 
were primarily from day, oral, and mains treamad programs 
Tha eonfarencas wara established to address five major 
goals I 

1, To clarify career education concepts, 
2* To incraase awarenass of the relevance of carear 
education for tha hearing impaired. 
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Time Vleuale Tgaineg Ksgrative 

3. To share what has been learned abouc implementing 
career education. 

4. To identify issues needing further attention 
and develo^ent, 

5. To obtain suggestions lor ways to address the 
most urgent issues. 

If you have not yet obtained a dopy of the Proceed ings 
of these two conferences i copies are available from HSiD* 
Rather than go into depth on the results of the conferences » 
which you can read for yourselves , let ma indicate tow 
we got from the working conferences to this point. 

T-1-2 Conference participants identified two most urgent and 

important issues needing attention and development with 
respect to aaree^^educatipn for the hearing impaired I 
insarvice training for staff in career edueationi and the 
devalopmant of a comprehenslva plan for the schools to 
implamant career education programs. 

Following the first conference, meid>ers of the administration 
of NTID and HSSD decided to formalisa the working relation- 
ship thus far established, by funding of the National Project 
on Career Education CNPCE}^ ^e NPCE was designed to respond 
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Titte Vtiuals Trainer Narrative 



to the needs identified in the firit conference re-affinied 
at the aecond conference. 

It was not poiiible - financially or in other ways - for 
the Project to serve the entire country directly in terms 
of all training needs. We determined, therefore, to impact 
upon representatives of schools in most states who would 
have easier accesa to programs needing assistance, employing 
the "ripple effect." Schools with Buccessful career education 
programs developed and in place were scheduled to offer 
workshops within their school or to local schools within 
the state within two years. Schools with career education 
programs under development were allowed more than two years 
if necessary. 



The NPCE examined various strategies to assist the field 
to meet its eiEpressed needs and finally settled on the 
approach which you will be experiencing in the workshop, 
"Career Education and Planning Skills," which addresses 
the following! 
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Time Visuals Trainsr Narrativa 

1» Career eduQaCion content p in terms of concept 

devalopmenti values alarlficationi Infusion techni' 
queSp and related topics , and 
2* Planning skills ^ in terms of the processes ^ con* 
tent^ and evaluation of a program in career edu^ 
cation. 

ao-l-l Refer participants to H0-1-1| "Concept Outlinep" 

Ot05 T--1-3 C* Show workshop goalsi T^l*3. 

T^l-4 D* Present the workshop roadmapi T*1^4, and then present 

T^l-5 the objectives for Module 1, T-l^S, 

Olio E. School Sharing Time 

1* Cofacilitators should introduce themselves to 
the groups 

2, Trainer should introduce each team leader in ^ 

turn# Each program presentation should be limited 
to ten mlnutesi and Include the team members i 
the program components and materials p as well 
as source of funds. It there is timei the trainers 
may share their program description also* 
Is 10 F, Stereotypes 

1. The trainer should note participant's cummulative 
long eKperlence with deafness and ask for stereo- 
types or myths which parCicipants have heard 
about deaf people or deafness* Cofacilitator 
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Time Vtsuali ttHnrnt MarraCive 

should list stereotypes on board or newsprint 

as they are contributed. 

Exampleii De^^ ^ people can't drive the carSt 
Deaf people i :m always mute. 

2. Ask partioipants which stereotypes of those listed 
will have an impaot on the career development 

of hearing impaired indiyiduals, and why* 

3, Challenge participants to analyze their own program 
and describe how they are perpetuating or inter* 
vening in stereotypes ^ich students and others 
have. 

1-25 G, Workshop Processes 

1. Explain that the workshop structure will require 
a sharing of experiences , particularly within 
school teams. If an individual school's unique 
problems need further discussion, the co-facilitators 
will be available after the modules. 

the^ feedback 2. Explain that the feedback cards (3x5 cards) may 

card s 

be used to record questions and coments for 
the trainer. 

3. List and demonstrate any unusual signs which 

will be used in workshop, e,g*, career, technicali 
implement, module, feedback, infusion, cofacilitator, 
session. 

53 

C-6 



Career Edueatlen/Pianning Skills 



Module 1 



Tine Visuais Trainer Harratlve 

4, Explain that the notabooka should ba brought 
to eaek modular Thm raadlngs for eaah nadyle 
ara loesuad in the notebooks « All worksheets 
or handouts distributad during the workshop should 
be placed appropriately in the notebooks 

li30 ^ H* Adjourn 

NOTES Collaet all biographical data forms and tally the 
rasponses for T^2*"5. 
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CONCEPT OUTLINE 
Career Education/Planning Skills Workshop 



X. Career Development 

A, Stereotyping 

B. Internal/External Barriers 



lit Career Education 

At Work 

1. Data 

2, People 
3* Things 

B. CCEM Model 

1. Self Awareness 

2* Educational Awareness 

3« Career Awareness 

4. Economie Awareness 

5. DeQision^Haking 

6. Beginning Competency 

7. Employability Skills 

8. Attitudes and Appreciations 



Illi Planning 

A» Systematic Planning 

B# Collaboration/Cooperation 

Cm Heeds Assessment 

D* Power 



IV. Implementation 

At Decision-Making 

1, IGT 

2. HGT 

3* Delphi Technique 
B, Incentives 

Trainer's Manuals Career Education and Planning . MSSD/NTID National Project 
on Career Education! 1980# 



C. Stages 

D, Infusion 
E» Life Goals 

F. Integration 

G. Resources 

1. Print 

2. People 

3. Media 



E» Support System 

F« Goal Setting 

G. Evaluation 

H. Comunication 

C« Team Development 

D, Technical Aisistance 
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Trainer Goal i Foaus disGUssion on self awareness aa the basis for career 
developments 

Learner Outeome 

1. Describe the importance of self awareness to the career 
develo^ent process • 

Advanee Pre para C ion f Summarise on transparency T^2^5| the data from the pre^ 

workshop Biographical Form, 

Materials/Resources Conaepts 
T-2-1 ••Objective for Module (book) Self Awareness 

•'Valuing Processing Questions" Values Clarification 

••Lecture tte on Valuing^' (book) 

"Lecture tte on Self Concept^' (book) 
T-2-5 "Who We Are" 

Values Clarification by Bimoni Howei and Kirschenbaum (optional) 
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PROCEDURES I 

Time Visuals Trainer Narrative 

OiOO T-2=l A. Present the objeetive for Module 2. 

B» Values Voting 

1. Explain to participants that one way to clarify 
our values about a eoneept or any issue is to 
participate in a strategy called "values voting" 
which is taken £vom the book Values Glarif ieation* y 
by Simon, Howe and Kirschenbaum* 

2. Directionsi Participants vote by raising their 
hand if they agree somewhat or can relate to 
the statement. *nie valuing process requires 

a public response, so they should look around 
and see how other partieipants are voting, too. 

3. Trainer should read each statement and pause 
only for a show of hnnds, 

"How many people here think that — ^" 

a. You would change your lifestyle if your 
income doubled? tripled? 

b. Women should stay home and be primarily 
wives and mothers when their children are 
very young? 

c* You do your best work under pressure? 



★Simon, S.B. L. Howe and H. Kirschenbaum; Values Clarif ication i A Handbook 
Qf Practical Strategiss for Teachers and Students > (Harti ^) 1972* 
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Timm Vieuale Trainer Harrative 

Warking with a group is preferable to working 
alone? 

e. You would continue to work for a boas you dig-- 
like? 

0:10 4. Processing Questions 

Ask the participanta the following questioni 
from T-2-2S 

a* Which questions were moat difficult to answer? 
Why? 

b. Which questions required risk taking? 

c. Did any questions draw a surprising response 
from the group? Which? 

d« Why is it necessary to assess our values 

toward work as a starting point for career 
education? (Our values determine our career 
goals.) 

OllS C. Lecturette on the Valuing Process 

!• The trainer should cover the following points i 
T'-2-3 using T-2-3* 

o There will always be differe' '^s in attitudes 
and values in any group of people. We are 
a product of our upbringing, 
o Your studentSi colleagues^ and coraunity 
people will also have different values. 
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Exploration can bring people together on 
the values they hold, 
o The steps in valuing include i 

choosing from among alternatives 

- prizing your choice by public declaration 

- acting or behaving consistently with 
your choice* 

2, Ask participants how they teach work values in 
their programs, 

0*20 D. Who Are You? 

1, Direct participants to form dyads (pairs) with 
someone they don*t know and ask their partner, 
"Who are you?" ten times. Then reverse roles* 
Tell them they should be good listeners i but 
they don't need to write down responses. The 
question should be repeated before each response* 
(HaKimum times 5 minutes * ) 

0*25 ^* Processing Questions 

Return to large group for processing questions: 

a. What kinds of responses did you use to the 
questioni "Who Are You?" (work roles, 
family roles, name) 

b. Was Che kind of response you gave to the 
seventh "^o Are You?" any different from 
the first? 
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c. Were your self descriptors generally positive? 

« 

Why do you think thii is so? 

d. In what way do your responses reflect your 
values? (Host people choose to reveal things 
they value about thenselve8#) 

e. Why would this be a good activity to use 

with handicapped students? (To build positive 
self ooncept.) 
f * How would you infuse the activity with your 
students? With what other audiences would 
you use the activity? 
OsHS 3. Lec Curette on Self Concept 

The trainer should cover the following points 
using transparency T--2^4, 

o You need to know 1^0 you are before you 

can decide what you, want to become, 
o Positive self concept is the basis for all 

achievement and growth, 
o Handicapped students especially need success- 
oriented experiences structured into their 
school activities to build and maintain 
self-concept, 
o Carser education experiences can provide 
for realistic and positive self^concept 
develo^ent. 
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timm Viiuals Traioer Narrative 
0i40 1. ^0 We Are 

1* The data from the Biographical Forms was tallied 

to develop an awaranesi of who we are. 

2, Trainer should reveal the biographical data tallied 

from pre-^workshop sheets using transparency T-2^S. 
0s45 F# Adjourn 
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Module 3 



Trainer Goal ; Inform participants about Internal and external barriers 
to the earetr development of disabled workers. 



Learner Outcomes 

l<i Describe the possible barriers that could in£luanee 
Che career davelopinent of disabled individuals i 

2. Clarify their perceptions of the importance of career 
education for hearing impaired students* 

3. Demonstrate awareness of research results on perceptions 
of educators of the deaf toward career education goals. 



Materials/Resources Concepts 

T-3-1 "Objectives for Module 3" (book) Career Development 

T-3^2 "Film Exercise Sheet" (class) Internal/External Barriers 

T-3-3 "Cartoon" 

HO^S'-l "Confessions of a Seventh Grader" (book) 

H0^3^2 "Perceptions of Educators of the Deaf Toward Career Education Goals 
for Secondary Level Students" (book) 

M-3^1 Filmi ""niese People Are Working" (captioned) 

Cofacilitator 

16nro movie projector 



C-15 



EKLC 



62 
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PROCEPURES i 

Tiae Viguals Trainer Narrative 

OtOO A. Present the objectives for Module 3 using transpareney 

B. Role Model 

1. Remind participants of the pre-workshop reading 
on Dr. Hansle Sharplesi. We have selected her 
as a role model of high achievement for hearing 
impaired and female workers* In the article 
she made several statements about barriers to 
her career development potential which she faced 
and overcame* We'll return to her case after 
viewing a film called "These People Are Workings" 

Ci Exercise Sheet* 
T»3^2 1. Hand out the "Film Exercise Sheet i" T-3-2* 

2, Explain that the film will be stopped briefly 
after each worker in the film finishes telling 
his/her story* While the film is stopped i parti-^ 
cipants will briefly write on the exercise sheet 
the following informations 

a* things that contributed to each worker's 
success^ . 

bp things that were external or internal bar- 
riers. Explain that internal barrier are 
attitudes within the handicapped person. 

*This activity was adapted from ^e 1978 ^nual Career Educa tion Handbook 
for Trainers . Carolyn Rajraond (Efitor), Palo Verde Assoeiatas, Tempe, AEp 
1978. ~~~ 
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0:05 



M-3-X 



D. 



lii 



These People Are Working- 



!• Show flip to end of attorney's story. Stop after 

"I feel the only thing I can't do is see" for 

up to 2 minutea« 
2, Show next worker Cnurge), STOP after ''Whatever 

ambitions you want oan be fulfilled if you have 

the will to do it." 
3« Run film to endt Aik participants to complete 

Cheir responses on the film exercise sheet ineluding 

moments baaed on reading the paper on Nanaie 

Sharpless, 



1# Other people's perceptions about us influence 
our self concept and create internal barriers 
to career developments Ask how this was reflected 
in the film or the reading . Show Miss Peach 



2m External barriers for handicapped workers are 
slowly disappearing because of legal mandates. 
Ask participants to relate this to the film or 
the reading. 

3. Schools could do more to give students the self 
confidence to achieve. Ask how this was brought 
out in the film or the reading. Ask how partiol^ 



Oi30 



Processing 



cartoon (T-^3-3) as illustrative of this point. 



C*17 



ERIC 




Career Idueat ion/Planning Skills 



Module 3 



Time Visual a frainer Karrative 

pants attefflpt to intervene in the stereotyping 
which their students eKperience? 
HO-3-1 4- Request chat participants read "Csnfessions of 

a Seventh-Grader"* (in notebooks) before returning 
from lunch. This reading eKemplifies one school's 
failure to meet students' needs. 

0:40 Rasearch 

1. In this workshop we will emphasis the benefits 
of CE for deaf students* We need to be aware 
of how educators for the deaf feel. 

2. Refer partieipants to the research study by Ed 
Maruggi, HQ^3--2 (in notebooiis) and sumnarize 
the paper with the following points s 

o Educator of the deaf place a high emphasis 
on career education goals in their schools* 

o Vocational and academic faculty demonstrated 
high agreement as to the importance of parti- 
cular career education goals. 

o Educators supported an educational program 
that would include emphasis on both student 
goals and direct service goals for career 
education. 

★This activity was adapted from the Th ^. 1978 Annua l Career Education Handbook 
for Trainers . Carolyn Raymond (Editor), Palo Verde Associates, Tempe, AE, 
1978. 
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Time Visuals Trainar Narrative 

3* Educators of the deaf have a variety of priorities 
when addressing career education^ In another 
study*, stereotyping was ranked lowest on a scale 
from 1 to 10 by administrators in schools for 
the dea£« We feel this is unfortunate^ Our 
workshop I therefore I addresses this concern in 
the hopes you'll put high priority on the inter^ 
vention strategies of Career Education which 
are needed to overcome the effects of stereotyping. 

0:45 E. Adjourn 



♦Twyman, Lee and Sua Ouellette. "Career Development Programs in Residential 
Schools for the Deafi A Survey" Merican Annals of the Deaf , 123(1) Februaryj 
1978, 10-^17, 
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Module 3 

CONIESSIONS OF A SEVENTH-GRADER* 
We like this boy. You probably will, too—but you'll fltid it toush to take 
if you suspect he could be in one of your sehools . 

No, I'm not very good in school. This is ny second year in the seventh grade, 
and I'm bigger and taller than the other kids. They like me all right, though, 
because ouslde 1 can tell them how to do a lot of things. They tag around 
ma and that sort of makes up for what goes on in school. 

1 don't know why the teachers don't like me. They never have very much. 
Seems like they don't think you know anything unless you can name the book 
it comes out of. I've got lots of books in my room at home— books like Popular 
Science. Mechanical Encyclopedia , and the Sears' and Ward's catalogs, but 
I don't very often just sit down and read them through like they make us 
do in school. I use my books when I want to find something out, like whenever 
Mont buys something secondhand. I look it up in the catalogs first and tell 
her if she's getting stung or not. I can use the index in a hurry. 

In school, though, we've got to learn whatever is in the book, and I 
just can't memorize the stuff. Last year I stayed after school every night 
for two weeks trying to learn the names of the Presidents, Of course, I 
know some of them like Washington and Jefferson and Lincoln. But there must 
have been 30 altogether, and I never did get them straight. 



♦Nations Schools, Editor's Notes: Vol. 91, No. 2, February, 1973. 

Trainer's Manual i Career Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980. 
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I'm not too sorry, though, beoauie the kids who learned the Presidtnts 
had to turn right around and learn all the vice presidanti. I am taking 
seventh grade again, but our teacher this year isn't so interested in the 
names of Presidents. She has us trying to learn the nam^i of all the great 
^erican inventors, 

I guess I just can't remember names in history* i^yway, this year I've 
been trying to learn about trucks, because my uncle oims three and says I 
can drive one when I'm 16. I already know the horsepower and ntmber of forward 
and backward speeds of 26 American trucks, some of them dieaels, and I can 
spot each make a long way off. 

It's funny how that diesel works. I started to tell wy teacher about 
it last Wednesday in science class when the pump we were using to make a 
vacuum in a bell jar got hot, but she said she didn't see what a diesel engine 
had to do with our eKperiment on air pressure so I Just kept still* The 
kids seemed interested though. I took four of them around to my uncle's 
garage after school, and we saw the mechanic, Gus, tear a big truck diesel 
down. Boy, does he know his stuff' 

I don't do very well in school in arithmetic, either. Seems I just 
can't keep my mind on the problems. We had one the other day like this* 
If a 57 foot telephone pole falls across a cement highway so that 17 feet 
extend from one side and 14 9/17 feet from the other, how wide is the highway? 

That seams to me like an awfully silly way to get the width of a highway. 
I didn't try to answer it, because it didn't even say whether the pole had 
fallen straight across or not. 



C-21 



Career Iducation/Planning Skills page 3 

Module 3 

Even in shop I donU get very good grades. All of us kids oade a broom 
holder and a bookend this tarn and mine were sloppy. I just eouldn't get 
interested. Mom doesn't use a broom anymore with her new vaouum cleaner, 
and all our books are in a bookease with glass doors in the parlor, ^yway, 
I wanted to make an end gate for my uncle's trailer, but the shop teacher 
said that meant using metal and wood, both, and I'd have to learn to work 
with wood first, I didn't see why, but I kept still and made a tie rack 
at school and the tail gate after school at my uncle's garage. He said I 
saved him $10, 

Dad says I can quit school when I'm 15, and I'm sort of anKious to, 
because there are lota of things I want to learn how to do and, as my uncle 
says I I'm not getting any younger. 



Condensed and reprinted, with permission, from the Ohio School Boards Association 
Journal in The 1978 Annual Career Education Handbook for Trainers , Carolyn 
Raymond (Editor), Palo Verde Associates, Tempe, AZ, 1978. 
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PIRCEPTIONS OF EDUCATORS OF THE DEAF TOWARD CAREER 
EDUCATION QOALB FOR SECONDARY LEVEL DEAF STUDENTS 



By Edward A« Haruggli Ph.D. 



Parceptlana and pTmimvmncmB of secondaify-level educators were iought. Input 
from administrators I vooationali and academic faculty of residential and 
day programs was gained regarding their perception of career education goals 
for secondary deaf students. A Likert scale attitude questionnaire was used 
as the survey instrument to ask how important each goal SHOULD BE » Admini- 
strators were found to be more in agreemeTit as to the IS and SHOULD BEi condi*" 
tion than other sub-^groups, reflecting a greater level of satisfaction with 
the current educational emphasis at their schools. Vocational and academic 
faculty were consistent in their SHOULD BE goal es^hasis which indicates 
concordance as to the importance of particular goals. In sumaryp educators 
indicated that the current emphasis toward career education goals should 
be assigned a higher level of Importance than presently escists. 

INTRODUCTION 

Investigation of the topic was prompted by the general belief that in spite 
of apparent high level support^ as indicated in studies by Brickeil and Aslanian 
(1972)* Harrison (1972), OHanneaon (1973)| and Baker (1972)f the career educa- 
tion concept will not be accepted blindly and without some reluctance or 
conflict on the part of American educators or the general public» The reasons 
are Dbvious* Many educators will not want to accept the basic changes that 
will need to take place. Host educators will have to adopt new methods of 
professional performance and adapt to new challenges that career education 
represents. Program planningi teacher preparationi inservice training; co- 
operation of public and private program directorsi parentsi agencies in the 
public and private sectors of the economy and government will be required 
if career education is to be "infused'' into the curriculum. 



Trainers Manual i Career Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980. 
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Hopefully, this .tudy will become the baiis for objective coBBnunication among 
secondary- level hearing-Impaired educational programs with regard to their 
conmitment to atudenti and career education. Such conmunication could bring 
about curriculum and program changes that will provide experiences designed 
to assist students in making pertinent decisions about life and in performing 
life roles. 

PURPOSE OF THE STUPy 

The purpose of the reserach was to compare the perceptions of faculty and 
administrators of programs for hearing-imF- -.red in the United States toward 
the goals of career education. Questions regarding the pertinence of secondary 
education is being questioned all over the world. According to UHESCO (1974) 
secondary programs are growing faster than primary. However, the great inprove- 
ment in quantity had been no guarantee of quality. A survey of 63 countries 
revealed that almost all had anxieties about the mismatch between education 
and the needs of employers. The United States reply to the questionnaire 
was, "About 50 percent of our high school students are in the ao-called general 
track which prepares them neither to go to college nor to enter a job". 

A panel chaired by James S. Coleman (1973) completed a report "Youth in Transi- 
tion" which concluded that secondary schools serve well in only one ways 
cognitive development— but do not assist youth in their transition into adult- 
hood. 
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There are no ready^ada panagaai or answers to these problems* Tiisit if thd 
U*S* Office of Eduetlon (1971) has stated that earaer edueation is a compre-- 
hensive eduaational program focused on earears, which begins in grade one 
or earlier, and includei career awareness, orientatiottj aKploration and Job 
preparation for all students » Thus career development and specifically career 
education may be viewed as a construct to reform the educational process* 
Bierefore, it would seem appropriate for secondary level programs for hearings 
impaired students to evaluate and clarify their present goals and specifically 
to distinguish between the real and the supposed| in order to determine the 
effectiveness of progress toward these goals* 

POPULATION 

Participating schools in the study were identified based on the criteria 
that (1) they offer a secondary level curriculumi and (2) that they serve 
a minimum of 150 deaf students # ^is information was obtained from the Ameri* 
can Annals of the Deaf : Directory of Programs and Services* Seventy-two 
programs were contacted initially, of which 58 elected to participate in 
the study itself* Approximately 900 questionnaires were sent to administra^ 
tors, and academic and vocational teachers in each of the 58 schools, A 
response rata of 80% was obtained. Five hundred and forty educators responded 
from residential schools and 172 from day programe* Sixteen percent (n=114) 
of the total responses were frcra administrators, thirty-five percent Cn«»249) 
from vocational teachers, and forty^nine percent (n^3^9) from academic tea" 
chers. - 
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Survay Instrumaiifc 

An iniErument developed by Grambach and Gross (1968) was tranaformed 
into a 39 item questionnaire for this study. Thirty (30) items were selected 
on the basis of their being generally Qonsidered goals of oareer €duaation# 
These goals (items) have been tested in a previous pilot study, and validated 
by a panel of jurors. The remaining nine (9) goals wre eategoriied as "other 
edueational goals" and are not described in this paper. A Likert seale was 
used in the questionnaire to classify pereeptions of the respondents and 
varied from, (5) "of absolutely top importi" to (1) "of no import*" The 
instrument sought eurrent pereeptions and future preferenaes toward career 
education goals by asking how important each of the thirty (30) career educa- 
tion goals currently IS in each respondent's schoolj and how important each 
SHOULD BE . 

The items representing the thirty (30) career education goals were classi* 
fied under three broad groupings. Ten items fell under each of the following 
groups t 

(a) Student-Expressive goals - the attempt to change the student's identity, 
characteristics, or attitude in some fundamental way, 

(b) Student-Instrumental goals - the attest to equip the student to perfora 
something specific for society he/she will hm entering, or to operate 

in a certain manner in the society* 

(e) Direct-Service goals - the direct and continuing proyiaion of service 
to sYudentSi faculty j and/or the community. 

Findings 

(a) Ranking of perceived (IS) and preferred (SHOULD BE) career education 
goals . 
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Table 1 idsncifies eaeh career education goal listed in the questlonnaiFe 
and the ranking ai pereeivjd and preferred by the total body of edueators* 
The ranking of the goals actually being pursued is listed under the heading 
of "IS" and the preferred ranking of the same goals are identified under 
"SHOULD BE". For eKamplei educators ranked "Offer programs for students 
seeking higher education" as first raong the actual career education goals 
of their ichool, but preferred that it rank 18th as a goal. The type of 
goal is also Identified in the table as to whether it is a student^eKpressive 
(SE)y student-^instrumental (SDf or direct-service (DS) goal of career educa- 
tion* 



TABLE 

EDUCATORS PERCEIVED (IS) AND PREFERRED (SHOULD BE) GOAL ^MING 



*TlfPE 
OF 



Rank 



Rank 



EDUCATIONAL GO^S 



GOMi IS A GOAL SHOULD BE A GOAL 



Offer programs for students seeking 
higher education. 

Produce a well-grounded student! 
one whose whole physical, social , 
moral, intellectual ^ and aesthetic 
potentialities have been cultivated. 

Prepare students specifically 
for useful careers. 

Maintain programs which include 
cooperative work eKperience 
and work-study opportunities 
for students who want and need it. 

Emphasize Individualized instructions 
to assist the student in attaining 
his/her career goals. 



SI 



SE 



SI 



SI 



18 



SE 



4 



17 



11 
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^ T^LE 1 (aontinuad) 
*TYPE 

OF Rank Rank 

EDUCATION GOALS (eont inued) MAL IS A GOAL SHOULD BE A GOAL 

Every student will leave tha edueational SI 6 7 

system poisaeslng a marketable skill* 

Make eareer edueation an^ integral DS 7 ^ 

part ©f the ourrieulim structure* 

Provide a eurriGulum spegific 

enough to mest the needs of SI 8 

students seeking full time 

employment after graduation or before* 



Develop in the students the 
ability to make infomied decisions 
regarding his/her career ehoiee. 

Provide ocdupational information 
to the student to increase 
his/her alternatives for 
career selection* 



SE 



SE 10 



Permit the student to explore career 

olusters in depth based on his/her SE 11 

interests I values i and abilities. 



Promote positive attitudes to^ 
ward all careers and their con^ 
tribution to society. 

Encourage teachers to incorporate 
"hands-on" types of activities in 
the classroom. 



SE 12 16 



SI 13 25 



Provide the student with "in- SI 14 22 

depth" vocational preparation. 



Develop an eKtensive counseling/ 
guidance function to enhance the 
student's career choice* 

Provide exploratory experiences 
in vocational classrooms, labSf 
and shops for students not en- 
rolled in occupational prepara- 
tion programs. 



DS 15 



SI 16 20 
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EDUCATIONAL GOALS (eantinued} 

Pravide the student with eduea^ 
tlenal experienQes which will 
ihow how thii world of work ean 
be utilised to help olarify 8el£« 

Utilize a wide variety of 
resourcea and servicei in the 
sohool and cdnmunlty to naxi^ 
mize the student*! career de- 
velopment potential » 

Produce a student whci under ^ 
stands that career development 
is life long and baaed upon a 
sequent ial series of educational 
and occupational choices and 
services* 

Permit each student to realistically 
assess personal attributes as part 
of setting life goals* 

Actively seek public or private 
funding so that the career aducation 
concept may be continued/implemented. 

Maintain an office of business/ 
industry liaison to ensure student 
placement # 

Promote an understanding of the career 
education concept among parents , 
educators I and the community. 

Enable students to evaluate career 
clusters or families of occupations 
as a pre^^raquiaite to career 
selection. 

Conduct follow-up studies on stu^ 
dents as a program evaluation/ 
student evaluation function. 

Provide in-service training for 
teachers as a pre^requisite for 
career education implemencaclon. 



TABI^ 1 (continued) 
*TYPE 
OF 



Rank 



Rank 



GOM, IS A GOAL SHOULD BE A GOAL 



SE 



DS 



17 



18 



SE 



19 



SE 



DS 



DS 



DS 



SE 



DS 



DS 



20 



21 



22 



23 



24 



25 



26 



13 



10 



10 



15 



26 



27 



12 



24 



23 



19 
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EDUCATIONAL QOM.S (continued) 



TABLE 1 (continued) 

*TYPE 
OF 
GOAL 



Feed back student follow-up infor- 
mation to the Bchool staff, 

Encourage the return of dropouts 
into special programs for job pre- 
paration. 

Ensure relevance of educational 
programs by overseeing each 
with an advisory conmittee. 

Provide oocupational training 
for part-time adult students through 
extended serve ies, evening programs 
and/or specialized ahort couraes. 



Rank 



Rank 



IS A GOAL SHOULD Bl A GOAL 



DS 



SI 



DS 



SI 



27 



28 



29 



30 



21 



28 



29 



30 



*Student-Expre8iive Goal, Student-Instrumental Coal, Direct-Service Goal 



There is considerable difference as to the present and the ideal regarding 
the level of importance of different career education goals. While it is 
beyond the scope of this paper to describe the response of each of the sub- 
groups of respondents (administrators, vocational faculty, and academic faculty), 
it is interesting to note that administrators were in more agreement as to 
the "IS" and "SHOULD Bl" condition that the other surveyed sub-groups, presumably 
reflecting a greater level of satisfaction with the levels of priority attached 
to each career education goal by their schools. 
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(b) Slgnifieanee of the ten highest ranked goalg by the total body of educa^ 
tors . 

(Indicated In Table I)« 

(1) Produce a well goundsd gCudant . 

It is quite clear that respondents feel it is necessary to produce 
the "total" person with cognitive as well as moral p soaialp and 
aesthetic development. 

(2) Students ability to make informed deoisions * 

The implication is that students do not currently possess decision 
making skills, and decisions that are made are apparently determined 
without sufficient relevant information and/or appropriate seeking 
and clarification of 

(3) Pey e 1 op a couns e_ 1 i ng / fcu i d ance f une t i on « 

This is a direc t^service goal and indicates that students need 
assistance from professionally trained counseling/guidance personnel 
to aid them in their career development g 

(4) Make career education an integral part of the curriculum structure . 
There is a tendency for educators to believe that career education 
should be "infused" into the curriculum* Methods for "infusion" 
can be accomplished through the efforts and resources of the school 
and the community. 

(5) Ma inj a in wqr H 6xp e_r i ene e p r o g r am , 

The UNESCO and Coleman studies indicate a need to meet the needs 
of employers. Learning by doing seems to be an appropriate step 
to meet that need. 
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(6) Permit studentg to eKplore garesr cluaterg . 

The U,S. Offiee of Bdueation has developed 15 clusters of occupations 
in which more than 20,000 occupational titles fall. Teaching about 
career clusters will allow students the opportunity to learn the 
broad aspects of a large variety of careers that will eventually 
enhance making informed decisions about their future, 

(7) Every student should possess an exiting marketable skill # 

The goal of career education ii to produce a student who has the 
skills to enter the job market or to continue to higher education* 
It is intended that each student possess a skill for immediate 
job placement. 

(8) Provide occupational information to students * 

Through an appropriate counseling/guidance function and through 
comunity resources the student should receive career related infor-* 
mation to assist them in the decision-making process, 

(9) Curriculum should meet the needs of students seekin g full-time 
employment after or before graduation . 

For some students completing a high school education is not possible* 
Therefore, they should possess minimum entry level skills for employe 
ment* Programs may need to be revised to accomplish this goal* 
(10) The total coimunity should be involved if the student's total career 
development is considered * School teachers, admihistratora, coun'- 
selors, parents, employers, municipal agencies, and government 
should be involved in the planning, and implementation of career 
education. 
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Of aignifioanae also is that the ten higheit ranked preferred goals indicate 
an equal emphasis on direct-^serviae goals (3), student-expreaaive goals (4), 
and student-ins trunental goals (3)* The educators apparently feel that the 
resopnsibility of ahanging student eharaateriscics and attitudes^ providing 
them with skill training, and providing a direct servioe to them are equally 
important to the total career development process. 

Conclusions and Reeomendations 

^ The following conclusions were drawn as a result of the findings # 

I# A high positive reaction toward career education goals was held by all 
surveyed groups. Educators of hearing""impaired students, inclusive 
of administrators, academic, and vocational facultyi indicated that 
the current emphasis toward career education goals is presently of less 
than medium importance (x ^ 2.869) and the future emphasis should be 
of great importance (x = 4.037)* 

2^ In the study, vocational and academic faculty were extremely consistent 
in their preferred goal emphasis # Both groups ranked eighteen (18) 
of the first twenty (20) preferred goals in a very similar manner as 
to the importance of particular career education goals. Hopefully, 
this will make career education planning, inservicing, and ifflplementation 
an easier task for administrators of these programs^ 

3. Educators supported an educational program that would provide equal 

emphasis on student-expressive, student-^instrumental, and direct-^service 
goals of career education. 
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In light of the findings and conclusions o£ this study the following 

recofflmendationfl are offered. 

1. A career deveXopment program should be developed for secondary level 
deaf students which will aaslst them in gaining insight into all levels 
of the world of work, from unskilled to professional careers. 

2. Schools should offer courses and experiences which will allow each student 
to (1) view himself positively, (2) identify and clarify values and, 

(3) learn decision-making skills as a prelude to career exploration ^ 
and preparation. 

3. Career guidance personnel and adviiors should assist each student in 
the development and monitoring of a personal career develoiment plan. 

4. Administrative should provide inservice training for teachers to infuse 
the "world of work" into the curriculum. 

5. Secondary administrators should articulate their programs with elementary, 
middle school, and junior high schools to assure the student's smooth 
transition through the awareness and exploration phases of career education. 

While career education has the potential for improving the formal pre- 
paration of young deaf persons in our society, the support of educatora is 
required to implement and meet the career development needs of this popu- 
lation. The importance of a well planned coordinated program in the schools 
is the critical link between the deaf individual and his/her full participation 
in the attainment of life goals. The concept of career education, as part 




C-34 



81 



Career Educatien/Planiiing Skills page 13 HO-3-2 

Madule 3 

of toCal cBTmmt development i can provide that eonneetion which will afford 

the d^af student the opportunity to become a self-aetualiied mei^er of the 
community. 
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Module 4i TAKING THE SA^ LANGUAGE 
Trainer Goal i Clarify the concepts and vocabulary used in career education. 

Learner OutcpmgB 

1« Define "work" and describe how to operationalise the concepc 
with students. 

2. Distinguish between 

Bm wjrk/career/job 

b. career education/career development 

c. career education/vocatiDnal education 

3. Appreciate the need for a positive value toward work. 

Hater ials/Resources Concepts 

T-4-1 "Objectives for Module 4" (book) Work 

T^4-2 "Hoyt's Definition of Work"* Career Education 

T-4-3 "More Definitions" 

H0--4-1 "Definitions" (class) 

HO-4^2 "Concept Outline with Definitions" (class) 

Overhead projector 

Newsprint 

Markers 

*This transparency was adapted from The 1978 Annual Career Education Handbook 
ior Trainers . Carolyn Ra^wond (Editor) ^ Palo Verde AssociaCeSi Tempai AZp 
1978. 
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PROCEDURES I 

Time Visuals Trainer Narrative 

OiOO A, Present the objectives for Module 4 using transparency 

T-4-1. 

1, Ask participants why it is important to have 
consistent definitions. Accept their reasons 
and include, if not mentioned, the following 
three reasons s 

a. Same language is neaesaary for coordination 
' when developing a new program, 

b. CoOTunication between programs will be faci^ 
litated. 

c. In writing grant proposals, author must 
use definitions consistent with those used 
by U.S. Office of Career Education* 

0-05 B* Defining Work and Work Related Terms 

T-4-2 1^ Show transparency T--4*2 with Hoyt's definition 

of work as follows (Do NOT reveal other defini^ 
tions) "Work is a conscious effort aimed at pro-- 
ducing benefits for oneself and/or others*" 
Ask participants, "Does this agree with your 
definition?" and discuss any discrepancies, 

2, Form small Eroups by segregating participants 
by role (teachers in one group, counselors or 
administrators in anothei | or elementary in one 
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Time Visuals Trainer Narrative 

group and secondary educators in another) « Each 
group should have ac least 6 peopley but not 
more than 15- 
3* Give each group a large sheet of newsprint and 

a narker* Have participants distinguiah between 
"career" and "job" by listing all the attributes 
for career on the left side of the newsprint 
and all the characteristics for job on the right* 
Allow about five minutes to complete the discussion* 

Of 15 4, Have each group report out one by one (round 

robin) a contrasting set of definitions. Example* 
A career is life long» A job is temporary* 
Other examples may include the following* 

Career 
Time extended plan 
Sense of mission or a purpose 
Serving personal and social goals 
Social responsibility 
Learning as growth through work 
Job 

Imediate reward only 
Little or no ego involvemenc 
No group consciousness 
Making some money 
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Time Viiuals Trainer Narrative 

T-4*2 5* Show Hoyt'a definition from transparency T:-^^2, 

6, Ask for participsnts ' verbal or graphic definition 
of these terms i Career Education (CE), Career 
Development (CD), Vocational Education (VE). 
0:30 7. Use transparency to differentiate betweeni 

a) Career Education vs. Career Development 

Q CD ^ natural process involving maturationi 
enhanced by a career ed program 

o CE ^ planned program of experiences to 
enhance CD 

b) Career Education vi. Vocational Education 
o VE ^ foraal and Informal experiences 

which lead to acquisition of employe- 
ability skills 
; o CE ^ includes VE skill training and other 
experiences leading to a life long 
career. 

HO-4-1 8* Hand out "definitions," HO-4-1 and H0-4*a. 

Oi35 HO-4-2 9* Work Values 

a) Values are important, even values we instill 
about worki Reflect back to values clarifi^ 
cation. Module 2* 
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Time Viauals Trainer Narrative 

b) Agk participants what value about work we 
instill in students when we Say, "Pinish 
your work so you can go out and play." 
(Dichoto^ between work and play) Ask for 
any exanples ^^ere we instill the idea that 
work is lot fun, and identify ways to change 
that value for work. In case of a lull, 
add other examples such a§ "Back) to the 
salt mnes," "Work horse," "Keep your nose 
to the grindstone," "Thank God it's Friday," 
Asks "How can we change the negative value 
toward work?" 
c) Note in closing, that a person's work is 

a fulfillment of self concept. Career Edu- 
cation represents an opportunity to enhance 
Chat concept* 

Os45 C. Adjourn 
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HOYT'S DEFINITIONS* 



o Work is conseioufl effort aimed at producing benefits for oneself and/of 
others, 

p Career is the totality of work one does in his or her lifetime* 

o Job is an iDmadiate taak? paid or nonpaid. 



CAREER EDUCATION vi, VOCATIONAL EDUCATION 
o VE - formal and informal experiences which lead to acquisition of emplor 
ability skills 

o CE - includes VE skill training and other experiences leadini to a life 
long career 

CAREER DEVELOPMENT vs. CAREER EDUCATION 
Q CD - a natural process involving maturation,, one's total experiences 
o CE - a planned program of experiences to enh. nee Career Development 



*As defined by Ken Hoyt in several papers . 



Trainers Manual i Career Education and Planning Skills . MSBD/NTID National 
Project on Career Educaiioni 1980. 



C*42 



Er|c 89 



Career Education/Planning Skills 

Moduia 4 (elass) 



CONCEPT OUTLINE - DEFINITIONS 
I, Career Development - a natural process of maturation 

A. Stereotyping - ascribing to all members of a partiGUlar minority 
the traits which may seem predominant or typical 

B. External Barriers ^ attitudes of others or physical limitations 
to career development 

C. Internal Barriers ^ negative self concept and low aspirations ^ich 
prevent optimun career development 

Dt Values Clarification - a process resulting in growth in self know-- 
ledge 

II, Career Education ^ a planned program of experiences to eiAance one's 
career development 

A. Work - conscious effort aimed at producing benefit for onself and/or 
others 

1* Data - nurabars, information 

2* People - friendSy family raemberS| other workers 
3* Things - physical objects in the environment 

B. CCEM Model ^ Comprahensive Career Education Matrix^ developed for 
USDE by the Ohio State University 

1, Self Awareness ^ knowing one's interests and abilities 

2, Educational Awareness - knowing the training required for 
a specific job 

3, Career Awareness knowing the job title for a specific line 
of work 

Trainer's ^nuali Career Education and Planning Skills . MSSD/NTID National 
Project on Career Educationi 1980. 
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4, Economic Awareness - knowing the raonetary system and how work 
la related to money 

5, Deciiion'-Making - chooiing among alternatives 

6, Beginning Competency - basic skills needed to work with data, 
people y or things 

7, Employability Skills - entry level ability within a speeific 
field of work 

' 8. Atcitudes and Appreciations - feelings and impressions toward 

work and one's personal involvement in the world o£ work 
Infusion - the combination of both career education objeatives 
and content objectives in one classroom activity 

D. Integration the combination of both career education and vocational 
skill objectives in one out^of-school activity 

E. Cooperation support of the school's CE program by cofflounity groups 

F. Resources materials and people which enrich the CE program offering 

1, Print 

2, People 

3, Media 

111. Planning ^ documentation of decisions and steps needed to reach a goal 

A. Systematic Planning - step by step process of documenting decisions 

needed to reach a goal 
B Collaboration - involving community representatives and school 

personnel in planning a CE program 
C. Needs Assessment - measuring how well the CE program aspscts compare 

with the ideal 
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D. Power ^ refers to people who can influence the suecesa of the GE 
program 

E, Support System * refers to people who can have positive influence 
©n helping the CE program to succeed 

F* Goal Setting - establishing an outcome which will improve the CE 
program 

G. Evaluation ^ meaauring how well the program goals were met 
H* Cofflaunieation refers to the two^wayi open dialog among ichool 
and community planners 
IV* Implementation ^ putting plana into action 

A, Group Decision-Making ^ reaching consenflus 

1. IGT (Interactive Group Technique) ^ accomplished by brainstorming 
and voting 

2. NGT (Nominal Group Technique) accomplished by first wrltlngj 
then sharing opinions and voting 

3. Delphi-^Technique ^ accomplished by mailing out questionnaire 
and voting 

B* Task Analysis - break down of specific jobs to be done in order 

to accomplish a goal| usually used with time lines 
C. Incentives used as rewards and motivation for participation 
Dp Team Development growth of feelings of closeness, confidence 

and a sense of helping among members of the cadre of CI facilitators 
E, Technical Assistance ^ the period of time (6 months to 2 years) 

after the workshop whan participants may need outside resources 

from the trainers to continue the implementation of their compre* 

hensive plans 
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Module 5 1 CCm MODEL 



Trainer Goali 



Expose partieipants Co the eight elements of eareer edueation 
and the four developmental stages when these elements may 
be eKperlenced, 



Learner Quteoaes 

1, List the eight elements of eareer education* 

2. Describe the four devalo^ental iCages and three environ- 
ments involved in career education, 

3« Hatch several developmental tasks to an appropriate stage 
and element. 



Mat er ials/ Re a ources 



Conceptg 



T-5-^1 "Objectives for Module 5" (book) 
X^5^2 "CCEM Model" (book) 

"Stages of Careeer Development" (book) 
T'-5--4 "List of CE Tasks" (class) 

H0-5""l "Curriculum Samples for K-12 and Dormitory 
Skills and Apartment Living" (book) 



Economic Awafenass 
Career Awareness 
Educational Awareness 
Beginning Competency 
Employability 
Self Awareness 
Decision Making 
Attitudes/Appreciation 
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PROCEDURES : 

Time Visuals Trainer Narrative 

0:00 T-5-1 Ai Show the objectives for Module 5 using transpareney 

B, Lecturette on the CCEM 

1. Remind participante about the paper by Vic Galloway 
which waa a pre-^workshop reading. Cover the 
following points using transparency T^S^2i 
o The Comprehensive Career Eduoation Matrix 
CCCEM) waa developed for the U.S. Office 
of Education by the Ohio Stats University* 
o We will use the CCEM as modified by Vic 
Galloway when he was director of education 
at MSSD. 

o Career Education inust take into account 

the useful learning that occurs in all three 
environments: school, home| coraaunity* 

o The content of Career Education has been 
divided into eight elements. Remember the 
elements from your reading and their defini* 
tion. All student outcomes in Career Educa^ 
tion can be classified into one of the eight 
categories or elements* 

o These outcomes or lek^rnings can't occur 
all at the same time. They will gradually 
occur and become relevant, as the student 
^ matures , 
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Time Viauals Tr a i ne r Na r r a t i ve 

O Student msturation eneompasses four develop- 
mental stages, 

T=^5-3 2, pef itie the stages, using transparency T-S""3, 

a* Awareness ^ pasaive CQmpiling and integrating 
of information and experiences. 

b. Exploration ^ testing and manipulating con- 
cepts and experiences, 

c. Preparation ^ broad developnent of entry 
skills . 

d. Specialisation ^ development of specific 
skills within a narrow area* 

Explain that these stages represent a hierarchy 
of human behavior for any learning* 
0;20 3* Ask participants, "How many of you had been aware 

of this model?" '^e pre-reading was an exerciaa 
at the awareness stage. 

Point out that in this module the participants 
will explore the CCEM model by making several 
applications. Hopefully ^ they will be at the 
prgpajr p_t i on stage by the end of the workshop i 
after pliMming and diacuising in depth the appli- 
cation of the elements in classroon activities. 
C, Tasks Worksheet 

1, Direct participants to work with thair school 
tera. 
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Time Visuals Trainer Harraciva 

2* Hand out "List of CE Tasks." Explain that 

they will convert theory into classroom activities 
with this worksheet. Tell participants that 
the tasks should be matched with one of the four 
stages and one of the eight elements. Remind 
participants that definitions of elements and 
stages can be found on H0^4-'2, Give teams ten 
minutes to do the worksheet reaching consensus 
on each item* 

Oi30 T-5--4 3- After ten minutes, go over the answers by having 

teams report their ansvers in turn. Write on 

the responies for each teams. Tally the 
frequency of repeated responses. Answers arei 



Stage 


Element 


1, Exploration 


Economic Awareness 


2. Awareness 


Career Awareness 


3. Bpecialiiation 


Employability Skills 


4, Exploration 


Deeision Making 


5* Preparation 


Beginning Competency 


Encourage teams to 


defend differing answers. 



See if consensus can be reached. Do not reveal 
NPCE answers unless requested to do so, even 
if the consensus answer is not the NPCE answer. 
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Time Viauala Trainer Harra t ive 
D. Froceasing 

1« Ask participanta if they are already using some 

of the elements in their ciraer edueatian program 
or their own elasarooms. Whieh ones and how 
are they taught? 
2, Also aak why these things should be labeled as 
OE content. 

Answer I 1) for program^ grants require CE labels 
2} for kidsi connect content to Che world 
of work. 

3) for teaahersi better acceptance of 
CE if content is already part of 
their curriculum. 
3t Note that the CCEH model allows for checking 
gaps in curriculimi comprehensiveness. Later i 
participants will practice creating objectives 
for each element • 
4, Refer participants to H0^5-l, "Curriculum Samples*' 
0i45 Et Adjourn 
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T-5-4 
(class) 



LIST OF CAREER ED TASKS 



Directicna- for each task listed below, decide in which stage it typically 

?S f«urf.r On the line to the left of the task, write Che name of 
rhfatage^iinfonfof these. AWAKEHESS, EXPLORATION. PREPARATION, or 
IpecIAlSAtIoI! ^en on the line to the right of the task, name the ele^r. 
involved * 



Stage Task 



Element 



1, In the want ad section of the 1. 
newflpaper, look up and coEpara 

the wages of a truek driver and 
a eollege professor. 

2, Name the job titles of three 2. 
workers seen at school. 

3^ Prior to assignment in a work^ 3* 
study program, fill out a job 
application in area of spe- 
cialisation. 

4. Following the guidelines for 4. 
amateur eoin eolleetors, ohoose 
ten aoins to begin a coin 
colleotion. 

5. Learn to drive a oar, 5. 



T..inef', Manual I Career BducaH n. ,nd Planning Skills. MSSD/NTID National 
Project on Career Iducation, 1980. 
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Career Sdueatic'vi/f^lanniag Skills 



HO-5-1 

(book) 



CURRICTJLGM SAWiES FOR CuEM MODEL 
CMDSS K-13 
Dormitory and AparCmenC Living 

Compiled 
by 

Harie Egbert 
Interiii NTXD 
Fall, 1979 



Trainer 'fl Manual i Career Educatlen and Planning Skills * HSSD/NTID NaCianal 
Project on Career Educationi 1980, 
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LEVEL I KINDERGARTEN BASIC UNITi HEALTH MBITS 

Career Awarenesa ^ u ■ i 

Which careers may be involved if a person ls sick - nurse, doctor, hospital 
employees, or if a person needs assistance in m medical field - dentist, 
audiologist, school nurse. 

Self Awareness 

Personal values and record of performance of food habits, personal eating 
habits, sleep habits, care of hearing aids and ears, personal cleanliness 
habits • 

Appreciation and Attitudes 

Awareness of cause and effect relationship between maintenance of health 
and how well children practice good health habits* 

Decision Making j u 

How parents help children in choosing appropriate snack foods based 
on good nutrition rules* 

Economic Awareness , 

Relationship of illness to spending of money - paying fees, medicines, 

etc. 

Skill Awarenass, Beginning Competence 

Equipment and tools used by those involved in health services Uhmgs}* 
Service relationships involved in health services (people)* 
Data collected to diagnose and prescribe (data)» 

Imployability Skills 

Tasks doctors and nurses share | dentists and dental asistants share | 
audiologist and teacher share* 

Educational Awareness ^_ 

Mother's role as a health "nurse" in the homef why she can t doctor 

the ill person. 

LEVEL i FIRST GUDE BASIC UNITs SCHOOL HELPERS 
Career Awareness 

Parent (s)^ jobsy teachers' jobs| school employees jobsf other statt 
and their jobs. 

Self Awareness 

How the individual can help in the home and the school. 

Appreciation and Attitudes 

Awareness of the tasks of staff members and how they help each other* 
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Dec is ion Making 

Aaaignlng helping taski in school bised on choiee of individuals (volun-- 
Ceers) • 

Economie Awareness 

Pay for helping role as school employee with more pay for harder or 
longer jobs. 

Skill Awareness f Beginning Competenee 
Tools helpers use« 
Services they perform. 
Data needed to do the helping job. 

Employability Skills 

Duties of helpers that require further education aKperienee than 

what student currently has. 

Edueational Awareness 

Roles of staff and the power structures outline (who is the boss, who 
are the helpers }• 



LEVEL g SECOND GRADE UHITl COmUNITY HELPERS SUBJECTS SOCIAL STUDIES 
Career Awareness 

Identify local comunity helpers (e.g. shoe repeirperaon^ bus driveri 
doctori dentistp police, garbage calleateri nurse, fire fighter, airport 
personnel, hair stylist, zoo keeper, mail carrier, florist, barberj 
gas station attendant. 

Self Awareness 

Coiamunity helping roles the Individual might be Involved in or would 
like to be involved in. 

Appreciation and Attitudes 

How coimunlty helpers help each other ^ e.g. truck driver and florist, 
garbage collector and fire fighter. 

Decision Making 

Problems that occur when a fire occurs and the consequences of the fire. 
Economic Awareness 

How we pay for services (price of service dependent upon kind of service 
rendered, paying with cash, check, or by chargei receiving bills in 
the mail« 

Skill Awareness, Beginning Competency 
How air pilots help people. 
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Employability Skills 

How police help people dentif ication of tasks;. 

EducatioTial Skills 

Education needed to b any of 50ve eomunity helpers* 

LEVEL: THIM GRADE f ^ _^Tmna JCESSING SUBJECTS SOCIAL STUDIES 

Caraar Awaraneas 

Sewing in the home and p »< - " line aewingi careers in production 
sawing, including , ^rcht merchandisingi job titles including 

seamstress, tailorj buye ^ drycleaner. 

Self Awaraneas 

Satisfaction of carr - in c ching and one's own interest in those clothes 

Appreciation and Attitudes 

Job roles in clothing and consumer satisfaction with new clothes/products. 

Decision Making 

Salecting proper clothing fer weather conditions. 

Economic Awareness 

Process of clothing production and distribution of services ^ awareness 
of payment for work done, piece work vs. hourly wage for sewing activity. 

Skill Awareness, Beginning Competence 

Unique machinery in clothing production which requires increased skill 
and abilities. 

Services which drycleaner performs. 

Information needed to design 'and sew an outfit for an individual. 

Employability Skills 

Assess the functions each worker performs in the production of clothing 
by tracing back what happens when a customer is disatisfied with a flaw 
in material* 

Educational Awareness . , , , * 

How clothing processers learn their trade | issue of job mobility within 

the structure. 



LEVEL I FOURTH GRADE UNITS SUFEMAmCET WORKERS/HONEY SUBJECT i MATHm TICS 
Career Awareness 

Name three job titles relating to a grocery store and describe them. 
Self Awareness 

Understanding the job role and how it fits the individual worker. 
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Appreeiacian and Atcitudei 

Role of the supermarket manager and his/her responsibilities in both 
home and on the job to ahow how job reaponsibilitles alter life roles. 

Decision Making 

Interview workers and find out why each chose their oeeupation in the 
supermarket. 

Skill AwareneiiSi Beginning Competency 

Tools used| serviees provided (e.g. delieatessen) ^ information needed. 

EcQnomic Awareness 

Using the supermarket to purohase luxury vs* needed items | doing compari^ 
son shopping via the newspaper | wise buying and knowing correct change i 
using coupons and refunds. 

Employability Skills 

All students work together to set up mock grocery store in the classroom 
to emphasiEe cooperation and group goals. This store could have items 
which the iitudents can actually -'purchase'' with money they earn while 
being paid for services rendered "in-claas" and for being "on^the^job" 
as a student while in school during regular school hours. 

Educational Awarmess 

Hake a trip to the supermarket to purchase items for a class project. 
See if students recognise high school students bagging or checking. 
Compare their level of learning to the store manager's. 

LEVEL: FIFTH GRADE UNIT I SHELTERS SUBJECT I SOCm STUDIES 
Career Awareness 

Careers change as shelters improved - careers involved in the building 
of a home may depend upon the area in which the house was built and 
the geographic location of that home. List job titleSi e.g. bricklayer^ 
carpenter I masons electrician. 

Self Awareness 

Recognition of responsibilities of students in the maintenance of their 
homes or school building or apartment^ based on things they are interested 
in doing or learning to do. 

Appreciation and Attitudes 

Advantages and disadvantages of various kinds of homes p advantages and 
disadvantages of geographic locations | the role of the builder and con^ 
tractor and disadvantages and advantages of being the person in charge 
of a construction Job. 

Decision Making 

Planning a new home by drawing up the floor plans p selecting the sitei 
the size and number of rooms, the location of rooms within the home. 
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Economic AwErensss 

Determine the avmilability of materials and the coat of building in 
geographiaal areas ( supply /dew»and ) , 

Skill Awareness, Beginning Competency 

Make moc'ali of planned homes in the classroomSi using selected tools, 
making measurements, and assigning specific job roles dependent upon 
expressed interests This could be a pre-Christmas project. 

Employability Skills 

Relate *^raass production" of homes to the making of prefab homes on the 
market and identify various job skills which were used in the classroom 
that would be necessary for working on construction of prefab homes* 
Identify the necessity of cooperation of land management, the buyer, 
the decorator, and the builder. 

Educational Awareness 

Point out the use of math in floor design and measurements, reading 
skills in ordering materials, increased vocational skills for specific 
occupational tasks. Have students take orders for the model homes to 
be produced. Write up bills of sale and special order tickets* 

LEVEL g SIXTH GRADE UNITi "HOW I ACT - EMOTIOHS" SUBJECT! LAMGUAGE ARTS 
Career Awareness 

Identifying careers and occupations within Chose career clusters dealing 
with psychology. 

Self Awareness 

Personal and emotional behaviors and mood awareness ^ discuss appropriate 
behaviors and emotional adjustments | learn to describe emotions in com^ 
monly used terms and relate them to personal experiences. It is important 
for students to understand why as well as how they behave. 

Appreciation and Attitudes 

Select occupations and identify importance of appropriateness of emotions 
and of moods and explain relationship to careers (e.g. certain occupations 
require more emotional control than others, such as waiting on people, 
hostessing, nursing, etc.). 

Decision Making 

Match an emotion or a mood which is appropriate to given situations 
and explain why others would not be appropriate. Impress the fact that 
a person can choose which behavior pattern he/she will use and that 
this decision has consequences* 

Economic Awareness 

Compare the cost of psychological treatment to medical costs* Compare 
group care to therapy costs* 
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Skill Awarenesa^ Beginning Competence 

Tools used by payehologlsts | teate (data) used by piyehologlits, inter* 
personal skilla. 

Educational Awareness 

Relationahip of learning and motivation to emotional oontroli appropriace 
behavior§| and 'Moodiness" , male/feniale differenees, 

Employability Skills 

Study of examples of neurotic and psychotic behaviors ^ with application 
to appropriate school personnel who fit into various categories. 

LEVEL: SEVENTH GRADE UNIT: T^SPQRTATIC ^ SUBJECT i SOCIAL STUP I ES 
Career Awareness 

Identify various occupational choices by cluster within the field of 
transportation I their changing role due to technological advancfflentSi 
and discuss values and abilities required for each cluster. 

Self Awareness 

Identify one's own values and compare them to those required for the 
ocaupational choi€es from the career awarenass portion* 

Appreciation and Attitudes 

Trace the historical developments in the field of transportacion and 
relate them to United States History. After identifying the tasks which 
accompany each occupational choice^ discuss the need for those tasks 
in light of the historical background. 

Decision Making 

Identify occupationa lAich require long-range planning and those which 
are short-grange within the field of transportation. Discuss why aoue 
people choose whichever of the two they do. Discuss how geographical 
location affects careers in the field of transportation and how srae 
people must change their jobs due to geography and technical advancements. 

Economic Awareness 

The development of features for safety measures in transportation and 
economic aspects of maintenance of those necessary features. Discuss 
how businesses need to make profits in order to pay for some of these 



Skill Develo^enty Beginning Competence 

Identify beginning competence skills within specific occupations in 

the transportation area and determine how many of those skills the student 

possesses at this time. 

Employability Awareness 

Personal characteristics and employability skills which will aid in 
locating employment may depend upon the geographical location. For 
example, some workers would prefer not to drive on ice and snow* • 



items , 
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"""c:j:»1Srr,:'inlng «=elved by an .UU„e £Ught .tt.ndant vith that 

of the pilot* 

LEVELi EIGHTH GRADE UNITl SEWING SUBJEC Ti mm ECONOMICS 

Career Awareness . Tnriitrip 

Identify jobs related to the field of home economics - sewing, delude 
marketing, sales and distribution of sewing machines and sewing materials. 

E^plorrown sewing capabilities and relate this skill to possibilities 



o 



f sewing for other. 



Appreciation and Attitudes ... ^^^A»^t-inn 

Tour a manufacturing company where sewing is done on a mass production 
basis. See the various skill, required in order to make one completed 
«rment. Discuss the necessity of each job for the whole production 
process and the importance of the individual to the whole. 

Decision Making , , * _ tt^i*. 

Interview employees in the factory and determine how chey made their 

career choices* 

Econonic Awareness ^ ^ h j 

Sew own items; compare the cost of sewing to purchasing ■ready-to-wear 
counting in time required to sew the item, also. Determine outside 
coats Sich make the price difference. Produce items to sell as a class 
project and determine how much to sell the items for. 

Skill Awareness, Beginning Competence ^ ^u4iim mnA 

Mastery of sewing machine operations skills, measurement skills, and 
pattern instruction reading skills. 

'"^'l^rsonaLtJ'ciaracteristics and career choice of those in economics 
Why do some people become sewing machine operators and some sales persons? 
Relate this to the job clustering of data, people, things. 

Educational Awareness ... . 

Relate purchasing or sewing clothing to skills needed m mathematics, 

language arcs, and knowledge of fabric. 

LEVEL; NINTH GRADE UNIT; DR^ SUBJECTI EN0LI5H 

°^'^"ccupacional choices for drama field - include author, actor, director, 
stunt person, lighting director. - roles involved m the production 
of a play. 
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Self Avaraness 

The role in the production of a play as eompared to career choice for 
the future ^ handicapping limitations which may or may not exist In 
the chosen field. 

Appreciation and Attitudea 

The uaportance of each person in the production of a play and how coopera- 
tion must exist for success to occur. 

Decision Making 

What to include in the play; who will do the acting; who the audience 
will bep what is required by each job role and who will fulfill that 
role the beat. 

Economic Awareness 

Rates to charge for theatre tickets as related Co the expense of prcduc^ 
tion. If '^employees'* are to be paid^ how much will the profits need 
to be in order to operate "in the black?" 

Skill Awareness/Beginning Competence 

By tryoutSp deteniine if one's skill is working with datSi people or 
with things I and what position one will have in the theatre production. 

Employabiiity Skills 

Produce a play about the employabiiity skills needed for getting a job. 

Educational Awareness 

Compare the educatibnal skills needed by a producer (authori stage crew 
member I etc.) to the educational skills the individual possesses * Outline 
the steps to take to develop areas irtiich are determined to be inadequate, 

LEVEL; TENTH GRADE UNITi D^^TING SUBJECT I IHDUSTRIAIi ARTS 

Career Awareness 

Occupational awareness and information of careers available within the 
field of drafting. Historical comparison of the field of drafting to 
the development of arts and sciences. 

Self Awareness 

Evaluate individual drafting skills in light of those required in the 
field and deteniine adequacy of those skills » Determine the extent 
to which the handicapping condition will influence job choice and plan 
ways in which the disability may be compensated for. 

Appreciation and Attitudes 

Identify the effects of architectural drafting in society i arts, and 
himanities. Relate this to increased interest in building structures 
and in historical restoration of city landmarks. 
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Decision Making 

Read blue prints to determine the materials, amount of materiala, primary 
design, and tools necessary for the conatruction of a building either 
on the school campus or in some other public place. Decide where to 
purchase materials, how materials may be ordered, and the feasibility 
of using specific materials depending upon supply/demand in the geographic 
cal location. 



LEVELS ELEVENTH GRADE UNIT: SOLAR HEATING SUBJECT i SCIENCE 

Career Awareness 

Identify the skills and techniques necessary for various occupations 
connected with building a solar-heated home and/or working with solar 
energy* Trace the historic development of solar heating and the career 
or job titles of those who have been involved in the process. 

Self Awareness 

Assign tasks and duties to appropriate persons with the necessary akills 
to build a solar-heating unit and discuss the Identification of ones' 
skills and talents (or lack of skill and talent, as the case may be) 
In light of acceptance of limitations. 

Appreciation and Attitudes 

Recognise the scientific contributions of jiersons within the field of 
solar heating and trace the implications of Impact of solar heating 
upon our technological society. 

Decision Making 

Identify within the scientific fields any career In which further study 
would be advisable or of Interest. Explore the potential of that area 
in relation to future employment. 

Economic Awareness 

Determine the costs of solar heating and the geographical location in 
which solar heating is both feasible and financially reasonable. Deter-- 
mine advantages and disadvantages of job choice In this field and discuss 
the implications upon the student who decides to receive further education 
in this area or pursue occupational Interests. Some things which may 
need to be discussed | relocation due to geographical location, need 
to pursue further educational knowledgei job availability. 

Skill Awareness/Beginning Competence 

After building a solar model replica^ determine the skills necessary 

to build the actual model. Identify tools, materials and personal skills 

necessary* 

Employability Skills 

In order to be on the solpr-heating construction team, the student must 
be Interviewed, file an application, and be selected by a tmm of judges 
or by the "construction boss" (science/woodshop teacher). 
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Edueational Awarentss 

After the Interview and applieation are eomplatedi and the replica modal 
built, the student will be able to identify areas of weakness and aonoerni 
aompetent areas of skill f and areas needing developments 

LEVELS TtreLFTH GRADE UHITi BUSINESS MANAGEMENT SUBJECT i VO^TIONAL F^ING 
Career Awareness 

Interview a farming business manager from a large farm unit and one 
frra a small fara (probably the omer) and compare the skills i needs, 
and eduaational background of eaah. Determine from here, where skills 
needed can be developed and what tasks are part of the occupational 
roles. 

Self Awareness 

Cooperative work program with farm units of both a large and a small 
farm to build self-confidence in handling the work load and problems 
which arise. 

Appreciation and Attitudes 

During the cooperative-work experience, keep a dally log of tasks involved, 
and talents and skills required. 

Decision Making 

Determine what further skills would be necessary to continue in this 
chosen occupation, how much it would cost to further education in this 
field, financial costs involved in establishing one's own fara, or in 
working as a business manager for another person # 

Economic Awareness 

Determine the financial involvements of managing a larger farm and that 
of running the smaller farm unit. Include initial investment costs| 
insurance costs, social security or other retirement benefits, machinery 
costs, safety features, etc. Also include an awareness of the decline 
of the American small farmer and discuss i^y this is happenings 

Skill Awareness, Beginning Competence 

Assess skills in light of proficiency examination executed by employer, 
instructor, and/or others who have been involved in the cooperative 
work experience. 

Employability Skills 

Plan three alternatives for employment upon graduation in cooperation 
with the guidance counselor, a teacher, or a business person ftcm the 
conniunity. 

Educational Awareness 

Determine necessary skills which are currently lacking and how to go 
about building the competency necessary. TOis should be a part of the 
cooperative-work plan and determined by the evaluation. 
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LEVEL I POST GRAPUAI^ gUBJECts FOOD SERVICES SUTRITION SUBJECT g HEALTH/HO^ ECONOMIC^ 
Car ear Awareness 

Uaini asreer and guidance services, determine all eareer ehoices available 
in nutritlonp food services. 

Self Awareness - ^ 

Interview with plaeement servicei, eounselor from chosen aeadamic/voca" 
tional fields and with the voeational placement office to determine 
the feasibility of oeaupational selection and the job possibilities 
in that field » 

Appreciation and Attitudes 

Interview other© ^o are in this occupational field and determina their 
chosen life^stylea* Find out their reasons for selection of this as 
an oacupation* Apply their reasons to one's own reasons and determine 
how their attitudes resemble or conflict with your own. 

Decision Making 

Using guidance and counseling servicesi cooperatlve'^ork experience 
programmingf or other planned work experiences , course outlines i class 
involvement and personal interest , assess the career selection which 
has been iaade« 

Iconomie Awareness 

Develop economic consiaaer skills using apartment living skillsi self- m 
develo^ent skills p and independent living appreciation# This would % 
involve nutritional aspects of constmer skills as well as the independence 
building. 

Skill Awareness/Beginning Competence 

Periodic evaluation in the work experience, classroom, and on-the-job 
to determine areas of strength, weakness i and categories of job mobility 
as related to skill development within the career choice, 

Employability Skills 

Prior to work plac^.aent in a work^experience programi write applications i 
use want-^ads, employment office services f private employment services 
and the interviewing process in order to be placed in that program« 

Educational Awareness 

Use academic knowledge for writing applications, for advancing constmer 
knowledge in independent living, and for locating a work-experience 
site. 
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^ DOEMIT^ GOAL I* 
Group living skills 



CCEH ELEKINT 
attitudes and appreciation 



Interpersonal 
relationshipa 



attitudes and apprecation 
self awareness 



Budgeting I time 

and money 



ea onomi c awar ane § s 



Comparative 
shopping 



Cooking 



economia awareness 



beginning competeney 



Gleaning 



beginning competency 



TECHNIQUES OR SKILL 



identify the importance of the individua] 
in the total functioning of the unit| , 
awareness and understanding of the : >1 
requirements for people to get along I 
with each other | ri^ts and responsl- 
bill ties of self within the groupi | 
recognition of the cohtributibn of ^^^^^^ ^ 

oomunl tv" meiAers to individuals . 4 
within the group. :| 

awareness of role in group situation .| 
and how it affects the functioning || 
of the whole I analyse one's own commit--l 
ment to the i^olei recogniEa rights ;f| 
and responsibilities of self within -J.^ 
the living situation| identify the ;* 
importance of "self" an individual 
and as a worthy nraber of a relationshi]pi 
recognition of one's own limitations 
and capabilities in relating to others.,^ 



awareness of the exchange of goods 
and services I knowledge of pur none tar y.^^ 
systemi what is needed and what is --^^ 
luxury within the living situation | 
living within an economic limitation; 
legal and financial considerations 
required for econmic •urvivAl. ' 



awareness of the economic system and 
the process of production and distribu-'^^ 
tion of goods and services i economic 
responsibilities to career decisions 
and to hmam living situations* 

recognition of different tools needed 
for different cooking procedures j unique 
tools lAich increase sensory awareness i^^;* 
mastery of tools required for meal 
preparationi match individual abilities 
and interests with skill needed. 



recognition of different tools needed 
for different cleaning operations | 
Identify unique tools required for 
specific cleaning Jobs| mastery of 
tools needed for general and specific 
cleaning procedures 1 identify dally 
cleaning procedures and other cleaning 
Jobs which are not done on a weei 
basis » 



*Goals in this section on dormitory living were developed at HSiD| Dorm and Apartment 
Living Frograa, 1978. • 
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DpUflTORY GOAL I 
Deeorating 



CGEH ELEMENT 

app^eeiatlon and awarenssi 
sslf awatenass 
QBtmrnw awarenass 
daaisiQn making 
8 o onomi c awa r ena s a 



Entertaining 



self awareness 
decision making 



Leadership 



decision making 
self awareness 
appreciation and attitudes 



TECHNIQUES OR SKILL 

analyse working role of decoratar 
and datermine advantags and disad^ 
vantages of that career role| 
understanding of one's own daaorative 
interests and learning how to express 
those interests in the home| identi* 
ficatlon of the abilitiei raquirid 
to have a career choice in the field 
of decoratingi identify the differenca , 
between decorating needis, wanes and 
economic income limitations j deigns trace i 
decorating techtiiqaai m liiiifccd budget « 
analysis of problami of deaartti'va 
selection and decision Mking^ 

self confideneai relate personal ^ 
values and influence of others in m*^ 
leetion of forms of entertalMeat; 
interests and abilities expressed in , 
foTOs of entertaimentj awaraness of 
the result of personal decision makingj 7^ 
identify the importance of the aaed 
for goals in life--style dactsions and 
leisure time activitieSi 

4 

awareness of the cause end effect ' 
relationship in decision making and ^\ 
its Impact upon those baing lad and 
thoM doing the leading | analysis of 
tha problems involved in being the 
dacision maker in a leadarphip role| 
identify parsonal strettgtha and weak- 
messas and ways in which thesa can 
be used in the leadership role| recognlsi 
and appreciate the need for laadershipj;^ 
become aware of the requiremants for ^ ' 
people to get along with each other, ^ 
@ven as it involves laaders* ^tss 



Independent living 



decision making 
beginning competency 



awareness of the cause and effect in 
making appropriate decisions i^ile 7 
on ona's own| analysis of problams 4 
to be solved in living on one's ownj 
recognise and varbaliia the importsnca % 
of need for goals in life-style decision! 
application of decision Mking in selec-^ 
ting items for one*s om home under stan-j 
ding and using tooli within the home 
for being indepandenti 
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RMITORY OOALl 



Budgeting 
(advancad) 



How to rant an 
apartment 



Hon to buy a car , 
furnitura 



CCEH ELEMENT 
aaonomic awareness 



aeonomia awaranass 
dacislon making 



eaonomiQ awaranass 
decision making 



vniat is insurancai 
Qmtf life 



economiQ awarenass 



y 



TECHNIQUES OR SKILL 

living within a budgatf racognicion 

of finanoial linitationa and accaptanca v 

of thasa limitations • 

identifying financial limitations | 
recognition of financial considerations ' 
to personal livingi selecting a place ^ 
to live and accapting one's own decision* 

.. , - 'J 

same as above 

understanding the financial and legal 
obligatidns of econonic responsibility} | 
understanding flexibility in timet 4 
effort y nonay when ndading to make 
decisions # 

projacting economic implications of 
purchasing insurance to future life* w^l 
style and financial obligations and 
r e spons lb i 1 i t iea | under stlnding and K "^^J 
applying knowledge of economic rasponai<^| 
bility to purchasing proper amounts ''-^ 
of insurance I relating financial^ and 
legal instruronts that protect, the . 
person to specific personal mattarsv 
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Modult 



Hoduia 6s INFUSION 



Trainag Goals i Convinae partiaipants that infusion offers more advantages 
than an add-on approaah to oareer eduQation* 

Frovida concrete exataples of ourrloulum infusion using the 
8 elements of the CCEH Model « 



Learner OuCegigeji 

1. Define infusioni and list 3 reasons vAiy the infused ap- 
proaah is better from an implementation point of view 
than an add-on approaah, 

2, Distinguish between infused and add^^on approaohes. 

NQ^l Trainer must plan an infused lesson in preparation for this 
module # Lesson may be demonstrated live or videotaped for 
playbaQk within this module* 

Mater ial s/Resouroe Conoepts 
T-6-1 "Objectives for Module 6" (book) Infusion 

"Infusion vs. Add-on" (book) 

"Infusion Example 1" (book) 

"Infusion Example 2" (book) 
T-6*5 "Comprehensive CE Gurriculum" (book) 
T*6-6 "Infusion Spinner Board" 
HO-6-1 "Infusion Fractioe Sheet" (class) 

HO-6-2 "Researoh Findings on Infusion and Aaademlo Achievement" (book) 

Videotape Recorder & Monitor (optional) - Notes Arrange for equipment for 

playback if a demonstration 
tape has been prepared* 



Garttr Iduestioii/Pianiiing Skills 



Module 6 



PROCEPW lSl 

Tijga tisuals Tyainsr Hagrative 

OiOO T-6-1 A. PMsant th^ objeetivas for Module 6 uaing tMnsparsnQy 

Laeturette on Infusion* 

1. Thm tMiner should introduea the prssantation 
by asking for a show of hands from mvmtyom who 
belltves that school work and work in the real 
world ara related. Sose participants may be 
. skeptioal, CE can reveal to students the aonnaa-^ 
tion batween sehool and work if thatr curriculum 
has objectives ^ich ara infused ^ The trainar 
should eita ona or mora sxmplas of infusion 
which participants may hava already mentioned 
in the sharing or processing during Modules 1-5, 
Point outs 

o Infusion is one way of involving all teachers 
in career education. It is not the only 
way I but it is THE way advocated by the 
UpS# Office of Career Education director, 
Kenneth Hoyt. 



★Adapted from The 1979 Annual Career Education Ha ndbook for Trainers, Carolyn 
Raymond Clditor), Palo Verde Assoeiates, Tempep 191$. 
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Timm Viauals Trainer Narrative 

o Tha praeantatioit to follow will help alarify 
the definitioni point out the advantages 
and ofifsr soma eonareta examples of how 
the process of infusion can be applied to 
Qontent objectivea for hearing impaired 
students « 

2, Present the following points using the indioated 
transparenaies . 
A# Infusion 

Q Host aontroversialf least agreed upon 
idea in CE 

o CI woven into regular ourriculim topie 
o CE still distinguishable 
o Allows daily exposure to CE and inereased 
relevance to basic topics « Many educa^ 
tors already doing this» 
b . Add^n 

o A separate course or unit on CE 
o In some cases "add-on" is appropriate | 
for example in industrial arts, the 
employability skills are taught vlth 
other elements of CE, 
o Easier 

o Hecessitates "btuiping" something else 
out of curriculiM 
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Tiiag v isuals Tgainer Narrative 

Vf- Dr. Ken Hoytt DiMctor of U.S* Offica vf 

■ CE sayil 

e Edueation is prtparation for work 

o Career skills, knowladge and acciCudaa 

cransmitcad as part of ragular aducationsl 
process 
o Add^OR oosts mora 

o Infusion aotivates and anhancas laarning 
of basic oontent 
d* Infusion EKanpla l i Elamentary aga daaf 
studants visit oomaunity halpars as part 
of thair social studias curriculmp It 
will ba easy for thair teachar to infuse 
soma self awaranass (caraer aducation) by 
asking the studants if they would like to 
wear a uniform to work, like a law anf or cement 
offiaar (cop). 

j^g^4 e* Infusion EKappla 2 i In math class, daaf 

eighth graders could choose in which batik 
to deposit their savings based on the best 
interest rates. That teacher is infusing 
economic awareness , decision^making and 
beginning compatency (working with data), 
at the ^Kploration stage. 
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Time Visuals Trainer Harifaciva 

T*6*5 f. Comprehensive CE Curriculum 

Q Ravisw aurrent surriaulum for CI aoti^ 
vltles 

o HaCah chese to the elements of the 

ccm 

o Noce elsments whieh have no infused 

aativities ...v 
o Write CCEM objectives and activities 

to fill in the gaps 
p Commercially available CI materials 

may not meet your needs 
o Cost of infusioni CCEH objective writing 

requires some skill development 
o Cost of add«^oni Adding^on to student 

schedules and school budgets 
o ^e reward for infusion is worth the 

effort 

Olio C, More Applications 

HO-6-1 1* Hand out H0^6^1 "Infusion Practice Sheet" for 

individualiied practice « To check their skill 
development in the application of the infusion 
process y participants should do HO^fi^l which 
has an answer key at the end« Allow 15 minutes * 
2« Direct participants to save their questions for 
Module 14B. 
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0i25 Infuiien 
Spinnsr 
Board 



2. 



3, 



Tine Vifluals Traineg Maryative 

D. Infusion PMOtiat Activity 

1. Participants should sit in the large group and 
oanstruet an Infusad career eduoatlon activity 
together! using the Infusion Spinner Board <T-6-6). 
Trainer should spin for m element p for a stage 
and for a subject* 

Trainer will construct the practice strategy 
using appropriate suggestions from the participants 
and the outline below i 
Ob,i active I 
Activity ; 

You may prefer to prepare an example in 
advance « If sof simply set the pointers 
on the elements stage, and content of the 
example « 

Here is an eKsmple you may wish to use: 
Spinner results * Social studies, decision making, 
exploration. 

Objective ^ Students in seventh grade will be able 
to compare the different geographical areas in the 
state of Pennsylvania*' 

Activity « Tell students to pretend they will have 
to move to a new hOTetown in Pennsylvania, They TOist 



NOTE I 
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Time Viguals Trainer NarraCiva 



ieleet a town qt city and desaribe why they chase 

it based on its alimate and geography. 

Whan ftnishadi ask If there ara any questions or further 

disQussion on Infusion^ 



a* The trainer should ask the participants 

to role play the part of a class of students 
for the demonstration lesson. Present the 
brief swiiple lesson with discussion questions 



Then present a second set of questions i 

but Infuse one or nore of the career education 

elements « 

Altarnative . The trainer say wish to prepare 
a dMonstration videotape or bring in students 
to give a live dtemonstration of the two 
sample lessons. The media set-up should 
be pre-arranged with the site coordinator, 
bg Processing 

Ask participants the following questions i 
In which lesson was the aoadenic objective 
achieved? (Both) 

Which lesson illustrated relevance to future 
utility of the academic knowledge? (Second i 
ite. infused lesson) 

^' ^ ' C-73 --^^ " 
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4. 



Infusion Demonstration 



to illustrate a traditional academic oblective * 




'^'^ 'career Edi^^^ Skills ^^^"^^^ ^ 



fine Vlguals Trainee Nagrativa 

C fartielpants may not £sal eompatant to ereate 
their oim infuisd lessons at this point. 
The objective for ths module was to be able 
ta distinguish between add-on and infused 
lessons. Later in the parallel "B" modules i 
r^ r ^ they will apply their learning here, 

r Hb--6'^2 1- Research* 

Point out H0-6-2i in the participant noteboofci whioh 
suimarisei the researah support for infusion. 
rOi45 Mjourn. 
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INFUSION PRACTICE SHEET* 



SUBJECTS 

CAREER EDUCATION GO^I 



Engllgh 

Actitudes and Appraciacioni Explogation Sta^ a 
Tht studant will appraolata llfe^stylas and 
suacass asioolatad with a aaraar* 



CAREER EDUCATION OBJECTiyEs Tha studint will idantify an exampla o£ a earaar 

whlah ahaFaatarlges a givan llfa^styla suoh 
as slngla swlngar« 



ADDHDN ACTIVITIES I 



INFUSED ACTIVITIES s 



SCudants wills 

o dasariba two faaturas for tha llfa-styla, 

o Intervitw workars about thair llfa*»§tylas 
and then cgmpara tham with raspact to a list 
of faators* 

o think up aKamplas %^leh lllustrata cartain 
li£a^atyla factors # 

Studants Willi 

o writa a bria£ assay on tha lifa-styla of 
a aharacttr in a short story« 

o givan a list of various lifa*'Styla factorSf 
salaat thosa that fit a major aharaatar in 
a noval^ 

o writa a short story or 0na**aet play involving 
a givan lifa^stylafi 

o raad a biography of an Asariaan whosa lifa 
illustratas tha givan llfa-styla* 



*Thls activity was adapted froni Tha 1978 ^nual Caraar BdueatiQn Handbook 
for Trainars , Carolyn Raynond (Editor) i Palo Varda Assooiatas^ TampaV AE; 
1978, pp, 143-148, 

Trainer's Manual i Caraar Bduaat Ion and Planning Skills , MSSD/NTID National 
Projeat on Carasr Edueationf 1980. 
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erJc 



"WHICH ACTIVITIES ARl REALLY INFUSED?" 



The fellowing are examples of learnini activities related to career education 
student objectives within given subject areas. The subject matter objective 
has not been identified since it would be a clue that the activity is infused. 
Read each activity, and decide whether or not it is really infused within 
the subject matter content or concepts. Then place a chectoark I ) on the 
line following the "yes" or the "no" %rtiich follows each activity. 



Item 1 



Subject Areai toerican History (Junior High School) 

Career Education Goali Attitudes and Appreciations (Life-style: )- 
Exploration Stage 

Career Education Objective i The student will identify the factors ^ich 
characterize the given life-style. 

ActivityJ The students compare the differing life-styles of two colonial 
American settlements by listing the various life-style factors for each 
group • 

Is this activity infused? Yes No ^ 



Item 2 



Subject Area: Mathematics (Elementary) 

Career Education Goal; Career Awareness/Self Awareness - Awareness 
Stage 

Career Education Objective i Given the job title and description of 
a math related occupation, the student will identify characteristics 
that are a personal strength or a weakness for that occupation. 

Activitfi The student describes his/her own physical strengths and 
weaknes les. 



Is this activity infused? Yes 



No 
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\ Item 3 

Subject Araai SoQial SCudias (Junior High Scheol) 
Carear Education Goali Daciiion Making^Exploratiori Stage 

Carter Education Objectivsi Given (a) the description of a problem 
situationi (b) a number of ways in which the problem can be iolvedi 
and (e) a basis for evaluating whether or not the problem has been solved^ 
the student will select one solution that best solves the problem, 

Activityf The student discusses various proposed legislation (e.g. 
gas tax) in terms of appropriateness for the solution of a specific 
national ener^ probleta. A local legislator who supports the bill is 
brought in to discuss it. 

Is this activity infused? Yes No 

Item 4 

Subject Area; Art (Elementary) 

Career Idueation Goals Attitudes and Appreciations (The Value of Work)- 
Awareness Stage 

' Career Education Objective l Given a work sltSi the student will identify 

an appropriate reward that is aasociatad with working at that §it€# 

Activity! The student lists enjoyabla things that famous artists do 
on their jobs# 

Is this activity infused? Yes No 

Item 5 

Subject Areas Reading (Elemantary) 

Career Education Goali Attitudaa and Appreciations (The Discipline 
of Work) and Self Awareness - Awareness Stage 

Career Education Objectives The student will list three examples of 
the application of rasponsibility to a situation. 

Activity! The class reads a book about a famous person's application 
of responsibility to a job situations The student describes how those 
same responsibilities are important in the chores he or she must do 
at home or school* 

Is this activity infused? Y.is No 
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Item 6 

Subject Area I Spontaneous Speech (High School) 

Career Education Goals Attitudes and Appreciationa (The Discipline 
of Work) and Iconomia Awareness ^ Preparation Stage 

Career Education Objective: Given the description of a worker right, 
the itudent will describe the application of the worker responsibility 
that accompanies that right* 

Activitys The class will have an open discussion on the recent teacher 
strike, Each student will be asked to contribute a coment about how 
the teachers did (or did not) show good responsibility* Cbiments imist 
be cemiunicated clearly so that members of the class understand the 
speaker. 

Is this activity infused? Yes No 



Item 7 

Subject Areas Library Skills (Junior High School) 

Career Education Goals Career Awareness (Variety of Occupations)- 
Exploration Stage 

Career Education Objective: Given a list of occupations that are related 
in a certain way, the student will name the way in which the occupations 
are related. 

Activity: The student will examine a list and description of several 
occupations to see what they have in common with each other* 

Is this activity infused? Yes No 

Item 8 



EKLC 



Subject Area: Construction (Junior High School) 

Career Education Goals Career Awareness and Beginning Competency 
(Things) ^ Exploration Stage 

Career Education Objective: Given a list in random order of job titles 
in industry that are sequentially dependent, the student will place 
the jobs in the proper order. 

Activity: On a construction site the student samples the sequence of 
jobs involved in building a house and later lists fran memory the occupa- 
tional titles of the workers on each job in sequence. 

Is this activity infused? Yes No 
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Item 9 



Subject Area I Art (Elementary) 

Career Eduoation Goali Attitudes and Appreciations (Interpersonal 
Skills) ^ Awareness Stage 

Career Education Objective: Given descriptions of peraonal interaction, 
the student will identify the examples of positive and negative behavior 
illustrated. 

Activity: After hearing a story about a group of children that had 
trouble working together in building a tree house | the student draws 
pictures of the ways in which the children cooperated with each other. 

Is this activity infused? Yes ^ No ^ 
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Answer Key I (for thDsa add-on activities, think how they could be changed 
Co become infuied) 



1. Yea, the historical facts deacribing two settlements , like jMaeetown 
and Plymouth will be incorporated into the students' responses on life-- 
style, 

2. No, although self awareness ii accomplished, there are no math skills 
learned during the activity* 

3* YeS| the legislative process will be learned at the same time as decision 
making skills are being practiced* 

4, Yes, the skills needed to produce art will be reviewed while the positive 
and negative factors of doing such work are discussed. Students will 
also learn the names of famous artists. 

5* Yes, the students' reading skills are applied and discussion moves to 
concrete examples in everyday life which can be easily related to work* 

6, Yes , selaction of a controvertlal or current topic to practice speech 
skills was combined with two CE components, attitudes and appreciation 
and economic awareness. 

7. No, although career awareness was achieved, there were no library skills 
learned. 

8. Yes , the building skills are practiced by sampling the jobs, while the 
job titles take on added relevance because the student has actually 
performed the work* 

9, Yes, art skills are applied to the CE topic of interpersonal skills* 
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A SUMMARY OF RESEARCH FINDINGS ON INFUSION OF CAREER 
EDUCATION mD ACADEMIC ACHIEVEMINT 



At the Cofmiss loner's National Conference on Career Education in Houston, 
Texas (November, 1976), a panel of key people in career education dealt with 
the issue of effeets of career education programs on the academic achievement 
of students. This panel consisted of Dr, Elvis Arterbury of Texas, R. Frank 
Rapley of Kentucky, Dr. Phil Spieth of Florida, Dr. Richard Ruff of Arizona, 
Dr. Sidney C* High, Jr*, of the USOE Office of Career Education, and was 
chaired by Dr. Lois-ellin Datta of the National Institute of Education* 

Dr, Arterbury described two studies of reading and mathematics achievement 
of fifth grade students whose teachers had^and had not participated in career 
education staff development sessions. As measured by the Comprehensive Test 
of Basic Skills (CTBS), the career education group showed greater gains in 
both reading and mathematics achievement. 

Dr# Rapley described evidence of the effectiveness of the career education 
program in Jefferson County, Kentucky. Praprogrm assessment sii a lack 
of basic skills resulting in a deficit by grade eight of more than 2 1/2 
years below grade placement when compared with national norms. Limited know^ 
ledge about the world of work, availability of occupations, lack of career 
planning, with as many as 711 of the eighth graders expecting to drop out 
were other reported concerns. Rapley found that the program, successfully 
implemented in the first year, resulted in reading and math achievement 

Trainer's tonuali Career Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980. 
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at all grades shewing a post-test score higher or as high as those of the 
total school population. For example, the mean grade in reading at the end 
of the seventh grade was 7.8 for the career education students (Nel23) in 
comparison with 5.6 for the total population of seventh graders (N=250). 

Dr. Spieth compared Che basic skills of students who had participated 
in career education in the Dade County Florida schools with students in the 
ss' schools who had not participated. Program enrollees who were initially 
below national averages on the Fadale's Test of Career Awareness and Work 
Attitudes , surpassed the national average at the end of the second year. 
Basic skills comparison with studencs who did not have career education showed 
a trend favoring the career education students. This was especially noticeable 
in the schools which had a career-related basic skills lab. For example, 
students in career exploration at the junior high schools, surpassed the 
other schools in reading, math and occupational Infonaation, even though 
the schools were in low-income areas which were expected to compare unfavor- 
ably. 

Dr. Ruff described the results of four years of career education controlled 
evaluations in rural and urban areas of Arizona. Greater knowledge of the 
range of available occupacions, awareness of the educational requirements 
for various careers, understanding of specific skills and abilities required 
for those careers, understanding of specific skills and abilities required 
for those careers, and a sense of what is needed for success in business 
and industry was found in students who had a high exposure to career education 
in grades 3 to 12. 

Dr. High analyzed a total of 38 studies which addressed basic skills 
achievement and career education. Of those 38, He reported that 19 are statistically 
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strong in their support for the infuiion of career education into the educa- 
tional program and the claim that it increaies academic achievement of partici- 
pating students. Sixteen were declared "moderately supportive" and the re- 
maining three indicated negligible or minimal impact.^ 

In May of 1977, a publication (The Efficacy of Career Educationi An 
Up-Date) which dealt with the relationship of basic academic achievement 
of students and career education was iaiued by the USOE Office of Career 
Education, also authored by Dr. High as an update to the studies described 
above.** 

In her publication (What Does Career Education Do For Kida? A Synthesis 
of 1975-76 Evaluation Res ults), Deborah Bonnet eKamined 45 final reports 
from career education projecta. She concludes that career education programs 
do generally achieve progress towards some of the student outcome objectivei. 
"Good evidence of audcess has been damonstrated In strengthening youngsters* 
desire to work . , . Career decialon-TOking skills were strengthened with 
great consistency . . * Career awareness was achieved in the overwhelming 
majority of cases and there is reason to believe that the intent of the goal 
is being met on a broad scale,"*** 



* Dacta, Lois-ellini "Career Educationi What Proof Do We have That It 

Works?" Report of Panel Session at the Commissioner's National Conference 
on Career Education (Houston^ Texas, November 8, 1976). ERIC DoGument 
. CE^014-833. 

** High, Sidney C. Jr.t "The Efficacy of.Career Educationi An Update'S 
Office of Career Education, US Office of Education, Washington, DC, 
May, 1977. ' ' 

*** Bonnett, Deborah G. i "l^at Does Career Education Do For Kids? A Synthesii 
of 1975--76 Evaluation Results". Crawfordsville, Indianas New Educational 
Directions, Inc, June, 1977. 
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Module 7 1 COmUNITY IN\mLVEMINT 



Trainer Goal s Expand participants' conception of the other environmentSi 
besides tha school , where career education eKperiences may 
be structurad into a comprehensive program« 



Learner Outcomes 

1« Describe several places outside of the regular classroom 
situation in which career education concepts or activities 
could be integrated. 

2. Distinguish between the processes of collaboration and 
cooperation o£ school and comunity. 

3. Identify conmunity sites for a potential field trip» 



Mater ials/Resourcas * Concepts 

1-^7-^1 "Objectives for Module 7" (book) Integration 
T-^7-2 "Infusion vs* Integration" (book) Collaboration 
1-^7^3 "Cooperation vs. Collaboration" (book) 
T^8^2 "Roadaap of Workshop Modules" 
H0-7--1 "Field Trip Worksheet" (class) 
HO-^7-^2 "Guidelines for Planning a Field Trip" (book) 
"Career Education Heeds Assessment" (class) 
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PROCEDURES g 

Time Vtsuala Trainsr Narrative 

OsOO A. Show objectives for Module 7 using transparency T^7^1, 

B. Laaturettei Integration 

1, The leeturette should be preceeded with an aKample 
whioh contrasts infusion and integration. Than 
eover the following points using traniparency 
X-7-2 T-^7^2 "Infusion vs Integration*" 

o Recall the advantage of infusion which assumes 
that all classroon teachers can weave some 
of the career education elements into the 
content they teach* 
o The sme benefits may be derived by threading 
the career education concepts into experiences 
which students have in the home and community 9 
for example on field trips, 
o TOis integration process follows the same 
design as infusion for the weaving of career 
education into subjects. The trainer should 
cite examples which may have been mentioned 
during sharing or processing in Module 1*6* 
0 To identify where the career education con- 
cepts may be most appropriately applied » 
coomtunity representatives and parents should 
be involved. 
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Time Visuals Trminer Narrative 

T^7-3 C. Lecturattei Collabaratioii 

1, Use T^7^3 to contrast eollaboratton and Gooperation 
giving an example » Then cover the paints belowi 
Q Involving outside agents on a oosmunity 
advisory ooBmittee in Che decision naking 
for oareer education progrMning is called 
collaboration . This is distinct fro® Che 
school's traditional seance of asking for 
cooperacion after they have already made 
Che decisions, 
o Collaboration providas for two^ay conmunl* 
cation when an advisory con&ittee is escab^ 
lished early in the planning. 
Of ID D« Designing a Field Trip 

1. In the lar^e group t discuss ideas for possible 
field trips which partlclpanCs may have taken. 

2. Hand out "Field Trip Worksheet'^ H0*7-l, 

3. Direct parcicipants to work as teams on H0*7*l, 
reading diractions themselves « Allow IS minutes . 

4. Ask teams to share one example with the group, 

5. Refer them Co HO-7*2 "Guidelines for Planning 
a Field Trip". IndlcaCe Chat these are good 
planning forms for planning field Crips, 



H0-7"l 
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Tme Viiuale Trainer Nagrative 

Q.40 E. Bridge Between Career Education and Planing 

t^B^Z !• Show transpareney T^8^2 which is a roadmap of 

workshop modules. In preparation for the planning 
modules it will be neeessary to complete indivi^ 
dually a needs assessnent questionnaire. 
2. Tell participants that before deciding what they 

want I it is necessary to docimient what they already 
have, thm needs assessmenc will help identify 
the relative strengths and weaknesses in their 
program. 

HO-8-1 3. Hand out HO-8-1 "Career Education Needs Assess- 

ment." Direct participancs to complete indivi" 
dually all the items in Part I before Module 
8. They will work with their team on Part II 
in Module 8. 
0i45 Adjourn 
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FIELD TRIP WORKSHEET 



Directianss 1* 



2. 



LOCAL SITE 



Work with your team of eareer education faailitators to 
complete the ehart belowa Liit two potential sites for 
a field trip. 

For eaeh site listedy note the follawing field trip criteria: 

a« If deaf worker § can be observed i place a "D" after 
sittt 

b* ' If students can walk to sitty place a "W" after it* 

c* If tha site will provide a special tourp place a "T". 

d* If the site will allow picture taking of the work, 
place a "P" after it. 

@« If the site will permit studants to quest ion the workers 
or some of the workers i place a "Q". 

f. Check each of the CCEH elements which would be well 
represented at each site« 

g. Decide with your team if thare are any other factors 
to consider in choosing your site* If so, label the 
sites appropriately. 



Self Econ. Car* Educ* Beg* Empl. Deeis. Att./ 
Aware » Aware » Aware * Aware Comp * Skills Iflgg * Apprec * 



Example: Post OffiQe-DpW»F 



X 



X 
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(book) 



GUIDELINES FOR PLANKINg A FIEU TRIP* 



A# Preparation 

1. Establish general objectives, for curriculum conteftt and for one 
or more career eduostion element. 

2. Identify spteific objectives. 

3* Review the field yourself and collaborate with the field repreaenta^ 
tive before mking your choice and taking your class* 

4. In class introduce students to the place they will be goingi the 
people they will meet, the experiences they will have* 

Use maps, pictureS| special speakeri, any reiources available to 
acquaint itudenta with the planned excursion* Be careful, however, 
to leave some "surprises" for the actual experience, 

5. Schedule several inquiry, or discussion, times whtn students can 
relate their own escperiences and attempt to foresee the experiences 
they will have. 

6. Develop appropriate vocabulary with concrete visualtiation of new 
terms for the fullest possible understanding of the experience. 
Research any unfamiliar signs and allows students to practice their 
use. 

7. Execute bulletin boards, collect materials, involve students in 
arranging exhibits to stimulate interest in the trip. 

8. Plan the mechanics of the tripi 

a* Attend to the administrative details. 

b. Set bus schedule with definite departure and arrival times, 

c. Secure the necessary permission slips from parents. 

d. Enlist the help of adults (parents, and maybe the bus driver) 
e* Specify lunch plans and clothing requirements. 

f« Discuss manners and bus behavior « 

g* Learn some songs or poems chat fit the nature of the experience* 
h. Grange for an interpreter, if necessary* 
i* Contact appropriate people if you wish the trip covered by 
the news media. 

^Adapted from Central Susquehana Intermediate Unit Career Education Workshop 
Kathleen aearhart, Trainer, 1979. 

Trainer's Manual i Career Education and Planning Skills t MSSD/NTID National 
Project on Career Education, 1980* 
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Module 7 

9. Orgsniie the alass into "touring groups" with an adult leader for 
eaeh group, laeh group should take slide or Polar iod photographs 
of those things i^ich interest them most* Eaoh group should also 
use a oassette reeorders if allowed. 

B, Follow*Up After a Field Trips 

1. Disaussions and Inquiry groups 

a. . Vftat did you like best? How did you feel about being there? 

bm What surprised you? 

c« Hhat was different than you expeeted? 

At What was exaotly as you eKpected it to be? 

e» What if you*d gone at another time of day? of the year? 

£• Whose Job did you find most interesting? 

g. Would you like to work in such a plaee? f^ich Job? 

h. What tools did the workers use? 

it What skills did the workers need to perform their work? 
J, Iftiat suggestions du you have for helping others to enjoy the 
place? 

k* Eetell the events in sequence* 

2. Write letters of appreoiation« 
3* View pietureS; study maps. 

4* Share the trip with another elass, via pictures, slide/tape produe* 
tion storiesi eto. 

5« Report to comtnunity news media. 
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LESSON PLAN FOR FIELD TRIP 



Grade s 



Sub j tot I 



Addriissi 



CQQCao t Farson i 



Ta It phona l 



Carter Education Conatptei 



Activity Dtscriptton s 



Pre^trip Preparation s 



Post*"trip Evaluation i 
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Hodule 8 



MODULE 8 1 iYSTEMATIG PLANNING MD ZMFLE^NTATION 

Traintr Goali Pravids an overviw of planning and impl€mantacion« 

Leagner Outcomeg 

1. Express an appreaiation for tha conospcs of a syattmatic 
approach s 

2e Idanfcify tha sCeps involvad in using thm systamatia planning 
and ImpltmenCation progassase 

Matariala/RasQugeaa ' ConQapts 

T-8-i "Shifting Subgreupg" Systamatia Planning 

T-8-2 "Roadnap of WorksKop Qantant and Hadulas" (book) Systasatic Implamantation 

X-8-3 "Objactivas for Module 8" (book) 

T-8-4 "Systasiatia Planning and iDplementation" (book) 

T-8-5 "Plaimingi Naads Asaassaant" (book) 

H0-8"l "Caraer Education Naads Assassnent" (alass) 

(to be brought to Module 8 by individual participants after 
completing Part I) 
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PEOClDUEISl 



Tim# Visuals Trainer Harrative 



OiOO A* Icebreaker I "Shifcing Subgroups'' 

Im Designate Che four corners o£ the room as if 
2| 3 and 4* Tell parCiolpants they will form 
shifting subgroups by moving to the oorner identic 
fled with the appropriate or bast answar to each 
of the following questions on planning^ Each 
parson must ehoosa ona response (forced choiae),. 
T-8-1 2. Read the following items. Reveal eaoh item in 

turn on transparency T^S^l* 
a. Planning isi 

1« time eonsumlng 

2, essential 

3, diffioult 

4, fun 

b* The best way to plan isi 
Im to work alone 

2. to involve others 

3. to let the principal do it 
' 4» step by stap 

Cm Thm biggest advantaga of planning isi 

1. being well organised 

2. baing accountable 

3< saaing your progress 
4» knowing what you want 
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Cai^eer Edueatian/Plannliig Skill Module 8 

TimB Visuals Tgainfeg Margative 

!• Transition batwaan Carasr EduaaCiQn and Planning Hodults 
^B-^l 1, Th© trainer should projeot T*-8-*2, axplaining 

that the next four nodules focus on planning. 
2« All fiembers of the school taam will experianc^e 
the oodu las on planning skills and share in tha 
devalopaant of goals. Although tha antire team 
will be involvad in tha double module an i^pl^anta*^ 
tion stratagiasi tha administrators alona will 
axperienoa the modules on implamantation skills 
so that thay will ba able to managa tha impiaman* 
tation efforts. At the same timap in parallel 
modulas, the teaohars and aounselora will aMpariance 
in^dapth stratagias on infusion of the alamant& 
of the CCBH s^del into olassroom activities^ 
T*8*3 3, Reveal the objactivas for Hodula 8 using T-8*3« 

0*05 C. Planning for Inplamentatian 

1* Cover tha following points as an overview of 
the symstematie proaasaes which participants 
will use I 

o For aaraar education infusion to happen 

within an Institution; there must ba careful 
planning for the changes resulting from 
tha new program. 
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Tine Visuals Trainer Narragive 



o The way ehange is accQmplished and the people 
who are involved in the implemenCation will 
inpaeC on the succeas of the new program, 

o A syace^tie approaQh to both planning and 
implemjntation will be more sueeeiaful than 
an unsystemacie approach. 

o For our purpoaeSi a ayatenatie apprdaah 

aimply meani a logioali atep^by-gtep process. 

o The involvement of a broad representation 
of people will help enaure the sueoess of 
a new program in career education. 

o Since a comprehensive plan for career educa- 
tion involves the encire school curriculum, 
K'^12| the homei and Che comunityp represen- 
tatives of all three groups will need to 
be brought together to develop the long 
range goals for the program. 



steps since they are explained later* 

a. Planning involves the following five steps s 

1. assess needs 

2# analyze power and support 

3p set goal 

4« design evaluation 

5. overcome resiatance 



T-8-4 



2. 



Use T-8-4 to show steps. Do not dwell on the 
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Tma Visuals Tgainer Watifative 

b* Impltiatntation involves the following stspsi 
1, sCata a speeifis goal 
2m analyse all tasks 
3« set up timelines 
4, identify and loeate resouroes 
5« do evaluation 
Olio The Planning Proeess 

Im Asknawledge that there are many ways to document 
plans a NFCE is using the model developed speoi* 
f icslly for oarear eduaatlon prografn planning 
in Rosevllle, Minnesota. 
7«g^3 2^ The following points should be covered using 

T^8-^5i 

o The gap between reality and the ideal may 

be aKpresaed as a need* 
Q Before setting ipecifio goals for a new 

program! the needs must be msasured (assessed) « 
o Key people will be needed to achieve the 

goal, 

o Realistic goals will be slightly less than 
ideal , 

Q Thm planner must evaluate progress toward 
and achievement of each goal. 
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Time Viiuals Trainer Har ra t iye 

d Some people will resisc ehangep but they 
must be overcome. 
3« As ahange agents ^ the planning team for aareer 
edueation will need each other's support and 
eKpertise* 

OslS E* Career Education Needs Aosesament 

T'-8^5 1. Tell participants that they will focus on the 

first step ol planning whioh is needs assessment, 
transparency T-^8--5# 
HO-8-1 2* Participants should take out the CI Heeds Assess- 

ment ^ HO-8-1* Part I should already be completed 

3. Direct participants to sit with their school 
teams and share their perceptions of greatest 
needs. Have them complete Part II of the Needs 
Assessment reaching consensus as a group« 

4. Announce that cofAcilitators will be available 
to help them* Allow 20 minutes ^ 

0S45 F« Adjourn 
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GAMER EDUCATION NEEDS ASSESSBfflNT 

PART I 

To Che bast of youv ability and knowledge i report the extent (%) to which 
you feel eaoh of the following objectives have been accomplished by your 
atudents. The ideal situation would be to have each out come reported at 
100%# If the item refers to outcomes for students with whom you don't work 
or about whom you have no knowledge p write NA on the line. 

STUDENT OUTCOMES 

Percent 

Self Awareness 

- 1. Students understand the importance of "self" as an individual 

and as a group member* 

• 2* Students have positive self-images* 

3. Middle/junior high sehool pupils in the sahool are engaged 
in some form of "hands-on" career exploration program, either 
within the school or in the broader conaaunityi designed to 
increase their knowledge of the world of their interests, 
aptitudes* 

Economic Awareness 

____ 4. MiddleZjunior high school pupils in the school are engaged 

in some fom of "hands-on" career exploration program, either 
within the school or in the broader cosmunityi designed to 
increase their knowledge of the world of paid employment , 
personal finance, economic principles * 

5. Students are provided an opportunity to compare the current 
salaries of a variety of workers and relate their own life 
goals to the salaries needed to support the achievement of 
those goals* 

Career Awareness 

6- Students are aware of the broad range of occupations and people 

involved in them* 

_^ 7. Students have access to career information, skill testing, 

and development of abilities* 

8. Elementary school pupils in the school are engaged in career 
education activities designed to increase their general aware^ 
ness of the world of paid employment, the place of work in 
society, and job titles* 

Educational Awareness 

9p Students view school work as an integral part of career devalop- 

ment • 

Trainer's Manuall Career Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980, 
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HO-8-1 



lO. Studeiita understand data and inforBaation related to edueational 
requirements for eareer development. 

Decision Making 

Tn By graduation y students have acquired the baiic skills necessary 
for choosing their eareer options. 

12, Senior high sehool students in the school have participated 
in a systematic career decision making process. 

Beginning Competehcy 

13, Career exploration and self-assessment have been infused into 
the currieulwn and into eo^curricular activities. 

14, Students are able to identify and discuss their everyday acti^ 
vities in the orientations of datSp people and things, 

Empioyability Skills 

15, By graduation students have personal knowledge and skills 
for work placement, 

16, Senior high school students in the school have participated 
in a systematic work experience project for at least one full 
school year during the time they are in high school, 

17, Students possess interview skillsi Job sea^fch skill Sj positive 
work attitudes i human relations skills y and those skills neces^ 
sary for completing a job application and successful interview. 

Attitudes & Appreciation 

18, Middle/junior high school pupils in the school are engaged 

in some fom of "hands-on" career eKploration progrMi, either 
within the school or in the broader comunityi designed to^ 
increase their knowledge of the world of work values associated 
with various aspects of that world. 

19, Students possess positive work attitudes and habits which 
are viewed positively in the work environment. 

Stereotyping 

20, Students can identify negative stereotypes related to their 
seXf handicap or race, 

CQ»iUNITY INVOLVE^HT QUTCQIfflS 

21, The school board has officially endorsed career education 
and declared it to be a priority of the school and/or school 
system. 

22, Resource persons form the business/ labor/indus try/prof essional/governi 
conmunity have participated in career education activities 

in the school and/or school system. 
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23# Partntg of studants in the school at th^ elementary school 
levelf have participated in the planning or implementation 
of the career education program* 

24, What percentage of parents are Involved, within the home ^ 
in aome kind of career educatidn activity? 

25« Learning experiences for students are provided outside the 
school # 

26* A Career Education Advisory Coanittee involving representativea 
from the formal educational syscemy the homep and the business/ 
labor/industry/prof easional/government comunity has been , 
established and is in operation, 

27 t Collaborative participation of personnel from both the formal 
educational system and frm the business/labor/industry/profes** 
sional /government community has been established, 

INFUSION OUTCOMIS 

28, Teachers have received at least four hours of inservice educa* 
tion designed to acquaint them with career education concepts 
and the basic methodolo^ of infusing career education into 
their curriculum, 

29, Career exploration and self-assessment have been infused into 
the curriculum and into co^curricular activities, 

PLYING AND imi^mNTATIOK OPTCOIffli 

30, A systematic evaluation of the effectiveness of career education 
in the school and/or school system has been carried out, 

31, Clear and positive evidence of career education's effectiveness 
in the school and/or school system has been obtained, 

32, Follow-up studies serve as an evaluation basis for services 
provided and curricult^ modification, 

33, Follow-up data with respect to both work and educational ex- 
periences have been collected and are available for at least 
what percentages of all students (excluding transfers ^o 
have left the school and/or school system during the past 
twelve months)? 

34, A full-time coordinator of career education has been employed 
by the school and /or school system. 

Identify and rate any other goals not included on this instrument. 

3S* 



36. 
37, 
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CAMIIR EDUCATIQII MEEDS AiSESStffiNT 

Pi^T II 

Plaasa sniner svery itam by eirQling tha Utter a£ the ehoiea whieh best 
describes your ©pinion, based on the data eolleoted in Part !• SeUct one 
answer for each statenent* Your team should reach consensus . 

1* Based on the results of items #1 through #20 on Career Education Needs 
Assessnent Part I, the present school planning for our students' entry 
into the world of work isi 

A, Nonexistent Adequate 

B, Minimal D» Outstanding 

2, Baesd on the results of items #21 through #27, present school planning 
for development of cotmunity and parent responsibility for career edu- 
cation is I 

A. Nonexistent C* Adequate 

B. Minimal Outstanding 

3, Based on the results of items #28 through #34s present school planning 
for staff responsibility for career education isi 

A. Nonexistent Adequate 

B, Minuial Outstanding 

4* Our career education team's present degree of competence for implementing 
career education may be described as I 

A* Very capable C. Weak 

!• Capable Unprepared 

5* Where should career education receive the greatest emphasis I 

A. Elementary School C, High School 

B. Junior High School Kindergarten through High 

School 

6* Wiere should career education receive the greatest emphasis I 

A. In the academic classroom C* In a career education course 

B. In vocational subjects In all classes through an 

integrated program 

7* The first priority for mplementing career education is toi 

A. Purchase comercially prepared mterials 

B* Conduct teacher inservice training 

C. Provide time for teachers to produce materials 

D. Establish a career education center 
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Medult 9i THE PUmilliG PROCESSi NEEDS 



fralnar Goall Provide partialpanCs with a struaturadi systamatio approach 
CO planning a earaar aducatlon progx^an and idantlfying thsir 
naada. 



Laarsar Oufeaonaa 



1* Idantlfy natda asaassmant aa the first alamant invalvad 
in tha ayactnafeic planning prdcaaa* 

Zm ipaaify how a school tmmm aan operalfonaliza a naads 
aaaaasnanto 



Mater iala/Raaoureae Conaepts 

T-9-i **ObJaativaa for Hodula 9" (book) Syatamatlc Planning 

R0*9-l '*Negda Foauaing Worksheet*** (class) Needs Assiassfnent 



*Adaptad from Booklet #7| "Planning and Managements" Qaraar Eduaation Dissami- 
nation Projact, Implamantation Booklet Sarits. Rosevllle Area Sahooltp Eoaavilla 
Minnasotai 1977* 
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PBOCEDimES i 

Time Visual § gr .^,inar Narrative 

OsOO T-9^1 4* Fr^ssnfc Che objaecives for Module 9 using transparency 

T-9-1. 

H0*9-l B, ^ndout the "Meeds Focusing Worksheet"*, H0*9-lp and 

direoc sahpol teams to narrow down the list of needs 
identified in the CE Needs Assessment (Part Hp Handout 
UQ^B^l) by using steps 1^4, Allow 30 minutes # 
0i30 C# ProQessing 

Seated in sehool teams, share with the larger group. 

by responding to the proaessing questionss 

Im Which potential target population (students , 

community or staff?) has the most urgent career 
education needs? Share one of the needs identic 
fied# Did you realise these needs before you 
analysed them here at the workshop? Do you think 
your principal is aware of these needs? 
Zm How will you resolve the differences in perception 
of the various needs? (Must keep aonwnication 
lines open. ) 



*Adapted from Booklet #7 # "Planning and Hanagement « " Career Education Dissemi^ 
nation Project Implementiuion Booklet Series. Rosevl lie Area Schoolsi ^Seville 
Himesota, 1977 • 
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Time Visuals Trainer Narrative 

3. Now we must begin to focus on the ways to meet 
these needs. W^y is it important to focus on 
high priority, easily accomplished needs? (The 
feelings of achievemenc will motivate people 
to do more. High priority accomplishments will 
do the most for your target population.) 

0:45 D. Adjourn 
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NEEDS FOCUSING WORKSHEET* 

You hav© rated the extent of specific career education needs in your program 
in Part I of the CE Needs Assessment (HO-S-^l). You then sumarised and rated 
general areas of need in Part II of that worksheet. 'Hie steps below will 
help you focus on the most appropriate needs to tackle first. Take into 
account your individual reflections and the group discussion generated by 
the last worksheet as your team reaches consensus on Chase steps. 

Step 1« Write needs statements specific to your school for each category 
below# Your tmam should reach consensus . 

Student Needs 



Staff Needs 

1. 
2, 

Compunity Needs 

1* 



^Adapted from Booklet #7, "Planning and Hanagement." Career Education Dissemi- 
nation Project I Implementation Booklet Series* Roseville Area Schools , Roseville, 
Hinnesotap 1977 # 

Trainer's Manuals Career Education and Planning Skills . MSSD/NTID National 
Project en Career Eduaationi 1980. 
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H0-^9-'l 



Step 2. Foeus flaw upon those needs. Arrange them from highest to lowest 
in importance. Your team should reach consensus « 

Greateet importanee 1* 

2. 

to 3* 

4. 

5. 

Least importance 6. 



Step 3* Next rank these needs again on the basis of probability of sucGfias. 
Be realistic' Your team should reach consensus ■ 

Easiest to meet 1. 



to 



5. 

Hardest to meet 6« 



Step 4. How check ( ) the needs listed in step 3 above which are of personal 
interest to you as an individual. Then share your checked items 
with your team and discuss. Star (*) the needs which 3 or 4 people 
checked. 

Step 5. In focusing for success you should now have idencified the most 
important and the most easily solved needs which are relevant to 
the students I staf£| community i you^ and your team. List below 
any needs which meet most of these criteria. 



NOTES The needs identified above will be the most appropriate ones to 

use with the successive steps in the planning ocess in the next 
modules. 
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Module 10 



Module lOi THE PMNNING PROGE8S1 POWER AND SUPPORT* 



Trainer Gosli Provide parcieipanCs with an opportunity to analyze the roles 
of power and aupport played by significant individuals in 
the community. 



Learner Outcomes 



1« Identify the second step in systea^atic planning as the 
analyais of power and support. 

2t Identify appropriate people as to function in a support 
group. 

3. Describe how the analyses of power and support are applied 
to career education. 



Hater ials/Eesourcea Concepts 

T-10-^1 •'Objectives for Module 10" (book) Power 

T-*10-^2 "Planningi Power and Support" Support System 

T-10-3 "Sources of Power" (book) 

T-10-4 "Kinds of Support" (book) 

HO^l^l "Power Focusing Worksheet" (class) 

HO-^10-2 "Support System Worksheet" (class) 



^Adapted frpm Booklet #7, -'Planning and Management." Career Education Dissemi- 
nation Project, Implementation Booklet Series. Roseville Area SchoolSs Roseville, 
Minnesota, 1977. 
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Module 10 



PROCEDURES I 

^jpe Vlsualg Trainer Narrative 

OsOO T^10--l A, Praseot the objectives for Module 10 using transparancy 

T-10-1, 
B. Power People 

1. Introduction 

o Acknowledge that there may be some frustration 
within the school teams when discussing 
power. Power aituations are unique to each 
individual schools Partieipanti should 
try to generalise after they have discussed 
their personal situation. 
T^IQ^Z o Show transparency T-10-2 to show where this 

step fits into the planning pro€ea§# 
o After the needs assessment participants 
may feel ready to define a goal. However | 
it is necessary to identify power people 
and analyse support before a realistic goal 
can be set. 

T-10^3 2. Sunmariie the following points * . .at power. 

Use transparency T^lO-3, 
o Power is derived from thre sources i position 

or authorityi expertise, and social status, 
o Many school personnel derive their power 
from position. Other sources are equally 
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Time Viguali Trainer Narrative 

important. Other piople in the home and 
comunity are equally important in planning 
(collaborating on) a career education program* 
OiOS H0^10""l 3. Direct participants to ait with their school 

teams. Hand out the "Power Focusing Worksheet," 
HO-10-1, for each team to complete. Allow 15 
minutes . If participants are not able to finiah, 
remind them that they are learning a process 
here and may finish the product later on their 
own, 

0:20 C* Lecture tts on Support 

1# (Bridge) Power people may be a supporting or 
resisting influence. 
T^10*4 2, Show the transparency T--10^4 to present the fol^ 

lowing poinCi about support i 

o A support system consists of a network of 
groups within the school-community setting 
that will promote career education* 

o Support systems include both formal and 

informal groups. Examples of formal groups 
are departments i advisory groups i businesses. 
Informal groups might include social groupings f 
families, and friends or other categories 
of people* 
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o There are several ways people can provide 
suppprt for a program change, 

a, CoiBBUnicatiQn ^ efficiently relaying 
information in any size school^commnity 
setting* May include the sharing of 
personal intentions and feelings . 

For example I secretary in the principal's 
office. 

b. Problem solving ^ making judpients 
and decisions which represent group 
consensual For example | comunity 
advisory coimittee. 

c* Psychological ^ empathyi regard. For 

example, spouse or friends, 
d. Action plans - taking on specific tasks , 
helping implement a programa For ex"* 
ample y career education teafflj librarian^ 
or principal, 
o A change agent or small team of change agents 
can feel frustrated and lonely. Building 
a support system will make this job easier, 
o Some supporters will have higher motivation 
if they know there will be pay-off (incen- 
tive). Incentives should have iimediate 
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reward value, as well as profesaional moti- 
vaCion* (More pay for eKtra work| social 
recognition, new job title reflecting new 
work in career education, credit for work- 
shop, involvement in deciiion^making* 
0i25 HO-10-2 3* Hand out "Support System Worksheet*' HO-10^2 and 

direct participants to complete the worksheet. 

Allow 15 minutes » 
4« Ask participants which kind of support was moat 

plentiful. Least? 

0i40 T'-10--2 E* Sumanarize Step 2 in Systematic Planning using trans-- 

parency T--10^2. 
0i45 Adjourn 



C-IU 

lo3 



Career Iduaacian/PlanniTig Skills 
Module 10 



HO-lQ-1 
(class) 



POWER FOCUSING WORKSHEET* 



Direetiong i List the names of at least six key people in the school and 
eosraunity power structure* List only people who serve in roles which might 
be key in meeting the needs identified in step 5 of the Needs Focusing Worksheet 
(HO-9^1) from Module 9. Write down each person's role and consider their 
source of power. Place an X in the column(s) which identify their sourceCs) 
of power. 

Position ^ power derived from superior authority or rank 

Expertise - power derived from extensive knowledge or experience in 
career education 



Social 



power derived from high comunity status and acquaintences 
or relationships s 



Key Power, Pao^le 

Chris Smith 

Dana Jones 

1. 

2. 

3, 

4. 

5. 

6. 



Role 

Superintendent 
PTA President 



Pogit ion gKpggt is^t 
X 



Social 



^Adapted from Booklet #7, "Planning and Management, Career Education "Dissemination 
Project, Implementation Booklet Series. Roseville Arti. Schools, Roseville, 
Minnesota, 1977 » 

Trainer -s Manuals Career Education and Planning Skills « MSSD/NTID National 
Project on Career Education, 1980. 
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HO-10-2 
(cliss) 



• 



SUPPORT SYSTil WORKSHEET* 



DifietioniJ 1, Idintify eac of the |roups vhich support your careir iducition prograi efforti. Liit only chost 
groups which you know racopizi thi nsidi you idintifiid in Module 9, HO-9-1, 

2. Idintify oni or tm kiy leibirs and seii ideas for lotivatini a hi|her level of participation. 

3. Label eich pirson as to function of the support they providi (comunicationj problem iolvin|j 
psychologicil, action), 

4. If there ire my types of iupport not ripresenCidj idd the naiei of people who could provide ic 



1. 



Support Groups 



2. 



Infonaal Suppgrt Groupi 



1. 



2, 



Key Herisirs 



Incentives 



Type of Support 



b, 



b. 



b. 



b. 



♦Adapted frei Booklet #7. "Plinnini md Minigiiint," Ciriir Education Disseiinition Projeetj Iipleiintation Booklit 
Serits, lostvilli Area Sehooli, Roseville, Minnesota, 197?, 

Trainer's Hanuali Career Edueation and Planning Skills . MSSD/NTID Nitionil Project on Careir Iducition, IPSO, 
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Career Edueation/Planning Skills 



Module 11 



Module 111 THE PLANNING PROCESS i 
GOAL SETTING J EV^UATION, AND OVERCOMING RESISTANCE TO CHANGE 



Trainer Ggali Aisiat participanca in defining a career education goal for 
their pragr™ within the content of the five stepa of the 
iystematic planning process « 

Learner Outcomes 

1. Describe the relationship between goal aetting and evalu^ 
ation. 

2. Be avare of the use of incentives to minimize the effects 
of stressful change. 

3. Lif^t in correct sequence the five elements involved in 
tht' systematic planning process. 

Material a/Resources Co ncepts 
T-11-1 •'Objectives for Module 11" (book) Goal Setting 

T-11-2 "Flannings Goal Setcing/Evaluation" Evaluation 
T-11-3 "Goal Setting/Evaluation Lecturette" (book) Incentives 
T-11-4 "Systematic Planning" 

HO-ll-1 "Goal Setting/Evaluation Worksheet" (class) 
HO-11-2 "Escample Plan" (optional) 
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Carear EduQation/Planniiig Skills 



Module 11 



PROCEDURES g 

Time Visual i Trainer Narrative 

0;00 A* "Career Education Utopia" 

Ask participants to anviaion an ideal school and com- 
munity where they could have anything they wanted 
for their career educacion program. Which goals would 
rank as a highest priority request? After a moment 
to think about it and to discuss it among themselves, 
each team should announce their ideal goal, 
B* Trainer should explain that many of the ideals we 
envision are not achieveable without planning. It 
is important to focus energy and attention on achieve"^ 
able goals. 

T--11--1 Present the objective for Module 11 using transparenay 

T-11-^1. 

C. Goal Setting/Evaluation Lecturette 

1, The trainer should introduce the third step in 
the systematic planning process as Goal Setting 
T^11^2 and the fourth step as Evaluation. Use transparency 

T-11-2. 

T-11-3 2. Use transparency T-11-3 and cover the following 

points ! 

o The goal represents a realistic estimate 
of an ideal situation. 
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Module 11 



Time Viauals Trainer Narrative 

© The realism is supplied by reference to 

the power and aupporc analyses^ Whara power 
and support are strong, the goal should 
be achieveable. 
o After a goal has been stated (documented) , 
it may be naeessary to review the proeessea 
used in step 2 (analysii of power and support) 
to be assured that the appropriate people 
for the specified goal have been identified* 
o Data collection should be planned to identify 

and dociment your progress - 
o This data colleGtion process and the compari- 
son between what you wanted and what you 
have achieved is evaluat ion, 
o The evaluation techniques should also specify 
how you'll know when you have achieved your 
goal* 

0:10 D* Goal Setting 

!• Direct partieipanta to work with their school 

team. Refer them to their "Needs Focusing Work- 
sheet" completed in Module 9, HO-9-1. They will 
now identify at least one realistic goal for 
their school based on the needs they identified. 
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Module 1 



Time Visuals Traltier Magrative 

HO-11-1 2. Hand out the "Goal Setting/EvaluatiQn Worksheet", 

H0^11*l. Alert participants that they will work 
aB a team on a pre-plan in Module 17, when they 
will artieulate additional goals. This will 
be a praetiee seision £or goal %rritiug« Allow 
IS joftinutes * 

3* Trainers should observe the sohool teamwork and 

HO-11-2 respond to requests for help with the optional 

(optional) 

handoutp HO-11-2, whioh offers an example plan # 
0i23 4. Ask participants to share their goal statements* 

^ . One representative from eaah school should stand 

and read their goal statement and evaluation 
plans, 

Oi35 E. Chaage 

j 1, Cover the following points I 

o If you do all Che things you plan and these 

goals are aahievedp there will be many changes 
o People who undergo change will experience 
stress, 

o Incentives for change can reduce stress, 
o Remeadierp to be effective^ incentives must 

have imediate reward value and reflect 

professional mtivation, 
o Incentives must also be realistic in terms 

of available resources* 
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Module U 



Time Vieuals Tgaineg Nargative 

0i40 SunmariEe the five alementa in the systematie planning 

procmBB using transparency T-11-4. 
G. Announce where participants should meet for parallel 
modules 12A-15A and 12B-15B. 
0l45 Adjourn 
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Career Edueat ion/Planning Skil 1 s 
ModuU 11 



HO-11-^1 
(class) 



GOAL SETTING/EVALUATION WORKSHEET* 

Slrecclonsi With your taam, doetunent the steps below using the greatest 
need identified from step 5 of the Needs Foousing Worksheet 

If you have difficulty establishing goals for this 
needy ask a eofacilitator for assistance. 



Needs 



Power /Support g 



Goall 



Evaluation I 



^Adapted from Booklet #7* "Planning and Management,-' Career Education Disseai* 
nation Project^ taplemantation Booklet Series, Rosevilla Area Schoolsi Roseville, 
Mimesotay 1977, 



Drainer's Manuals Career Education and Planning Skills ^ MSSD/NTID National 
Project on Career Educationi 1980. 
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Module 11 

BX^LE PLAN 

Negd s 

HDra aoerdinatioii and aonDunicatlen betwagn vocational gduQation and 
acadasle departsint. 

Fowar /Support g 

Fowar: 1) Qh^XT of Voo Id Dapt. 2) Chair of Aeademie Dapt* 

Supports 1) Voe taaehers 2) ParantS| Ms, Green and Mr* Black 
3) Social itudleg teaoher 



HO-11^2 
(class) 



Goal I 

Design two uniti in social studies with infusion of the concapts related 
to esployability skillsi by Sept. 1st* 



Evaluation I 

(1) Thf* social studies teacher will identify tha vocational education 
objaetives related to tha social studias aontent and the career 
ed concept of raployability skills. 

(2) Students will demonstrate at laast 752 cofflprahension of two sociaA 
studies concepts they learned during vocational education class 
(employabiiity skills)* 



Trainer's Ifanuali Career Education and Planning Skills . HSSD/NTID National 
Project on Career Education^ 1980. 
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Roadmap of Content and Modules 



L These modules provide 
administratori, teachers and 
counselors with basic career 
education background. New 
concepts include stereotyping, 
invasion of the CCEM model and 
collaboration with community 
programs, 

II. These modules provide admini- 
strators, teachers and counselors 
with basic planning background* 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result. ^ 

niA. Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus* 

lUB. Teachers/Counselors will 
receive indepth practice in 
curriculum infusion of the 
elements of the CCEM. 



IV, All team members wui prepare 
an implementation plan for their 
most urgent goals. 



n 



III 



Modules 1-7 

Career 
Education 



Modules 8-11 



Planning 



Modules 12-15 
A I B 



Implementation 



I 



Career 
Education 



IV 



Modules 16-18 
Implementation 
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Career Idueation/Plannlng Skills 

Module 12Ai DECISION MAKING TEOHNIQUESi 



Module 1 
AN OVERVIEW OP THREE PROCESSES* 



Trainer Goals Expose parcieipants Co several useful techniques for reaching 
conaensus with a group « 



Learner Outoonea (AdminisCrators only) 

1. Name and describe two out of Chree useful techniques 
for reaahing deeiaions with a group» 

2# Ixpreis appreaiation for the benefits derived from deoi- 
aions reached by group processes vs. the benefits derived 
from an individual Judgment. 

3, Identify the role of decision making in the systematic 
planning process. 



Mater ials/Resources 

T-12A-^1 ''Rosdmap of Content and Modules (book) 

T-12A-2 '*Objecl:ivea for Module 12A" (book) 

T-12A-3 "IGT" 

T-12A-4 "NGT" 

T-12A*5 "Delphi Technique" 

T*12A^6 "Oeciaion Making Techniques" (book) 

H0^12A^1 "Nominal Group Technique vs. Interactive 
Group Technique" (book) 



Concepts 
Decision making 
IGT 
NGT 

Delphi technique 



H0-12A*2 "The Delphi technique" (book) 



*^Taken from Croup Techniques for Program Planning by Andre Delber, Andtm^ 
Van de Ven and David Gustafaoni Scott Foresman and Company i Glenview, 111, 
1975, 
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Module 12A 



PBOCEDimES l 

Tlae Visuals Tyainer Narrative 

0*00 A, Trainer should provide the bridge into career education 

deeislon making by asking participants I 
Im Have you used specific techniques for group deci^ 
sion making? 

2* What are the problems that occur when group deci- 
sion making is not used? 

3, Wiy is group decision making better than individual 
decinions? 

Possible answers would include the points t 

o Everyone feels they have contributed, 

o Quality decisioni are reached* 

o People have the feeling of ownership and 

will work harder toward implementstiQn« 
o Participants leave the meeting with feelings 

of satisfaction, 
o A consensus reaching process is preferable 

to a process that results in "winners" and 

"losers," 

OsOS T-12A-1 B, Present the workshop roadmap, CT-12A-1) and the Objectives 
T-12A-2 far Module 12 (T-12A-2), Explain that counselors 

and teachers are attending the parallel sessions. 
The administrators may wish to read the readings in 
the notebook for all the "B" modules. 
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Module 12A 



Time Visuals Trainer Narrative 

C. Laeturette on Teehniques* 
T-12A-3 1, Interaetiva Group TeGhniqua (IGT) 

a* The trainer should cover the following point a 
using T^12A-3* 
o Open the IGT diaoussion by bralnatormlng 
poasible alternatives or solutions 
Co the question, 
o Aeoept all ideas and list them on Che 

board as they are genarated» 
o After people have run out of ideas, 
eategoriie the suggest iona by grouping 
similar suggestions together. 
0 Rewrite the list organized by oategory. 
o Ask the group to give pros and cons 

for each alternative^ 
o Hake a decision by voting for one idea. 
Alternative with ehe highest vote is 
seleetod« 

b. Trainer asks i Under what situations or 

eonditions would this technique be useful? 
Name some groups where this technique could 
be appropriately used? (Allow time for 
a short discussion^) 

*aroup Techniques for Program Planning by Andre Delber, Andrew Van de Van 
and David Gustafson* ScotC^Foresman a Co., Glenvlew, Ill| 1975. 




Career IdueAfcion/Pianning Skilli Module 12 

Time ylsuals Tr_a_ineg Narrative 

Of 15 2* Nominal Group Technique <NGT) 

T*12A*4 a. Coyer the following pointa using T-12A-^4. 

o Open the NOT geasion by having indivi^ 
duals write out their alternative ideaa. 
Requeat Chat they work silently and 
independently. 

o Go around the table and get one idea 
from each person in turn (round robin) 
until all ideaa are listed* A parti- 
cipant may pasSk List each contribution 
on the board or on large newsprint. 
Do not allow discussion^ 

0 After all ideas are listed, ask group 

to discuss each idea in order tQ clarify 
meaning of eaoh« 

o Each person selects the 3 most important 
or beat ideas and writes each on a 
3x5 card. 

© These 3 ideas are then rank ordered 
and the cards are collected, 

o The votes are recorded on the board 
or flip chart in front of the group* 

o The group then discusses the voting. 
If desired, the items can be further 
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Hoduie 12A 



Tine Viflyals Traitier Marrative 

Qlarifled and a second vote taken to 
reach coniensua* 
o The item with the most votes is the 
group choiee. 
b. Trainer should ask participants where this 
technique opuld be appropriately used? 
(Allow time for a short discussion^) 
0i25 3# Delphi Technique 

T*12A-'5 a. Cover the following points using T'^12A*5p 

o Typically accomplished by nailing out 
questionnaire. Delphi technique takes 
the most time to reach a decision, 
o Respondents generate ideas in first 
mailing. These are categorised and 
the whole list is remailed. 
0 Respondents rate each ol the ideas. 

The ratings are averaged for each item, 
o Each respondent then receives the average 
rating and their own rating for each 
item, ^ey are then asked to re-rate 
each item in light of the average rating, 
o Final rating la used to rank order 
the ideas. Top rated ideas repraaant 
group choice. Participants should 
be mailed Che results. 

I ' C«i25 
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Module 12A 



Timt Visuals trattier Narrative 

b. Trainer ahould ask where this technique 
could be appropriately used? 
0i35 D» Processing Questions 

T*12A*6 Projeet T-12A^6 while asking these questians. It 

iin't necessary to repeat questions if they were covered 
in previous discussipn* 

1. Which technique(s) work best given limited time? 
(IGTj NGT ^ can ba accomplished in one sitting) 

2* What technique(s) would work well if you felt 

your group did not share equal knowledge of the 
subjeat? i#e« some individuals are not able 
to develop ideas imediately. (IGT ^ discuasion 
could inform some participants initially) 

3. What teehnique(s) would work well if you felt 
some participants might be hesitant in offering 
ideas? (NGT, Delphi ^ forced response or anonimity) 

4. Which technique(s) would work least well with 
large groups? (IGT ^ most discussion) 

H0-12A*1 E. Direct participants to read H0^12A'-1 and H0^12A^2 
HO*"12A^2 (in their notebook) for more information about these 

processes, 
0i45 F. Adjourn 
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H0-12A-1 
(book) 



NOMINAL GROUP TECHNIQUE* VS INTERACTIVE GROUP TECHNIQUE 

MGT is a structured group meeting which proeeeds along the following 
format. Imagine a meeting room in which seven to ten individuals are sitting 
around a table in full view of each other | however, at the beginning of the 
meeting they do not speak to each other. Instead, each Individual is writing 
ideas on a pad of paper in front of him or her. At the end of five to ten 
minutes, a structured sharing of Ideas taken place. Each Individual, in 
round-robin fashion, presents one idea from his or her private list. A re- 
corder writes that Idea on a flip chart In full view of other members. There 
is still no discussion at this point of the meeting— only the recording of 
privately narrated ideas. Round-robin listing continues until all members 
indicate they have no further Ideas to share. 

j 

The output of this nominal phase of the meeting is a list of proposltional 
statements usually numbering eighteen to twenty-five. Discussion follows 
during the next phase of the meetingi however, it is structured so that each 
idea receives attention before independent voting. This is accomplished 
by asking for clarification, or stating support or nonsupport of each idea 
listed on the flip chart. Independent voting then takes place. Each member 
privately, in writing, selects priorities by rank-ordering (or rating). 
The group decision is the mathematically pooled outcome for the individual 
votes. 



♦Adapted from Croup Techniques for Program Planning by Andre Delber, Andrew 
1975^* ^•'^ «nd David Gustafson. Scott Poresman and Company, Glenview, 111, 

Trainer's Manual: C areer Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980, 
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To fiunmarisei the process of deQision making in NGT is as follows i 

1) Silent generation of ideas in writing. 

2) Round-robin feedback from group members to record each idea in 
a earse phrase on a flip ohart« 

3) DisQUSsion of each recorded idea for clarification and evaluation* 

4) Individual voting on priority ideas with the group decision being 
mathematically derived through rank--ordering or rating* 

Objectives of the process can be stated as follows: 

1) To assure different processes for each phase of creativity. 

2) To balance participation among members « 

3) To incorporate mathematical voting techniques in the aggregation 
of group judpient. 

A brief word about each objective might be useful in this introductory 
description. It is possible to identify two unique phases of creative or 
judgmental problem solvingl a fact--f inding phase and an evaluation phase. 
The FACT*FINDINQ PHASE deals with problem search and the generation of data 
about the problem or, alternatively^ about different proposed solutions. 
The EVALUATION PHASE is concerned with information synthesis, screeningi 
and choosing among strategic elements of a problem or component elements 
of alternative solutions. There appears to be a consensus in research findings 
that these phases of problem solving are two distinct decision^making acti-* 
vities and require different roles and procesiea (Bales and Strodtbeck, 196fi 
Simon and Newell, 1958)* In fact, to avoid group ambiguity about differences 
in decisionmaking phases, Maier and Hoffiman (1964) suggest that one type 
of group process should be used to generate information and another type 
used to reach a solution. 

nf7 
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The program administracor or planner should be GOncernid about which 
group decision-making process is appropriate in each phase of problem solving. 
For examplsi while a number of small-group theorists and practitioners question 
the viability of group interaction (IGT) for the problems-identification or 
fact-finding phasei this does not imply that interaction is not appropriate 
for clarification and evaluation* Indeed, research by Vroam and his associates 
(1969) suggests that discussion is useful for evaluating^ screenlngi and 
synthesiEing phases of problem solving. A major advantage of NOT and the 
Delphi Technique is that both involve different group processes for the phases 
of independent idea generation, structured feedback, and independent mathemati* 
cal judgment (Qustafson, Shukla, Delbecq, and Walster, 197;ri# 

A second advantage of the HGT format is the increased attention to each 
idea and increased opportunity for each individual to assure that his or 
her ideas are part of the group's frame of 'ceference. The nominal (silent 
and independent^) generation of ideas, the round-robin listing and serial 
discussion, and the independent voting all increase individual participation^ 
By contrast, the conventional Interacting group discussion (IGT) generally 
succumbs to the influence of a few individuals due to status, personality, 
and other forces. 

Finally, the voting procedure in both techniques (IGT and NGT) incorporate 
insights from mathematics and management science. Studies in these traditions 
have shown that the addition of simple mathematical voting procedures can 
greatly reduce errors in aggregating individual judgments into group decisions 
(Huber and Delbecq, 1972). 
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H0-12A=2 
(book) 



THE DELPHI TECHNIQUE* 

Unlike the typical interacting meeting CiGT) or Nominal Group Technique 
(NGT), where close physical proximity of group members ia required for decision 
making, the Delphi Technique does not require that participants meet face 
to face. The Delphi Technique is a method for the systematic solicitation 
and collation of judgments on a particular topic through a set of carefully 
designed sequential questionnaires interspersed with suffinariEed information 
and feedback of opinions derived from earlier responses. 

To conduct the Delphi process, Turoff (1970) suggests at least three 
separate groups of individuals that perform three different roles i 

Decision makerCs) . The individual or individuals eKpecting some 

sort of product from the exercise which is used for their purposes, 

A staff group s Hie group which designs the initial questionnaire | 

suoBQarises the returns, and redesigns the follow-up questionnaires, 
A respondent group i The group whose judgnents are being sought 

and who are asked to respond to the questionnaires. 

The Delphi process was developed by Dalkey and his associates at the 
Rand Corporation. It has gained considerable recognition and is used in 
planning settings to achieve a number of objective si 

1) To determine or develop a range of possible program alternatives # 

^Taken from Groyp T echniquas for Program Planning by Andre Delber, Andrew 
Van de Van and David Gustafson. Scott Foresman and Co., Glenview, 111., 
1975* 

Trainer's Manual i Career Education and Planning Skills . MSSD/NTID NaCional 
Project on Carear Educationp 1980. 
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2) To eKplora or expose underlying assumptions or information leading 
to different judgments. 

3) To seek out information which may generate a consensus on the part 
of the respondent group* 

4) To correlate informed judgments on a topic spanning a wide range 
of disciplines, 

5) To educate the respondent group as to the diverse and inter-related 
aspects of the topic. 

Although there appears to be agreement; among practitioners on the above 
description of Delphi objectives, considerable variance is possible in Delphi 
formats relative to design and implementation. In particular, variations 
among practitioners in the administration of the Delphi Technique revolve 
around the following issues: 

1) Whether the respondent group is anonymous. 

2) Whether open-ended or structured questions are used to obtain in- 
fomation from the respondent group. 

3) How many iterations of questionnaires and feedback reports are 
needed. 

4) What decision rules are used to aggregate judgments of the respondent 
group. 

The Specific form of a Delphi is generally determined by the nature 
of the problem being investigated and constrained by the amount of human 
and physical resources available. 

The basic approach used to conduct a Delphi can be exemplified, howevers 
by a simplified Delphi situation wherein only two iterations of questionnaires 
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and feedback are used. First, the staff team in eollaboration with decision 
makeri develops an initial questionnaire and distributes it by mail to the 
respondent group. The respondents indepandently generate their ideas in 
answer to the first questionnaire and return it. The staff teara then summarises 
the responses to the first questionnaire and develops a feedback report along 
with the seeond set of questionnaires for the respondent group. Having re- 
ceived the feedback report i the respondents independently evaluate earlier 
responses. Respondents are asked to vote independently on priority ideas 
included in the second questionnaire and mail their responses back to the 
staff team. The staff team then develops a final summary and feedback report 
to the respondent group and decision makers* 

Of course s the program manager's or planner's choice of a decision-ttaking 
process will reflect real^orld constraints, such as the number of working 
hours required for group decision making, the cost of utilizing cOBmittees, 
and the proximity of group participants. The Delphi process requires the 
least amount of tijae for participants . However, the calendar time required 
to obtain judgments from respondents may take significantly longer than NGT 
meetings. In addition, the staff time and cost to design and monitor the 
Delphi process may be more than the time and cost required to conduct an 
NOT or interacting meeting. 

Physical proKimity may also be a real world constraint affecting the 
practitioner's choice of a decision-making process. The Delphi Technique 
does net require participants to meet face to face, while NGT and interacting 
processes require physical proximity. However, if disagreements or conflicting 
perspectives need to be resolved, the practioner may question the viability 

IS I 
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of the Delphi Techniquei which uses a simple pooling of individual judgments 
without verbal clarification or discussion to resolve the differences. 

In suroary, concomitant with the advantages of a particular^ method for 
group decision making, there is also a need to know the cost associated with 
each procesa* In the final analysis, a comparative evaluation of the benefits 
and coeta of NOT and the Delphi Technique may force the administrator to 
adopt a less than optimal technique for a given decision-=making situation. 
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Module 13A: Applying the NGT 



Trainer Goal s Provide an eKperience in using the NGT as a technique for 
group decision making* 



Learner Outcomes (Adrainiatrators only) 



1. 



List the steps in using the NGT. 



2, 



Identify three characteristics of a healthy organization* 



Haceriali/ResQurces 



Concepts 



T-13A-1 



'Objeotives for Module 13A" (book) 



Organizational Health 



T-12A-4 



"NGT" (book) 



NGT Technique 



H0-13A-1 "Characteristics of a Healthy 

Problems-Solving Organization"* (class ) 

Scrap paper 

Newsprint S markers 

3k5 cards (50) 

cof acilitators 

* Booklet #1 "Consultation Skills and Shared Decision Making" Career Education 
Dissemination Project, Implementation Booklet Series* Roseville Area Schools, 
Roseville, Hinnesotai 1977. 
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PROCEDUitESi 



Time Visuals Trainer Narrativa 



OiOO T^13A-1 



T-12A-4 



Scrap paper 



A. 



HGT 
1. 



Present the objectives for module 134 uaing transparency 
T--13A--1. 

Cover these pointa: 

o ka organisation may "suffer" or be unhealthy 
because of a breakdown in a variety of areas « 

Q Partieipants will use a nominal group tech-^ 
nique (NGT) to answer the question, "Which 
characteristics are most important for an 
institution or organiiation to be healthy?" 
Refer to T^12A--4 in the participants' notebook* 



On scrap paper^ each participant should list 
all the characteristics they can think of for 
a healthy problem^solving organisation. Some 
possible ideas include high morale or good com^- 
munication. Allow 4 mijiutes. 



Note I If there 
are more than 
12 partiei^ 
pants I break 
into 2 NGT 
groups. 



Newsprint 4 
Markers 



2, Trainer should ask for one idea from each 
participant; going around the table- Co^ 
facilitator should list all items generated on 
newsprint. Report round^robin until all ideas 
are lasted. With fi-^lO participants , a list of 
ab^ut lS-^20 items will be generated. Do not allow 
diicussion or justification at this time. 
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Time Visuale Trainer Narrative 

0:15 3. Clarify the meaning of aach idea. If they overlapj 

cluster the items by catagorias possible . 
Gosbine those which are exactly the same* Number 
each resulting idea on the newsprint* 
0*20 4. Hand out 3x5 cards, 3 to each participant* Direct 

participants to select the 3 most important char^ 
acteriitica from the list. Write the first 3 
words of the item and its number, one to a card^ 
putting the number of the item in the upper left 
corner, (The words serve as a double check for 
illegible numbers), 
1, Rank order the 3 items* Write a "3" in the lower 
right corner of card for the most important item. 
Underline the 3, Select the least important 
of the 2 remaining items and put a "1" in lower 
right corner of that card. Underline the 1, 
Place a 2 in lower right corner of the remaining 
card* 

Oi25 6. Collect the 3 cards from each participant| shuffle 

them (to preserve anonimity) and record the vote 
for each item by listing each rank order. Set 
up a chart like this and tally the points for 
each items 
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Time Visuals Tgainer Narrativa 

1. 2, 1, 1, 1 6* 11. 3, 3 

2. 7, 2 12. 

3. 3 8. 1 13, 

4. 3, 2 9. 1 14. 3, 3, 1 

5. 10. 2 15, 1, 2 
Oi30 7* Participants may now discuss tha voting patterni 

defend Chair vote and/ar persuade others to change 
their voce* The trainer should eall attention 
to the low vote items j and the highest rated 
items, to see why participants did or did not 
select them. 

8* (Optional) If time permits, vote again for the 
top 3 items using only those items which were 
selected by 1 or more people in the first vote. 

9, Circle the top 3 items based on total vote, 
0i35 C. Processing 

Ask participants the following questions i 

1, What were the major differences of opinion expres- 
sed by the group? 

2* What new information or perspectives did you 
learn as a result of the group process? 

3, What role does conflict or difference of opinion 
play in the group decision-making proeass? (We 
need to show that differences or conflicts are 
healthy for broadening our options}* 



i 
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Time Visuals Trainer Narrative 

4- Where in the planning process would you need 

group deciaion making? (Forms a bridge between 
pQwar/eupport groups and the goal setting steps*) 

5# List several groups with which you currently' 

work J where you could apply this decisions-making 
technique, (department meetingSi curriculum 
committee meetings, advisory groups), 

6, In the NGT process, did you feel your opinion 
was taken into consideracion by the group? 

7* Were you satisfied with the priority voting which 
resulted? 

8* tftat helped to increase your satisfaction? (Note 
to trainer, the points below should come up in 
the discussion p£ this question, but may need 
to be pointed out.) 
o Conflict was resolved by voting mechanism, 
o Everyone had freedom to participatei contri-- 

bute items equally, 
o Everyone had an equal vote which helped 
in the resolution of status inequalities 
(based on sex, race, job title, or hearing 
impairment) 

H0*13A-1 D, Rand out list of "Characteristics of a Healthy Organic 

zation," H0^13A-^1. Point out that these aren't "correct" 
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Time Visuals Trainer Narrative 

answers, but merely a list derived by another group 
of administrators for comparison with their own. 

0:45 E* Adjourn 
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(class) 



CHARACTERISTICS OF A HEALTHY PROBLEM-SOLVING ORGANIZATION* 



!• Open aomunication oi ideas » feelings ^ and intentions across ataff and 

up and down line hierarchieap i«e., measages are sent and received between 
superintendent I principal y and teachers in equal balance, 

2. Hew ideas from inside and outside the organisation ara incorporated^ 

3* Cooperation is valued over competition* 

4. A high level of trust is present, 

5- Risk-taking is encouraged • 

6^ Decisions are made with tentativeneas or a provisional try attitude. 

7« A feeling of cohesion or belonging is balanced with an appreciation 
of differences. 

8, People who are affected by decialons have the opportunity to participate 
in the decision-making procesi. 

9« Delegation of tasks is such that a large number of person find themselves 
assigned to tasks of high responsibility. 

10. Decisions are made with the necessary conmitment and clarity for imple-" 
mentation. 



* Booklet #1 ^ "Consultation Skills and Shared Decision^Making" Career Educa- 
tion Dissemination Project i Implementation Booklet Series. Eoseville Area 
Schools I Eoseville I Mlnnesotai 1977. 



Trainar'i Manual g Career Education and Planning Skills , MSSD/NTID National 
Project an Career Educatloni 1980^ 
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Modula 14Ai ORGANIZING FOR COi^NITY PARTICrPATION 



Trainer Goalg Help partieipants identify their comunity collaboratora and 
Cask force leaders. 



Learner Outeomea (Adninistratora only) 

1. Define collaboration and contrast with cooperation with 
respect to one-way va, two^ay comnunication, 

2. Identify the populations to be represented on a career 
education coimQunlty advisory consiictee« 

3. Contrast the function and member composition of an advisory 
committee and a task force* 



Hater ials/Resources 
T^14A-1 "Design 1" 
T--14A-2 "Design 2" 

T-14A--3 "Objectives for Module 14A" (book) 

T-14A-4 "Cooperation vs. Collaboration" (book) 

T^14A^5 "Differences Between a Task Force 
and an Advisory Comittee" (book) 

HO^l^A^l "Sample Materials for a Community CE 
Advisory Committee" (book) 

Hewaprint ^ Markers 

Blank Paper 



Concepts 

Collaboration 

Cooperation 

Commun i ca t i on 

Coomunity CE 
Advisory Coiomittee 

Task Force 
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PROCEDURES i 

Time Visuals Trainer Narrative 

0:00 A. Icebreaker "Two Way CoBmunication" 

Blank paper 1* Hand out blank paper to each participant* Direct 

them to draw the design which will be described. 
Read the directions without miming the shapes. 
Don't allow participants to see the design or 
to ask questions* Tell participants you'll be 
describing a design made up of 3 rectangles which 
they can't see* They cannot ask any questions. 
They may jot down notes. 
2, Directional (To be spoken and/or signed clearly 
and slowly^ watching for non-verbal confirmation 
of appropriate reading speed.) 
The diagram has three rectangles, all the same 
sige, in contact with each other. The rectangles 
have lengths about twice as long as their widths... 
they look very much like shoe boxes. Draw one 
rectangle so that the long sides are horizontal 
and the short sides are vertical. I will refer 
to this rectangle as your reference rectangle. 
(Pause) 

I want you to draw a second rectangle the same 
size but rotated 90 degrees. The rectangle should 
look like a door. The aecond rectangle should 
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Time Viaaais Trainer Narrac'^ VQ 

h£ up ttg^inst the right side of the reference 
rectangle, (Pause) 

Imagine the third rectangle sitting on top of 
the aecond rectangle, also looking like a door. 
But, the top rectangle is not straight. It looks 
like it is toppling over to the left* The lower 
left corner of rectangle 3 Is touching the upper 
left corner of rectangle 2* The lower right 
corner of rectangle 3 is not touching the upper 
right corner of rectangle 2 because rectangle 
3 has toppled 30 degrees to the left. (Pause) 
T^14A-1 3. Project the transparency T-14A-1 and let each 

person cofflpare his/her design to the original. 
Acknowledge the person with the closest matching 
design. 

4, Describe a aecond design which appears on trans-- 
parency T-14A^2. Explain that participants should 
interupt the reading to ask questions which the 
trainer will answer regarding the placement of 
lines, size, shapes, etc. 

5, Directions I (Trainer should stop for questions 
as needed, answering in his/her own words.) 
Now we are ready to draw three more rectangles 
touching each other. The first rectangle is 
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Hmm yisuals Traixieif Nagrative 

like a door with its long sides vertical p ahort 
sides horisonCal. (Pause) 

Iraagine the second rectangle also with its long 
sides vertical. The lower left corner of the 
second rectangle touches the upper right corner 
of the first rectangle. Now, tilt the second 
rectangle 45 degrees to the l^ft, (Pause) The 
third rectangle is like a shoe box with its long 
sides horiEontal and its short sides vertical. 
The lower left corner of the third rectangle 
is touching the lower right corner of the tilting 
second rectangle. 
6p V^en participants and the trainer feel they have 
consnunicated all they need to know to copy the 
desigHp let each person compare their design 
T-14A-2 to the original by projecting the transparency , 

T-14A^2, 
7m Processing Queations* 

a. Ask the participants to conpare the accuracy 
of results with one way vs. two way comiuni* 
cation (Generally individual's drawing are 
more accurate with two^ay communication • ) 
b« Ask participants with i^lch method did they 
feel most involved? Most comfortable? 
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Time Visuals Trainer Narrative 

(Generally the sender or trainer will express 
greater eertainty/comforc with one-way com^ 
munication while receivers or other parti- 
eipants will feel more frustratad and less 
certain with one-way consaunination. ) 
8. Bridgei To relate the previoua activity to iiareer 
education! consider the school as the initial 
sender I the eomiunity as the initial receiver 
and career education as the informacion to be 
coQmunicatrjd . 

0:15 t^lUA^j B* Present the objectives for Module 14A using transparency 

T-14A-3. 

Cm Lecture tte on Oomunity Advisory Comittee for Career 
IducatioiB 

T-^14A*4 Cover the following points using transparency T-^14A-4i 

o Ask participants why it is important to involve 

the community in career education. Remind them 

of the discussion in Module 7 on integration, 
o Ask why a community advisory comittee is an 

appropriate first step in involving the community, 
o l^en forming a comunity CE advisory coamitteep 

a variety of definitions for career education 

will exist in people's minds. 
o Asking for cooperation is like oneway comunl- 

cation with only the school functioning as the 
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Tfaie Visuals Trginer N arra t^faf 

if&^der* TnM School dei^elsps the plan and then 
«^ks for co™^4nit;^ ^^pport and help in implexaenting 
thm school plBn* 
a Sahooi ^od fio^unity need to eollaborace and 

%mii tw&-wy e0^unlcacioti with school and coinmunity 
both fmc&ionin^ ail aanderi and reeeivtrg of 
infos^tlott. 

0 Thii will result in a batter grasp of goals and 
atrat^^ias and coraiiitment for suppoift. 
0^20 0* Sharlri'j 

Im Have paTCieipants share examples of oaimaunity 

cooperation or collaboration efforts from their 
school. If they have had experience with a com^ 
nmnity advisory comititeei have them describe 
the experience* 

newsprint Z* Ask participants to name the meters on a aovBDunity 

advisory comittee by role. List roles on nevs*^ 
print. Ask the participants jAiq should organize 
the com! t tee I who calls the meetings. Experienced 
participants should be able to relate this to 
their own Cofflounity Advisory Conmittee. If time 
allows I trainers may share their experiences. 
3. If most efforts have been cooperation, then the 

trainer should draw out ideas ftm the participants 



195 

C-146 



Career Idacation/Platining Skills 



Module 14A 



time Visualg Trainer Narrat ive 

on how to use a more collabQraCive approach ^ 

i.e. involving the comittee in long range plan^ 

ning. 

0s35 E. Task Force 

1, If participants note anyone on a planned CoTOaunity 
Advisory Committee whose contribution would be 
highly focused, explain that they may be better 
used as the head of a task forces instead of 
serving as a coraittee member^ 

2. Compare the differences between an Advisory Gom^ 
mlttee 

T^14A^5 and a Task Force, using transparency T-14A-5I 

o Task force deals with specific prpblems 

or creates specific programs. 
Q Task force is created by the advisory comittee. 
o Longevity of task force is limited by short 

teno as§igiuient« 
ci Is your current team seen as a task force 

or as an advisory group? temporary 

or long term) 
o How far along in its planning should the 

school be before involving the cmmunity 

in its planning efforts? 
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Time Viguali Trainer Narrative 

H0*14A-1 3. Refer to the sample coBmunity advisory coimittee 

agenda and related handouts (H0-'14A^1) in partici^ 
pants' notabpoks.. These cauld be used as prereading 
materials for a first conmittee meeting. 

0i4S F* Adjourn 
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H0=^14A-1 
(book) 



C^ER EDUCATION COfMJNIT 



EE AGENDA (90 minutea) 



(10 Hinutas) 
(10 minutes) 

(23 minutaa) 



(15 minutes) 
(25 minuCes) 



(5 minutes) 



Handout a I 



I* Intro n of raeir 

II* Over- c thn pna^ objectives and activities 

of tne ^^er -^a- on prograni 



III* 



Car&ar ec «^ 
(If ivai 
at c is ^ 
by one or r 
should be L 



L \ ^~»r 



the 



coranunicy 



edia presentation is most effective 
otherwise an overview ean be given 
arsons. Questions from the meiobers 
raged , ) 



IV# Refrt iment reak and informal converaation 

V. Suggested role or activities for the comittee 

A. Creating task forces for specific programs 

B. Reviewing task force activities and direction 

C. Eecomendations to task forces 

D# Evaluation and liaison with other groups 

VI. Setting time and agenda for next meeting 
km Selecting a chairperson and secretary 
B. Creating task force selection process 
C# Reporting of minutes 

Program Abstract 

"Career Education: IWiat's It All About?" Occupational 
Outlook Quarterly Vol* 21 (2) Sumers 1977, 1-7. 



Trainer's Manuals Career Education and Planning Skills * MSSD/NTID National 
Project on Career Education, 1980. 
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Madule ISA I IMPLEmHTING CAREER EDUCATION 



TrminrnT Goal i Provide a systematic implementation process for use in parti- 
oipants.' schools. 



Learner Out come a i (Administrators only) 

1« List in order the steps involved in documenting the ayite~ 
Qatic implementation of career education (goal| task 
analysis I timelines , rasourcas ^ goal evaluation) « 

Zm Describe the milestones for implemer.tation of a comprehend 
sive plan for career education and the format for document 
tation, (Sequence of milestones ^ report to administration^ 
prssant to community , conduct needs assessment ^ form 
community advisory conmittee^ identify resources^ schedule 
inaervice training) 

NOTE I Prior to the Module 1SA| the model vehicle parts may 
be divided into packets i one for each participant in 
the group. 



Ma t er ial a/Re sour eg s Concepts 

T--15A^1 "Objectives for Module ISA" (book) SysCematic Implementation 

T-15A-2 "Stepi in Systematic Implementation (book) 

H0-15A-1 "NPCE Implementation Form" (class) 

H-15A-1 "Snap-together Model Vehicle"* (2) 

2 Co£acilitator& needed 



*The snap*together vehicles, which are not found in the kit, may be putahafad 
at a loeal toy store or ordered from Ravelli Inc^p Venicei California 90291 # 
Cost approximately $l,98/model. 
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Madule ISA 



PMCEDimES i 

Timm Visuals Trainer Nagrative 

OsOO A. leabreakeri "Model Building" 

M-15A--1 1. Move parCieipants to 2 small groups. For seven 

or fewer parciclpantSy uie one group. 
2* You will work with youxf small group to accooplish 
a goal by partioipating in an unstructured aeti^ 
vity* The goal is to build a model vehicle without 
reference to the directions. Each participant 
will get a piece of the model. The piecea snap 
together t 

3. Distribute the pieces so that each participant 

has one or more pieces. No one should have accssa 
to the picture of the vehicle on the boK cover 
or Co the directions. Announaei "Qol" Stop 
participants after one tera corrtctly finishes | 
or after ten minutest 
Olio B. Processing Questions 

1, As a car producing company ^ what was your goal? 

2a Did you have timelines? 

3, Normallyp directions (task analysis) facilitate 
implamentation« How did you analyze the task? 

4* How did you use the people in your group for 

a division of labor? Was there a skillid Mdal 
builder? Was there someone with construction 
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Time. ViiualB Trainer Narrative 

skill? Was someone good at spatial relations? 
A born leader? 
5> Did you make the best use of reaourcei for imple^ 
nantation? Were there forgotten parts? 

6. How did you evaluate if you had done it correctly? 
(Sample answers say incl° 3* it worksi it looks 
like the pi&^urei from past experiences g) 

7. What was the real purpose of the activity? (Working 
together to aacomplish one goal| and to appreciate 
the value of a iystematic approach to implement' 
tation) 

C. Lecturette on Systematic Implementation PrQcesa 

Relate each step of the process to the model con^ 
T-15A^2 struction^ using transparency T-^lSA^Zm 

1* Go&l - Take top rated goal from the goal setting 

step in the planning process. 
2m Task analysis ^ DocumenC the action which will 
accomplish the goal. 

3. Timelinf'iS - Schedule Che deadlines for specific 
tasks. 

4. Resources ^ Analyse internal and external resources 
needed and availablep and assign responsibilities. 

5* Evaluate progress - Check the achieyeraent of 
nilestones against the ideal (goal). Dociment 
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Module ISA 



Timm Viguals Tyainey Nayifative 

what happened, which atrategies were auaeeasful 
and how any problems were handled. 
6, Ask partlcipancs I "In your home aehools, how 
do you doaimenC planning and implemenCation?" 
Highlight Che variety of answers* 

0l20 D. WCE Implementation Form 

H0-15A-1 It Hand out the "NFCE toplementation Form" H0-15A-1* 

Explain that NPCE is offering a uniform format 
to faeilitate the ooordination and eommuni^acion 
of implementation. 
2* Inform the administrators that they will eaoh 

teaah their teams how CO use the foniat in Module 
17 # They may wish to use IQ7 or HOT to faoilitate 
group deaision^aking during the planning. 



HOTll With 
more than 10 
adalnistrators 
break into 2 
small groupie 



3. As a group I begin with the first milestone on 

H0^15A-1* Suggest that IGT or NCT is a eonvenient 
process to reaeh aonsensus on the implementation 
plan. Either the trainer or a selected participant 
may lead the consensus process » Direct particl- 



panes to complete the form through ' description 
of thm eyaluation in order to priictice what they 
will do with their teams in Module 17, Igilivi" 
duals should share escperiences concerning what 
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Tme Viauaip Trainer Harrativa 

has worked wall and what has not worked for impla- 
mantation of a naw program. Allow 20 minutes * 
T^15A-1 E* To raviaw the learning process reveal tha objeetives 

for Module ISA, Ramind partieipants that they will 
maat with the large group for tha next modula. 
0i45 F. Adjourn 



Careef Eduoation/Planning Skilli 
Module ISA 



H0-15A-1 
(clasa) 



PEOjECTS_ PROJECT LEADERS^ 

PIDJECT TOAMi 



GENERAL QOAL i Implementation of a Comprehanaion Career Ed Program 

Miles tones (Speeifle Goal Statements) 
1. Report on the NPCE Workshop to local Institution -s administrators p faculty , 
and staff. 

2« Formal recognition of team and role of each member. 

3* Formal presentation to community , parents | industry , etc. 

4« Conduct a CE Needs Assessment. 

5m Form a Comunlty CE Advisory Coimittee. 

6, Resources. 

mm Identify resources » 

etg.l staff - for trainingi for curriculum revlslonsi for teaching 
model class I for data colleocing, 

e,g.« money - for workshops, for classroom materials. 

e.g.; tme - for workshopi for curriculwm work. 

b. Match resources to needs* 

e.g*: existing materials * where can they be infused, where are 
they already infused? 

7* Inseryioe training* 



Trainer's Manual 5 Career Education and Planning Skills , MSSD/NTID National 
Project on Career Education, 1^80. 
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Mlli§t6Di ^ 1 RIPORT DH NFCE HOEiHOF 



TASK/ACTIVItY , , SCBEDU lEBOURPES (EqulpDent, Sitvleesr personnel, 

COHPLETED EHvil, idiiiii iuppofE) 

DATE 



Hilestose EviluiCisn 
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Madula 12Bi CC^i SELF MfD CAREER AWARENESS 



Module 12B 



_ Tralneg Qoml i Allw for dtvtlopmtot of ielf awarsMis and aa^eer awareness 

In participancsi and demonstrace how thasa altments are in- 
fused. 

Learner Outoomes (Maehers and Qoungelors Qnly) 

Im Daicribe thm Inctrnal and external farces that influence 
one's career, 

2m Create an infused activity for self awareness and for 
oareer awareness. 

3. Recognise the infusion of work habits activity as a vehlale 
for an icebreaker* 

4* Racognise the infusion of the *'A to Z Game" as a vehlcla 
for a career awareness activity* 

5* Be able to look up a Job title in the D»OpT . 

Mater ial a/Resourca s Concepts 

T"12B*1 "Roadniap of Content and Modules" (book) Self Awareness 

T-12B-2 "Objectlvas for Hodula 12B" (book) Career Awareness 

H0-12B-1 "Personal Inventory, Why Do You Work?** (class) 

DtO,T * (to be furnished by the school library at the 
training site) 

Blank transparencies 

Markers 



Career Iduefttion/Flaiiniiii Skills Module 12B 

paoeEBOEgS i 

Time Viauaii Tralaer Hargatlve 

OiOO A. l€abrt«k#ri Work Habits GoReund 

1, If thmwm Bxm motm than 8 participants, brtak 
into 2 ©r mora groups and sit in saparata airolaflu 

2. Havs the first players give their first naffie 

and one work habit which he/she values or oabodias. 
a«g. "Chris * punctual." 

Next playar in a oirole says the first person's 
nans and work habit p then gives his/her 
and another^ diffsrent work habit* laeh successive 
player must list all praceding namas and habits 
in order! then giva his/har own until avaryona 
has had a turn around tha circle, (Flayers may 
list habits which are tha opposite of onas alra^dy 

i 

mentionad but they should not rapaat tha sme 
habit*) If there are tw or mora groups , the 
last participant should introduca everyone and 
their work habit to tha other group(s)* 
Oslo 3, Mova participants back to the large group* Ask 

them how thay could infusa salf awarenesi by 
teaching about work habits* In school, a tardy 
bell may ring for classas. At an awareness staga, 
tha teachar may compare the ball to a factory 
whistle or a punch-^in clock in a work setting* 
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Timm Visuals Trainar Harrativg 

OslS T<-12B-1 B. Re'^ofiant partiaipants Co the workshop aganda using 

T-12B-2 T*12B-1# PresanC tha objsetivas far Module 12B usiiig 

transparenay T-12B-2« Partioipancs should note that 
they will skip over the nateriala in their notabooka 
for administrator modules 12A^15A« However , these 
materials may be read by these partioipants if they 
are interested. 
Cm Self Awareness 
H0-12B»1 1. Handout the "Personal Inventory! ^y Do You 

Work?" H0^12B^1. Introduaa this self awareness 
aotivity by covering the following points i 
o Many peoplei whan askedi "Who are you? " 
will reply with the name of the work they 
do. We invest ourselves in our work. Remind 
partioipants of their responses in Module 2. 
a iometimes the work wa do isn't satisfying 
and doesn't enhance our self^donaept , In^ 
struot partioipants to fill out the inventoryf 
working individually^ Allow about 10 minutas , 
0l30 2. Prooassing Questions 

a# What are' some things that make work satis^ 
fylng? 

b» What makes work dissatisfying? 
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tine Vlettalt Ttminmt Kaggative 

Cm Hus §rat farces whieh hava influenced your 

choice of Jobs. 
d« Were any forces internal barriers? 
3« How vould 70U infusa this concept of satisfaction 
in one of the stages (not awareness)? 
0i35 D« Career Awareness 

1* Introduce the element by covering the following 
points I 

o In career developDenti self awaraness is 
a basic starting point* Another awareness 
i^ich studants nead to focus on early is 
caraer awareness s Children need to know 
that workers hava Job titles* 
o the D*O.T . is a refarance book listing is 
alphabetical order more than 20^000 job 
titles* 
2* A to Z Gwe 

a. Saparata into subgroups of 5 peopla each* 
b* Diract participants to writa tha lettars A-Z 
down tha left margin of a blank transparency* 
Direct them not to begin until the signal* 
They will have two (2) minutas to fill in 
a job title for each lattar* Titlas imist 
be real jobsi not invantions* Your answers 



4 blanks 
transparancies 
4 markars 
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will bt chtcked in the D#Q#T * far aaeuraQy. 



AnnounaSp "BEGIN", and time with a wateh. 



Flash tha lights to stop the wiflting aftar 



2 mlnutas# 



0i40 



Nota whicii taaa has the most job tltlaa. 



Collect tha tranaparaneits and shara with 
tha larga group* Opposing taaas may challanga 
tha titlaa and ohaok thra in the D*0#T « 
Asaiat partioipants i^o don't know how to 
uaa the ra£arenca« Save the list a for uaa 
in Hodula 13B. 



3t Ask partiaipanta how they would infuse this game 
for oaraar awaranass in a stage of carear davalop- 
mant other than awarenass* (axamplei preparation 
stage * business olass uses alphabetical job 
titles to practiea filing*} 



0i45 



£* Adjourn 
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C«Mer Iducatloil/PUnniiig Skills H0-12B-1 
Module 121 



PERSOMAL INTONTORY 
WHY ro YOU WORK?* 



1, In ^at jobs have you tKparieiiced satiifaction? 



2« What sade thssa Jobs sacisfying? 



3p In what jobs have you eKparlenced dissatisfaQtion? 



4, What mad© these jobs dlssstlBfyiiii? 



*Adapted fro® 197a Annual Cageey Iduaation Handbook for TgainerB , Carolyn 
Raymond, editor. Palo Verde Associateai Tempe, AZ, 1978. 
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Moduli 13B 



Hoduia 13B| CCPf I EDUCATIONAL Mm ECONOMIC AtfAI^NEiS 

fralner Goalsi Help part ieipaiits dtvtldp a sanse for eomparlng sduoatlonal 
raquirtmenCi iot a variety of ooeupations* 

Pkdvidapraetlea infusing the ooncepts of aduoacional awarenass 
and loonomiQ awaranaas* 

Learner OutGosias (Teachers and counselors onl]r) 

1. laeogniza Infused aytivitles for aduoatlonal awareness 
and aoononia awaranass* 

2. Describa an infusion alassroam aetivicy for eduoational 
awaranasi and for aoono^^ic awaranass. 

Note I A-Z lists of job titles ganarated in'Modula 12B will 
be needed in this module. 

Ma tar ial s/Rasour ea s Concapts 

T*6»6 "Infusion Spinner Board" Idueational Awarenass 

T-13B*1 "Objaatives for Modula 13B" (book) Economic Awaranaas 

T-13B-2 "Unusual Occupational Titles" 

HO^ISB*'! "Educational Awareness Worksheet" (class) 

RO*13B"2 "The Lei&onade Gmne" (class) 
« 

H0-^13B^3 "EMsple Coie" (class) 
Transparancias with A-E lists of job titles 
Shaats of nawsprint 
Markers 



Cttaer IdtteatiOT/Planning "® 
PROCBPreES s 

Timm Visuals Tyainet Hagyativa 

OlOO T-13B-1 A. FMsant ths objsetivei iOT Hadule 138 using tMnsparaney 

T^13B-lV 
B. Iducatiraal Awafaneas 

1. Shew thm A-I tMnspartncy of "Unusual Occiupational 
j«13]|-2 Titlss," T-13B-2. Cover the following pointai 

o Iduaational awareness includes knowledge 
of sehooi and ©thar struatuMd experiences 
related Co career preparation, 
o The level of edueation one achiavss will 
upact on ona's level of eaploj^ents 
H0-13B-1 2, Direct participants to work in groups of three* 

Hand out the "Iduaational Awareness Worksheet t" 
H0«13B-1, Participants will need to use the 
A-Z lists from Module 128, Allow about 5 minutes . 

Olio 3. Processing 

a. Ask participants to share which occupations 
were classified as high school » technical 
diploma; 4 yr. college^ graduate degree, 
and post-graduate degree. 

■ 

^^g^g b. Describe how educational awarenass can be 

infused into a classroom activity at a parti- 
cular developoental stage. Use the Infusion 
Spinner Board, to salect the stage. 
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Timm Vieuals Ttmimmt Nagrative 

0l20 C« BeDnomia Avartntss 

H0*'13B-'2 Im With particlpancs working in the sama groups 

of three I hand out the "Lemonade Game," 
newsprint (B0*13B^2) and a sheet of newsprint for each 

groups 

Zm Tmll partioipants they will have fifteen minutes 
to complete the direetiona for the game and to 
outline their game design. The newsprint may 
hm used for a game board. 
0i3S 3. Processing 

^' Ask partiQipants to share their ideas. 
b« Select one of the examples and describe 
how economic awareness was infused into 
the gam€» For which developmental stage 
was the activity designed? 
c» Be sure participants note that no Job titles 
are used in this activity. Only when infusing 
the element of career awareness do Job titles 
need to ba mentioned # 
H0^13B^3 4« Hand out the example game^ H0-13B-3* 

0i4^ D, Adjourn 
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CavMt Idueation/f Unning Skills H0-13B-1 
ModuU 131 (cUsa) 

EDUCATIOMAL AW^NESS WORRSmET 



Pireatiopi i Cheeta five froil lay job citUs from the A-Z job list gtnerated 
in^edule 121« List thm balow and eirela th© min ©durational level 
raquirad to qualify for eaeh job. The aducational levels a«s high school 
graduate pteohnioaldiploaui (or certlfioate), 4-Yr* oollegai graduate degree, 
post^gradMte degree, Soaetimes eiqierlenee is the only educational requirement, 
or may be required in addition to education. Estimate the number of years 
of escperience required. 

Job Title BEperienee Estimated Education 

1^ HS, TD, 00, PQ 

2, ^ ■ ™* 

3^ HS, TD, CD, PG 

4^ HS, TD, 4^Y, CD, PG 

5^ H^f TOp *'^f ^D, PG 



Trainer's Manualg Career Education and Planning Skills . MSSD/NTID National 
Project on Career Education, 1980. 
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(elass) 



ECONOMIC AWARENESS 
THE UHON^l €A^ 



Coneepts (Social Studiei) 

Geography 

Supply and Demand 

Concepts (Math) 

Unit price aalculationa 

Basic functions calculations 

Concepts (Business) 
Profit and loss 
Merchandising and salas 

Concepts (Career ld«) 
Iconomic awareness 

Directions s Select one content area (social studieS| math or business) and 
use the specifiad concepts to construct a gaming activity to infuse the content 
with economic awareness* The game should relate to the sequential staps 
and hazards inherent in setting up a lenonade stand. List the roles of the 
game and design a game board or other necessary materials. 

Materials 

Chips (or pennies) 
Dice 

Game Board 

Came Sheets or Cards 

List any other materials needed 
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Module 14BI CCEMi BIGINNINQ COMPETENCY 



Trainer GQal g Aequaint partieipants with the work orientations of data, 
people, and things as they apply to beginning competency. 

Learner Outcomes # (Teachers and counselora only) 

1. Deecribe one everyday activity representative of each 
work orientation; datap people, and things, 

2. Describe an infused classroom activity for beginning 
competency representing at least one orientation i data, 
people, or things. 

Materia la /Resource s Concepts 

T-14B-1 "DPT Shifting Fingers" Beginning Competency 

T-14B^2 "Objectives for Module 14B" (book) Data 

T*14B-3 "Infused Activity 1" People 

T-14B-4 "Infused Activity 2" Things 

T-14B-5 "Infused Activity 3" 

T^6^6 "Infusion Spinner Board" 

H0--14B*1 "Script for Work Functions 
in Everyday Life"* (book) 

H0-14B-2 "Work Function Definitions"* (book) 

H0-14B-3 "Example Lessong for Beginning 
Cofflpe tency " (class) 

M"14B^1 "Work Functions in Everyday Life" 
(Filmstrip/Tape Show)* 

Filmstrip Projector 

Tape recorder synehroniied with filmstrip projector 

*Handout and program based on the DtOtT . were adapted from materials developed 
by Harold L, Munson, University of Rochester, NY, CREED Project, 1975* 
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Module 14B 



PlOCEDURES g 

Time Visuali Trainer Nargatiye 

OsOO A. Ictbraakari "Shifting Fingers - DPT" 

1, Bafore the sesaianp label three corners of the 
room Data , People » Things « 

2. Direct partieipants to point to the appropriate 
comer of the room as each job title is read. 
If the job involves mostly Ideas , or nimberSf 
point to the data corner | if the job involves 
working with other people s point to the people 
corner! if it involves things, point to the things 
corner, 

T-14B-1 3* On the transparency T-14B-^i| cover the job titles 

and reveal them one by one, pausing while the 
group points* In reality, most jobs involve 
more than one orientation. Allow participants 
to point, without giving justification. The 
trainers should not give correct answers. Then 
after all examples, ask if they had any questions 
on the job titles. 

farmer 

accountant 

mechanic 

cosmetologist 

teacher of the deaf 
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Module 14B 



Time Visuals Trainer Narrative 

4. Review the answers , asking partieipants why they 

labeled the job as they did« 
Aacept all legitimate answers* 

farmer ^ data (weatheri priees) 

things (maahinery) 
aeaountant = data (numbera) 
meehanic ^ things (tools) 
Qosmotologist s people (customers) 

things (tools, aids) 
teaQher ^ people (students) 
data (ideas) 

0i05 T*14B-2 B* Present the ©bjeetives for Module 14B using tranaparenay 

t-14B-2« Iscplain that the use of the 3 work oriental 
tions is preferable to the use of clusters or Job 
titles. Classification is based on tasks instead 
of job titlesi which can become obsolete* 
C. "Work Functions in Everyday Life", 

1. Introduce the filmstrip by telling participanCs 
that their students are engagaed in activities 
related to datai peoplef and things every day 
in school I at hraei or in their comunity« The 
filmstrip will give relevant eKamples of how 
work is already a part of student lives and how 
it may be related to the concept of beginning 
cdmpeteney* 

, C-^170 
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Module 14B 



Timm Vigualfi Trainer Narrative 

H0-14B^1 2, Point out that the narration script H0-14B-1, 

H0-14B-^2 and work function definitions H0-14B-2 are in 

their notebooks, 

M-14B-1 3. Begin filmstrip presentation M-14B-1 (12 tninutei). 

0i30 D, Begitming Competency Infusion 

1. Divide participants into 3 small groups with 
7 or fewer In each group. Assign categories 
as follows : 

Group 1 - Data, Group 2 ^ People, and Group 3 
s Things 

2. Ask each group to develop an activity plan for 
their respective orientation t Each plan should 
have one or more activities specif ic to a content 
area and beginning competency, infusing the ^ta 
or people or things concept. 

^-.6-6 Trainer should spin the spinner on the Infusion 

Spinner Board to select content and stage. Take 
10 minutes . 

3. Report the activities from the small groups to 
the large group. Hand out "Example Lessons" 
H0-14B--3 

H0-14B-3 and show other examples of beginning competency 

as follows? (Use appropriate transparencies) 
T-14B-3 o Content areai Speech 

Objectives Spontaneous CoMiunlcatlon 
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Timm ViiuslB Trainer Hsrrative 

Activitys Tell a joke. 

QmtmBT Ed objseCivel Warkitig with peQpla ^ 
Being abla to tell a joke effectively requirea 
a acudent to have beginning competency in 
the speech area, and in working with people » 
This could be labeled with a job title, 
but nore impgrtant is self-inaight into 
working with people « 
T-14B-4 o Content areas Math 

Objective I Learning coneepc of rank order 
Activity I Using batting averages, rank 
order the Pittsburgh Pirates players « 
Career Id objective i Working with numbers 
(data) e In order to rank ninnberi| a studant 
oust have the beginning competency in nimeri^ 
cal concepts* Tha teacher could discuss 
various careers of people who work with 
nunbera • 

T<-14B^5 o Content areai Metals Shop 

Objective; Manual Dexterity Using a Wrench 
Actlvityi Fix a bicycle handle bar* 
Career Ed Objectivei ^le Job title could 
be that of mechanic, but it is more important 
to strgss personal awarensss of beginning 
skills in working with things * 
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Module 14B 



Time Visuals Trainee Haggative 

4. Remind partidipants of "infusiaii Practiee 

Sheets" Diract tham to re-read any items they 
had dlffiaulcy with when they completed it in 
Module 6« ^swet any questions, 

Oi4S B. Adjoun 



524 
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HO'-UB-l 
(book) 



SCRIPT FOR "WORK FUNCTIONS AND EVERYDAY LIFE"* 

Slide Nq . Cap t ions 

1, lives ean be seen as a seriei of taaks, situations^ and acti-- 
vitias. Through these one achieves a feeling of being and a 
puifpose for becaming» 

2. In traditional career education programs, the foeus ii on exposing 
students to a§ laany jobs as the programs can accommodate. 

3, This traditional approach is complicated by the number and variety 
of jobs in esiistencei The Dictionary of Occupational Titlae 
contains definitions for over 20^000 separate occupations, 

4. Relying on information about careers is further complicated when 
some jobs become obsolete , while new occupations are created 
every year . 

5^ Instead of just learning about careers, learning about the tasks, 

situations, and activities encountered in working is an approach 
that makes career education a real "here and now" experience* 

6* Through discussion of the DATA, raOFLE, THIHGi orientation of 

their own dally lives, students should be better able to recogniie 
these erientatlans as they apply to various Job or work situations. 

7, By thinking about and assessing experiences which have been a 
part of their horaei school or coMunity life, young people are 
forming a base for their own career decision making, 

8, Helping students to identify and become involved with their own 
escperiences early is a way of enhancing the continuous aspects 
of career developmeat* 

9, Avocational involvement provides many opportunities to discover 
tasks in commnity service , social activities, and life situations , 
and to relate them Co work functions in real and meaningful ways. 

10* Home chores and other work involvements can be significant in 

understanding the raquirements of the "world of work*-' 

*Adapted from mterials developed by Harold L. Munson, University of Rochester, 
Rochester, NY 14627, 

/ 

Trainer's Manual I Career Education and Planning Skills . MSSD/NTID National 
Projec^t on Career Education, 1980- 
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H0-14B-1 



Slide No . CaP*=^^»^ 

11. A« students become older and eligible for employment they have 

experiencei for which they are paid. These are reel work ex 

12 However, think how many valuable experiences are lost when we 
depend only upon ejcperiences that students are paid for. 

13 A viable career education program must capture the essence of 
all the learnings which can and do occur m the home. . . . 

14. the school . . . 

15, and the comunity. 

16 Exposure to activities associated with DATA, PEOPLE, and THINGS 
can help students to distinguish among various tasks involved 
in working and playing. 

17 Bv using "infused" strategies in the classroom, students will 
iLnl lL concepts of work functions. They ^ff^^ ^"^^ 
associate their own activities with those found m the working 

world* 

18 Students are able to relate the work functions to activities 
of a simil^ nature in their own life. For f 

^0 ha, a collection can describe how the items m it were gath- 
ered, classified or organized. 

Students learn from each other'. Their «o»P'«^^«^if J* J"^, 
functionsTTixpanded as they share the experiences of others. 

A program of career education should help students to transfer 
learning from the classroom to the real world. For example, 
the^ath teacher can relate the computing , or DATA activities 
in a lesson to job requirements, 

21 By relating school activities to the concepts of work f"n^tion»» 

the studenfs' understanding of "work" can be reinforced and ex= 
pandad » 

THINGS-oriented activities can be found in many academic or voca- 
tlonsl education aoursea- 

Classroom and school activities use and develop PEOM akm^^^ 
Although fewer deaf workers may be currently employed in PEOPLE 
orientid jobs, the opportunitiesfor^employment. and the possi- 
bilities for "tailoring" job activities should be explored. 



19. 



20, 



22. 
23. 
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H0-14B-1 



Slide Nq > Captions 

24* Like mmiy other subject mattar areaai itudents netd a basic voca- 

bulary* It takes time to deal with the "work functions" concapta 
and requires a willingness to accept gradual progress. 

25, Inciting a deaf worker to talk with a class about the work func- 

tiotis activities of his or her job provides an opportunity to 
relate work tasks to classroom studies. This role mf^del could 
also talk about barriers that arise for deaf persons in the world 
of work, 

26 • Students can plan field trips to local industries to observe 

workers engaged In specific work functions. 

27. .With each new experience p whether it be in the home, or in the 

comaiunity, at school or at workp students are organising infor^ 
nation that. they will draw upon when choices must be made* Knowing 
about work activities and understanding one's self in relation 
to them, can go a rpng way in making career decisions easier. 

28. This approach to career education is baaed on the Life Experiences 
Model developed by Dr. Harold L. Munson at the University of 
Rochester * 
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DATA-PEOPLE-THINGS s DEPIHITIONS 



1. WOKING WITH DATA (4th digit in DtO.T , cede niurfjer) 

Worklag with ioformtira in the iotm of idaasi eoneepts, or nunbari. 



Coda 



2 
3 
4 
5 
6 



Svptheiiging 

Coordinating 

Analyzing 

Cggpiling 

Cottputing 

Copying 

Coffiparing 



Definition 

Bringing information togathar 
item a ntuiber of sourcas 
to form new ideas or to diioovar 
naw faotSi 

Bringing information togathar 
to improva work communieations 
or oparations. 

Examining and avaluating 
information* 

Catharingi organizing i or 
alasaifying information^ 

Using arithmatic oparations 
in working with information* 

Transcribing I entering, or 
posting information. 

Fbking judgments about the 
diffaranoas or similaritias 
of information. 
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DATA-FEOFIj; -THINGS I DEFINITIONS 



II. WOIKIIW WITH FIOPM (5th digit in D.O.T . coda number) 

Working «rieh human beings or with animals as if they were human. 



Code 



4 
5 



FunoClon 



Advising 



Negotiating 



Inst rug ting 



Supervising 



Amusing 
Persuading 

Spsaking*S igna 1 ing 



Taking Instruetions' 



Definition 

Dealing with individuals 

in order to advise; oounaeli 

or guide them ( legal , soienti- 

ficy clinioali apiritufili 

or other concerns) « 

Ixehanging ideas i information, 
and opinions with others 
to formulate policies and 
programs I arriving jointly 
at deoislonS| eonelusionSi 
or solutions p 

Teaohing or training others 
(including animals) through 
explanation I demons trat ion, 
or supervised praotice# 

Determining or Interpreting 
work procedures for a group 
of workers I assigning speoific 
duties to themi maintaining 
hanonious relations among 
them I and promoting efficiency^ 

.fusing or entertaining others. 

Influencing others in favor 
of a product I service , or 
point of vieva 

Talking with or signaling 
people to convey or exchange 
information. 

Attending imedlately to 

the needs I wishes i or requests 

of people (or pets). 

Following directions I attending 
regularly to orders of a 
supervisor. 
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DATA-PIOPLE-THINGS I Dlf INlTIONS 
III. WOUtire Mira THINGS (ith digit in D.Q.T. eode number) 

Working with abJactSi substanass or mattrialsi with maehines, tools 
07 aqaipmsnti with prodyats. 




flinetion 



Setti^ Up 



Pgacigion Working 



Opera t in^-Con t ro 1 1 ing 



Pr i ving-Opgr a t ing 



4 



Manipulating 



Tending 



Feeding-Of fbearing 



Handling 



Definition 

Setting up or adjusting maehineg 
or aquipment to restore ^ imprava 
or ehange their performaaee. 

Using your body or work aids to 
workp TOvOi guide I or plaoe objaats 
or materials in situations i^ere 
oonsiderable jud^ents and very 
anot fflovenients or aotions are 
naoessary. 

Controlling and adjusting the 
progress of maehines or equipnent 
designed to fabrieate and/or proeess 
objaots or saterials* 

Startii^t stopping, and controlling 
the actions of machines or equipment 
for fAich a course must be staeredi 
or which mist be guidedp in order 
to fabricate^ .process, and/or 
move things or peopla* 

Using body meters , tools , or 
special devices to work, move, 
guide, or place objects or materials. 

Starting, stopping, and obsar^ 
ving the functioning of machines 
or aquipment. 

Inserting, throwing, dimping, 
or placing materials in or removing 
them from machines or equipment 
i^ioh are automatic. 

Using your body or other work 

aids to work, move, or carry objects 

or materials* 
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H0-14B-3 
(class) 



EXA^LE LEiSOHS FOR BEGINNIITO COMfBTBNGY 



INFUSro ACTIVITY 1 



Objeetivas Spontanaoui Craaunicatien 



Activity I Tall a 30km > 
itagai Freparatioii^ 

Caraar Ed Objaetivas Worting with paopla* Baing able to Cell a Joke aff actively 
raquifai a student to hava baginalng competency in the gpaech ataa, and in 
working with people* This could be labalad with a job titlep but more important 
is salf-'insight into working with paople. 

INFUSED ACTIVITY 2 

CoQtant area I Math 

Objaativei Iiaarning concept of rank ordar 

Activity t Using batting averagasp ratUc ordar the Pittsburgh Flratas playars* 
itaga I Fraparatlon 

Caraar Ed Objectivai Working with n^}iars (data}« In ordar to rank numbers 1 
a student aust have tha baglnning conpatency in niuierical concepts » The 
taachar could discuss various caraars p£ paopla who work with nwbars. 

INFUSED ACTIVITT 3 
Content araai l^tals ihop 

Objective t Hanual Da%terity ^ using a wranch* 
Activity I Fix a blcycla hand la bar. 
Stage I Iqploration 

Career Ed Objectivel nia Job tltla could ba that of machanlci but it is 
mora ijqportant Co strass personal awareness of beginning skills in working 
with things • 
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Module 15Bi ^SOURCES 

fraisM Coal I Raise partieipant ^aranass of rasauTess available for uaa 
ia a Qaraar adulation program. i 

i 

LearQag ftiCeMea (Taa^hars and Munsalors onlj) 

1« Zda&tifj available hman raiourees useful in teaching 
sarear eduMCioa accivitiea« 

2, Daaerlba aavaral vajra of gatcing and using information 
about aignifioant: adults- or students' exparianoes, 

3. List tevaral soureas of cariear adulation ideas from print 
or madia rasourcass 

NQIB g If available^ set up a display of eurrieulini matarlals 
for earaor aduaation bafora tha module # 

Mater ials/Eaaouroaa Coaeapts 

T-15B-1 "Objaetivas for Kodula 15B" (book) Paopla Resources 

T^15B*-2 "Criteria for Salacting Print/Media Print Rasourcas 

Easources (elast) 

H0*1SB-1 "Job Tit la family Trea" (class) 

H0^15B-*2 "Guidalinas for Using a Daaf Role Model" (book) 

HO*15B-3 "Frint/Hadia Resourca Materials" (book) 

chalkboard/ chalk 
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PROClDOTtBS l ^ 
Time VituAli Tgaimg HagMtiva 
OsOO Job TitU liat A, 

cAnera operator 

landaoa^ artiac 

flight ateradanc 

eltrsf 

aaleipersoQ 

hooker 



O2O5 T-15B-1 



0125 H0H51-1 



lotbraakarl "What's My Line?" 

1, Seleot a voluficeer and ask him/her to come 
yp front and select a Job title from the 
list in Trainer's Ifanyal . vv.^ 

2* fartieipants may ask the volunteer ten 

questions requiring only yes/no responses, 
tee olue should be given before any questions > 
and a final clue is given after 5 questions. 
If 10 questions are askedi and no one can 
guess the oorreot title, the volunteer wins* 
B* Present the objectives for Module 15B using trans- 
parency T-lSl-l. 
Qm People Resources 

!• idhool Workers . 

a. faplain the application of "Wiat's 

My Line" using school workers* 
bp Ask nartioipants hw they could infuse 
the use of these himan resources from 
sohool. Encourage discussion if they 
have had experience with this activity. 

2. Job Title fMiily Tree 

a. Hand out H0-15B-1 "Job Title F«lly 
Tree" and tell participants to view 
the diagram as a f^ily tree* 
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Tiae Viiuals Trainer Narrative 

b. Direct partieipants to liit their am job 
title and fill in the form. Take a few 
minutes * 

e* Ask participants to report (round robin) 
aach job title until about 25 jobs have 
been mentioned. As they are report ing t 
the faoilitator should ask the group if 
the job is under data t people or things 
and list 

chalWoard /chalk them on the board in the appropriate column. 

For jobs listed mors than onoe, circle each 
report . 

d* Make the point that from a relatively small 
group of people I there will be familiarity 
with a large number of jobs. Students love 
to make family trees of their relatives i 
especially since the popularity of the TV 
series "Roots." This may be applied to 
career education in this way. A word of 
caution should be made regarding sensitivity 
toward children whose parents may not have 
Jobs • 

TO-13B*2 3. Refer participants to the "Guidelines for Using 

Deaf Models"! H0^15B-2| which is in their notebook. 
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0s33 D. Media Eeiiduraas 

1. Ask participaiiCs to list ariCeria they €esl are 

inporcant in sslectipn of print or media resouraes* 
7^153*2 Make sure the following points are covered in 

partiolpants' generated listp using transparency 
T-151*2. 

o Choose materials irtiose illustrations and 
language positively cancel stereotypes for 
sex| racsi and handicapping conditions, 
o Increased expense is an advantage only if 
the developers will work with you to make 
the adaptations you want. Inexpensive mm^ 
terials say be just as well received and 
easier to adapt* 
o Choose materials with an eye for coordination 
with the total program. 
" o Choose materials which involve hands-on* 
activities « 
o Any language level can be adapted* 
2* One highly reconiended resource for evaluating 
career education naterials is the Educational 
Froducts Information Ixchange Institute* Write 
for their kit for rating and selecting commercially 
available and teacher-made CE Materials* Write 
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cthalkboard/ehalk out addrtss on fche board I EPIB| 475 Rivtrilde 

Drivti Hew York p HY, 10027. 
H0^15B**3 3« tefw pareiclpamte HO*^15B^3 "Fflnc/Msdia Reaouraaa 

Materials" Tiaa Visuals Trainsr Nargativa 
and ask partieipanta to list and disQuss quickly 
any vhieh thay have used« 
4« Imind partidipants that thay vill meat with 
the larga group for tha naxt sodula. 
0i45 E* Adjourn 
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JOB TITLE F^ILY TWIl* 



DirectioMt Fill in the family Mi© with your em job titU and that of 

your parTO ta: Alio fill in your spouaaU (or friandU) and his ot hM paraata, 

Co ba^k as many gansrations as you have Information for. 



Your ffiothar's job title 

Oim jab tit la 



Your fathar'a job title 



Mothar's job title 
(female friand's) 



Spouae's job title 
(alose friend's) 



er's job titlt 
(mala friand's) 



♦Adapted from The 1978 Annual C«eer Edu cation Handbeak for Trainers, by Carolyn 
Raymond, editor, Palo Varde Asaoeiates, Tenpe, Al, 1978* 



Ti^ainar's Mrouali Career Education and P lanning gkills. MSiD/NTlD Mational 
Pro jee t m Career Iduc tion , 1980 * 
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H0*15B«2 
(book) 



aUIDlLIKES FOR USING A DEAF 
mm MODEL 

The infeervimf balew htlpi to idsDtify tha ratidnala and proe^is uiing 
deaf rolt ffiodela in a earaar cdueatim program. Tha imfarmanty Robart MatLghal 
aarvad aa a national rola modal for tha Amariaan Aisoeiatioa for tha Advancament 
of Soianaa (AAAS) 1977*78 , nhila on laava from Xarosc Corporation, 

Interviawarai Harry Langi Aisoeiata Profaisor, mw 
Judy Egalaton Dodd i Coordinator , NPCE 

Raapondants Robart Manehaly Imploymant Opportunitiaa Analyst 

Introduetion i 

JSDt Bob| can you tall us a littla about your background? 

RMs I hava had four Jobap iiiolydlng tha ona at OTID« /I had workad 

with the Unitad Statas Air foroa whara I waa amployad as a 
physiciati pradicting uppar atmosphara waathar rasults in 
the Unitad Statas and was rasponsibla for dava loping and avalu* 
ating a nav waathar system thay vBTm using t I left that Job 
and took a job with AVCO Corporation. While I was amployad 
at AVCOp I waa involvad with the uppar spaoa aapsula for tha 
Apollo programs I workad with the haat shield for the capaule 
that returned to Earths X ms laid off in 19659 and Z came 
to Xerox that year as a physieist* I an what they call a 
mrographie spaeialist and this gave me a variety of jobs 
involving phy a ie 8 1 both elaetrieal and naohanicali in the 
xerographic proeeas. In 1975 I mat Martha Redden of AAAS» 
We decided there was a need for smeone to go out and visit 
deaf children as a role modal* I aKplainad to Martha about 
the social service leave program at Xmroxm I applied in tha 
Fall of 1976 and out of 300 paoplai Xeroie selected 30. I 
was vary happy to be one of them. So in September ^ 1977 i 
I started working with Martha as a role model i traveling 
across the United States and visiting schools for the handicapped i 
focusing mostly on tha hearing impaired « I spoke to children , 
parentSi teachersi counselorsi oollege professorSf and others, 
I triad vary hard to show them that a deaf person is capable 
of going into any field that he or she wants. There are really 
no limits, 

JlDs Can you tell us %Aiy it's Important for deaf students to see 

a live role model in their classroom? 

RBMi It's very important for children to be exposed to someone 

that they can Identify with« One of the most shocking things 
I experienced on my trip was to hear children say to mey ^'You're 
not deafs" They do not know that deaf people go to college* 

Trainers Manual l Career Iducatien and Planing Skills , MSSD/KTXD National 
Pro jec t on Career Education , 1980 
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They have not met deaf persons who have been successful in 
their fields. It is simply a case of a lack of sxposure. 

How can classroom teachers locate deaf role modelsf 



HCLS 

mt 



HSLt 



That is really a hard question to answer, I think that one 
of the best ways right now is through the AAAS which has a 
listing of handicapped ncientiste. But I also think that 
NTID itself could become a resource center for deaf people 
if we want to focus on the deaf. 

Can you tell ui a little bit about what you are doing with 
Jeff Hinaelstein? . 



1^. One of the things Ann Swanson, Jeff, and I have been thinking 

very seriously about is the nationwide distribution of a sunmary 
paper using AAAS resource members, thm amuAty paper will 
involve feedback from both handicapped scientists and from 
teachers. How have the teachers used a handicapped role model? 
How could they use one? Do they know of any role models locally? 
Right new we are just beginning to develop this idea. 

jBP, YOU said that maybe HTID could establish Bomething. Do you 

know if eallaudet College has set up any way to contact role 
models? 

lOf. Ho, I'm net aware of any projects if they have one. I think 

if we are looking at the technical area our own STID graduates 
will be the beat resources that we have. Wher^e are our ctM"* 
and what are they doing? How can they be helpful in motivating 
ether deaf youngsters to pursue careers in a variety of technical 
areas? 

Hati Are you familiar with the MSiD publication "The World Around 

Hgjii fhere is a lot ef exposure to deaf role models in that 
liublication. Do you think we could de something like that 
at STID with a focus on ecience? 



"The World Around Ds" has eften been displayed by Ben Thompson 
from the ieience for the Handicapped Asseciation. Research 
for Better Schools in Phlladel^la has also iwblished, "Is 
Science A Possible Career for you?" with f ilmstrips about 
some deaf people who are scientists. Biat is a start. To 
answer your question. Yes, I think NTID should have something 
on role models in science , 
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JEDi I vofidar i§ WSID has aver publishad soma kind of diraetory 

of all iti graduatas and inforaatlon on thalr amploymant. 
Is that aomaching chat is plannad or is already complatad? 

RMl I think that it*s a good idaa that would combina vary niealy 

with tha raaou^Qa book ixom the ^JiB and would foaus on tha 
daaf * Ona of tha things I hava haard again and again is that 
there is so little oatarial foousing on scianee for the deaf. 
At a meating that I just came baok fronii the ^^^rioan Chemical 
Sooietyp there was a lot of natarials on orthopedioiilly handi- 
cappad dhildran and on the blind* When it came down to talking 
about tha daafi aiaost avaryone said thay oan-t find vary 
mueh« 

HGLi Iftien somaona ia taaehing in a program for daaf students and 

wants to find a deaf rola modali are thara any specific character 
istics or specific Job titles that are less desirable? 

BMi I think that m should look at some things that we want 

in a deaf rola model. One of the things 1 think is important 
is that tha parson should have good cmiunicat ion skills, 
I do not maan thay have to ba highly verbal • They must have 
a good comnand of conBunlcation skills bacausa thay will be 
faced with a variety of situations , and they will have to 
understand how to handle than and respond in a positive way. 
You will be faced with not only children 9 but with parents, 
teachers i counsalors, college and university people. You 
never know what will come up, so you have to be comfortable 
with people and be able to have confidence in yourself. You 
cannot be what we call a '*deaf power" type of parson. Pushing 
that is coming on too strong. That kind of person will turn 
people off. You have to recognise that you will be faced 
with both oral groups and total communication groups. You 
must be comfortable with either mode. You can't push one 
way or the other. You must be flesEible, 

H^l If a school has a particular philosophy of communication it 

may be unwise for that school to Invite a person with an op- 
posing philosophy. It might causa soma friction. 

I play the middle ground p neither emphasising total comuni^ 
cation nor oralism. Of course 1 I have both skills. I adapt 
to the place I am at. For example 1 t^en I was in the Clarke 
School, I respected their philosophy. They were comunicating 
with the children without sign language. On the other hand 
when I was at the Austine School for the Deaf in New Hampshire, 
they used total comunication and I comunicated with them 
in signs. One thing that would come up along the way is that 
EOmetlmes a school will put down other philosophies of coraauni- 
cation. 
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You hava to be very neutral. It's not very wise to say anything, 
espaeially while serving as a role nodel» 

HGlii In general, you feel that good role nodels should respect 

a partiaular sohoQl' a philosophy of conmiunieation* What about 
job titles? Are there any particular titles that are attrac-- 
t ive ? Una 1 1 r so t ive ? 



Mfi I really can't think of any job title that you should avoid* 

My feeling is that we should try to expose the children to 
a variety of selentifla careers I ehemiatsp physicists, engi^ 
neerlngi whatever, and get them to understand the diversity 
of fields in science and medicine. It is not so much the 
title the person has but what a person can do, especially 
as a handicapped individual, or should 1 say in spite of the 
handicap. 

jEDl So you are saying that even a doctor pr a nurse could be used 

for an interview with the students. If you could find a deaf 
person in that occupation, it would not build unrealistic 
dreams and aspirations to eKpose students to such a role model* 

roil Yes, but such a person also needs to have an interest in chil* 

dreni a real desire to coiEmunicate with children and the ability 
to bring himself or herself dami to their level* You have 
to remember that you will be coimtinicating with children who 
do not have your technical vocabulary* You have to feel com^ 
fortable when you are answering their questions in a way they 
will understand and at the same time you have to be professional 
enough to comunicate with people at a higher level. You 
have to know your stuff and be well prepared. 



HOLI 



When you travelled from school to school last year, what kind 

of information did you need before you walked into the classroom? 

What kind of information was helpful to you? 



8M; Ihe situation where 1 %^nt into a school cold, knowing nothing 

about what I was going to step into was a negative one. After 
lie got organiEed, the AAAS would usually send me the name 
of a person i^o would be meeting me, who they are, and a little 
bit of baekground information. This was helpful. For esample, 
they may say, "Contact Ms so-and-so. She is a wonderful person 
who will take you around." Or "Don't make any comnents about 
such and such in this school." It helps to know what you 
are stepping into* And if there are some hints about the 
children! maybe some are very bright, look for John Smith 
or try to talk to Mary Jane, things like that. Information 
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about the schedule is also uiportant. You will be talking 
to about 50 studants in the morning and you will have lunch 
with a group of vary bright deaf kids who are interested in 
scienee. In the afternoon you will be meeting with parents 
of ths 7th graders. Wien I have it all worked out, I know 
exaatly ifhtra Z am going for the day; and I aan prepare myself 
far it V Other ways they helped was in telling us ahead of 
:twe/^:if^^^^ very active » You may be able 

to fiyf ;*them^^^^^^ good inforiQation if you know ahead ©f 

tlaa^ that they will be receptive. "Or the parents group is 
reajcly not aware of opportunities", you may have to do some 
seiling^ This requires a different kind of mental preparation 
on the part of the role model. 

HGLs Wiat kind of infomatien would be helpful for the students 

before you cpme? Do you think the teachers should help to 
clarify any misconceptions that the students may have about 
you as a deaf person? 

SHi I think one of the best things that I saw along the way was 

at St. Joseph's School for the Deaf in St» Louis. The teachers 
had told the kids ahead of time that I iris coming. The teacher 
explained to them what Z did^ physics, and they had posters 
in the hall from the AAAS meeting. There were pictures of 
mtp John Gavin and of other deaf people g Z noticed them along 
the wall| and the kids ware prepared. The kids asked if Z 
was married I if Z dancedp things like that. The kids* questions 
may have helped them in some ways, but it would have benefited 
them to be stearad toward career orianted questions. There 
were young kids irtio ware very a^cited and ready to pop thair 
questions at me. Z took time to answer themi sitting down 
at tha desk or on the floor with the kids around me. Z think 
for vary young kids, that is most important. Somaona is lis- 
tening to thair ideas. 

HGLs Do you think a list is a good idea? Do you recoisnand that? 

Z really liked the taachars using lists with their classes. 
It* 3 e good idea, yes, bacause then tha kids begin talking 
immediately^ Before my visit, they could discuss who I am, 
what 1 dO| why I am coming. Zf the teachers aicplained this 
befora and let the kids read about other deaf sciantists, 
tha kids can prapara themselves for me. And then if thay 
have some tlma after my visit for another discussion with 
thair teacher, this would also be helpful « One classroom 
the teacher had the kids write what thay got out of it. The 
teaehar sent ma those letters, some of them showed a lot of 
misunderstanding. Others were really very good. The kids 
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und»§ coed what I was calking about. So I see those three 
things as a good way of doing it, A pra-visit discutsion, 
the aatual meeting with the role model, and the follow*-up 
experience • 

jEDl I like the idea of sending your plctura to the class ahead 

of time also. 

mt I think something like a poster, about deaf peopla who are 

in the selences would be good. These are deaf saientists. 
This one will be here to visit our school* Let Vs talk about 
science with him or her. Prepare the kids. 

Our interview should also include a discussion of other subject 
areas where teachers will want to use role models for career 
education. I suspect that it will really be very hard to 
find someone in Social Studies or Business or other areas 
without a resource like that of the AAAS, But I'm sure that 
the contacts through AAAS, will lead those dsaf people to 
other deaf people ^o are in those other areas j so maybe 
can start with the science area first. 



1^: 
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1 would like to add one thing here. To expose deaf childiean 
to successful deaf adults is important. The career eduoation 
aspect is important. But so is the mere fact that that parson 
up there is deaf. What questions should a roU, model expect? 
I can't answer that without saying '^anything and everyt 
The kids want to know if you are married i; if you have child 
What do you do? Explain physics to me, Jxplain 
You have to be prepared for anything* One of the things you 
have to expect is that some kids have been put dwn by coun- 
selors ^ parents or teachers. They are really lacking in self 
confidence* They will ask you if they c« become j^^ or^ 
that. You have to answer them honestly and explain that the 
can. But you also have to be honest and explain the hard 
work that goes with it. The very fact that you are deaf too 
helps them to put trust in irtiat you tell them* 

If a role TOdel like yourself plans to have a number of expe- 
riences in one year, should the role model work with the teacher 
on a questionnaire to see if the children really understood? 

Yes, one school did that and from the feedback, we could see 
that what I said did register, but not for all the kids. 
Some understood better than others. The feedback^ from the 
letters the kids sent me was vary good* I think it's important 
that the teachera encourage that sort of thing* If we have 
somone preparing the children, preparing the teachers and 
some kind of follow up with the kids, the feedback will show 
us how effective we are and if we are doing what we hope to 
do. Really, I could have kept going for 5 more years. 1 
loved it! 
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H6LI Were there any envlronmentai modlficacloni needed for your 

visit and I if aof what were they? 

I was faced with all kinds of situtations and had to make 
out the best I eould. There were some places where they had 
interpreters. If it was for a group of hearing parents or 
if it was at a workshop for teachers , they had interpreters 
for met but in many of the schools they just assumed they 
could. comm^ieate through one way or another. Now you have 
to expect that you will be faced with all kinds of situations. 
From small roomi to big auditoriums. The lighting may be 
poor and it may be late at night, or it may be ja social atmos^ 
phere where they may have some kind of pre^eeting dinner 
or a recepti^. You will be faced with all kinds of situtaions. 
You never know what to expect from one visit to the next, 
without careful arrangments ahead of time. 

JEDl I'm curious if you would prefer to talk with a large group 

or with Just a small group of kids. 

^* It really didn't matter to me. A good size group would be 

about 25 to 30 people. There were some times when I think 
I really didn't come across very ^mll when we had an auditorium 
of 100 studehts. There were problems with that. There would 
be some fooling around and what I said didn't get across. 
A small group 25 to 30 or less worked very well. At one 
school for the deaf, I started talking to a small group of 
4 or 5, The principal was there and said "Wait a minute. 
Let's move it into a bigger room where some more kids can 
come." And then we had about 50 teachers and kids. I started 
about 4 times. I ended up sitting on top of the lab table. 
It was informal and I think that the Inforaal presentations 
are sometimes better for the kids, sitting on the floor, or 
on the top of the desk and just rapping rather than having 
a formal auditorium. Parents become comfortable with me when 
there is some kind of reception before my talk. A group of 
about 25 or 30 parents, pupils or counselors, is a good size * 
group. 

Sometimes the teacher was in the background of the class room# 
That's a good situation. Bomm teachers prepared the kids 
well and they ware waiting for me. I took over one science 
class and I explained the science lesson to them in a way 
they could understand it. Later on the kids came up to tne 
and asked, "Can you stay here and become my science techer?" 
How about that? 

HGLi Can you tell us about any of the negative experiences you 

had? 
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BHs Negative axpsriencts are situations wheft you can't really 

do anything* You have seen that the system for that group 
of kids has stereotyped them. There really is nothing you 
can do or say to help when you -re there for suoh a short time. 
Really I you beoome very down at the end of a day whan you 
go to one c ^ those plaaes * Some of the pregrams I saw had 
the kids d m in the basement* The other kids in the school 
call them jumb, stupid. The deaf kida had very negative atti- 
tudes about themselves* They see deafness equal to slow learn- 
ing* Then there were poor neighborhoods where the kids them- 
selves have no real hope for anything* At some schools, the 
children had no understanding all about work or anything. 
They were very low achievers*-^ That was wrong* It evolved 
the wrong way. The teachers had asked us to come there, and 
it was the wrong situation. So be very oareful to und«^ 
ahead of time what kind of kids you're cottMwnlcating with. 
We can't reject going to poor neighborhoods* They need us*^ 
Maybe if we can help one kidj it will be worth it. 

jEDi Maybe those kids actually need to see you more than the others, 

RMs I think so , 

HGLi What about negative experiences that were a result of poor 

preparation for your visit, 

Mis Some schools had a very poor set up* « * :P^^ poor schedules, ^^^^^^ 

They kept the kids from one school for 3 hours with me* This 
was too much* They should lisit the time for one group of 
kids to not more than I hour. The remaining time can be used 
for things such as talking with teachers and parents , Not 
a constant 3 hours with the same kids* Too much! Don't mix 
different groups of kids either. This doe an* t work well, 

jEDi I am curious if you yourself were ever treated badly in a 

school situation? 

BMs YmBf there were places where you could come in and feel right 

away that the administration really didn't care about the 
handicapped childreri, Thm policy from MAS was to ^ stop at 
the office and use the time to talk with the principal, 1^ 
many cases the principal was very responsive asked me to sit 
down and have a cup of coffee* In other cases, the negative, 
I was ignored, A student would be told, "Take Mr. Menchel 
down to the basement*" I never met the administrator, and 
there was no planning for the visit* I was left sitting, 
waiting in the hall. They were not very motivated to have 
someone in, ^ Maybe the best way to make contact with those 
schools is to find a particular teacher or someone who works 
with the deaf kids in the school 
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first. Sams school visits I didn't bother with the administrator. 
I went to the eoordinator of the deaf program. In one sohool 
I had an interesting super ianjSi The kids in the deaf program 

' werf b^ing treated in a really degrading kind of way and one 

of the ^th taaehers upstairs heard that I was visiting the 

■ sdhdol and askad me to talk to the alas sroom of hearing kids. 

Those kids ware handicappe toO| beeauss they oame from Spanish- 
Mexiean family and they would go home and sea their father 
on^lfara. At first they thought it wa to have a 

daaf persra aoming in to talk with them. I oould see it in 
the way they aeted» but after a few minutes thay began to 
quiet down and than one of the kids askad ma 9 "If you are 
so smart I oan you do one of the sa math problems" I said "Welly 
pick one" and tha kid pieked ona that would ba the hardest 
word problem he oQuld find and asked ma to do it. So I want 
' to the blaakboard and I did it in one minuta« They were so 

quiet* Thay wara stunned from then on. Tha word must have 
spread around the sohool* Thara is a smart deaf mathematician 
here. The two olasses I talkad to ware raally very quiet 
and very respeatful. I think it was a good exparianea. 

HGLi 1 want you to think baok to tha times when you had more positive 

experiences i Do you have any suggastions for teachers to 
prapare or "staga" those situations? 

RMs I think that preparing tha kids ahead of time is probably 

the most important thing to do so that tha kids understand 
why a role model is coming and who he or aha is and everything 
like that« For example^ a vary positive response was related 
to ma after visiting ona school # At dinner that avaningf 
I was sitting naxt to ona of the teachers » She said to me 
that after i spoke ^ ona of her studants cama up to her and 
said that I was vary intarasting. The student nevar thought 
about it before but she would like to become a chemist. How 
I think that kind of feedback is important and when we see 
that» we know we are getting across to the kids» Another 
important response was at the same school. They had me In 
a classroom and thay allowed tha kids to talk to me about 
opportunitias. There ware not more than six or savan children 
in the class. They ware prepared ahead of time. The taachers 
askad them to read up on things ralatad to science oaraers. 
Othar school visits that ware positive experiancas wara almost 
always when kids had some scientific baakground. They had 
the bast understanding of why 1 was there* Don't try to use 
a rola modal with kids that have no undarstanding of what 
that person is talking about. 

HGLl Did you ever hava the role model axperience along with another 

daaf role modal or with anothar handicapped rola modal? 
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RM: No, not really. We met some other handicapped people in Chicago. ^ 

But we were not very aueaeisful with that. We were supposed 
to have a turnout at the Dniversity of Chicago but only about 
5 people showed up. I never had the experience of cooperating 
with other role models, but we talked about that. Sometimes 
I think it would be a good idea to have two role models in 
two different fields working together* 

jgDj At what age level would you say a role model could best be 

used? Do you prefer a specifle age kid to work with yourself? 

RM: 1 can't really say any special age was beat for myself. I 

enjoy the younger kids. I would really like to see them get 
started and progress along and understand science careers. 
We could look at where the role model would be most successful* 
If we could catch the kids in the beginning of the high school 
years when they are still excited about careers and have the 
opportunity to talk to someone who can give them guidance, 
this may be best. I think that it's Important that we meet 
parents of children of all ages because parents need to prepare 
their kids on the way up* We need to give some hope to parents 
who will in turn give hope to their kids that they can still 
have opportunities . 



JED: 



RM: 



JED: 



RM: 



You were talking before about some embarrassing questions 
that the kids would ask you, and 1 wonder if you were ever 
asked how much money you make and what you say to them. 

I usually say, "Enpugh to live comfortably." One time I had 
two kids pushing me^ so I gave them a ball park figure. Their 
teacher said, "If you want to earn that kind of money, don't 
become a teacher ! " 

What if a teacher wanted to bring in a role model. Say they 
searched and couldn't find in the available resources anyone 
from outside the area but in their local area they find someone, 
a printer or data processing keypunch operator. Those careers 
are stereotyped for deaf people. Do you recoBmend that the 
teacher bring them in anyway? 

I think yes, but I would like the kids to have the opportunity 
to meet all kinds of deaf people. If we have those kinds , 
keypunch or printer or what have you, I think that they pan 
be helpful In a different way in that they can talk to the 
kids about deafness and living* I think they also serve a 
purpose themselves in saying, "I wish I had more education 
so I could have gotten a better job*" Or tell the kids to 
stay in school and go on for something. 
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If they can encourage the kids to go on for something better ^ 
then that serves a very good purpose* 

HGLi Meny deaf children have such a frustrating experience with 

language that they often establish their omi internal barriers, 
especially with areas of a career requiring high language 
skill, eg. journalism, poetry, writing* I 'd like to know 
if you feel SKposure to many successful deaf people in litera^ 
ture, or through history, would help them have a more positive 
perspective on those fields which demand high level language 
skills . 

RMs It's a little bit hard to answer that question, but I think, 

probably yes* My feelings about that come from some of the 
questions the kids ask tre. Do you have to comaunicate with 
people? Do you have to write a lot? Do you have to have 
good English? Things like that. Now in those cases I know 
that they are afraid that they can't go into the aciencaa 
because of the language barrier, as you said. In those cases 
I'd say, yes I I do have to have good English, writing, and 
comunieation skills i but that there are many different kinds 
of opportunities in science where you will not have to have 
a high level of writing or English, You can still be successful 
In that field, I try to describe jobs like working in a labora- 
tory where you may have to do a lot of experimental work* 
You have to write some , 

HGLi Research has shown that many young deaf adults have a much 

more positive attitude about continuing their education In 
language after a little work experience. Do you feel that 
one way teachers could motivate stud^mts in their language 
learning, is work experiences at a younger age? 

RMi Yes, it would stimulate them by showing the need for communis 

cation on the job, 

JED^ Thank youj Bob, for your ideas and advice on the use of role 

models and for your support for career education. 
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Print/Media Resource Materials 

Becoming Employably Skilled and Trained ' 8BST Program. Kenai Peninsula 
Borough School District, Oreion. June, 1974. Approx. lOOpp. (CE7500819). 

This curricultm guide is designed for junior and senior high flchool^ 
students with learning disabilities. The infomaeion and leasons are guided 
towards developing skills to succeed in eomaunity living. Teaching units 
include purchasing habits, budgeting, job-related behaviors, job search skills, 
home Banagemene and naintenance, physical health care, personal hygiene and 
groooing and functional signs (such as traffic and road, entrance and exit, 
and safety warnings). Each unit is broken into several subunits with specific 
skilla. Stresses adaptability skills and job getting/seeking skills. 

Career Develo^ent Curriculim . Scranton State School for the Deaf, 1800 
North Washington Avenue, Scranton, PA 18509. 

Career Educationi A Bibiliography of ReBearch Studies and Programs f or Haodi- 
capped Aaericans . NTID/HSSD, One Lomb Memorial Drive, Rochester, NY 14623, 

Career Education Currieulina Guide . Special School District of St. Louis 
County, 12U0 Clayton Road, Town & Country, MO 63131. 

Career Education for the Handicapped 1964-1974. Volume 2 . Education Testing 
Service, Princeton, NJ. Prepared for Conference on Research Needs Relating 
to Career Education for the Handicapped. January 17-19, 1975. 

A bibliography of research reports, demonstration projects, conference 
proceedings, and dissertations on career education for the handicapped. 
Abstracts are divided Into sections on counselor roles and general counseling 
concerns, client characteristics, college, school and group counaeling, self- 
concept, veeatlonal and rehabilitation counseling, test selection, adminstration 
and interpretation. Thm abstracts are a combination of ERIC and DISSERTATION 
ABSTRACTS sources. 

Career Education In the K-12 Classroom . Waleer Smith, National Science Teachers 
Association, 1742 Connecticut Avenue, N.W. , Washington, D.C. 20009. 

Career Education Materials for the Learning Disabled . Division of Special 
Education, Caroll County, WO Board of Education (funded through Maryland 
State Department of Education, Vocational Guidance Division). Undated. 
40pp. (CE7S00320). 

A bibliography of audio-visual materials (films, filmstrips, tapes activity 
kits, and high-interest-low vocabulary reading materials) for the senior 
high laarning disabled and Bentally handicapped. Materials stress self and 
career awareness, career esEploration, and career decision-making. 

Career Motivation Currieulim Supplement for K-6 . Ohio Department of Education. 
Columbus, Ohio. 1974. 304pp. (CB7500867) 

Trainee 'a Manual; Career Education and Planning Skill s. MSSD/NTID National 
Project on Career Education, 1980. 
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Ifieluding in this eurricultm guide is a nine (9) page unit (pp* 293- 
301) m cmrmmt motivation for primary educable mentally retarded (E>ffi) students. 
It includes general and speoifie objeetivea and a unit to introduce the child 
to his/her environment through specialised workers in delivery and installation 
services t Teacher's and children's bibliographies are included. Emphasizes 
career awareness and career exploration. 

Career Education Resource guide^Career Awareness , Atlanta Area School for 
the Deaf, 890 North Indian Creek Drive i Clarkston, Georgia 30021, 

CIS (Career Education Service) Grades K-8 and 9-12 , Health Education Re- 
search, Inc,^ 875 North Michigan Avenue, Suite 1850, Chicago, Illinois 60611. 

Career Information Center , Butterick Publishing, 708 Third Avenue, New York, 
NY 10017. 

Career Opportunities for the Deaf Students * Career Brief Series , (40 in 
series). Dr. Harold L. Mursoni 501 Lattimore Hall, University of Rochester, 
Rochester, NY 14627, 

Career Planning Support System - Coordinator's Handbook & Training Guide , 
The Center for Vocational Education, The Ohio State University, 1960 Kenny 
Road, Columbus, Ohio 43210, 

Career Program Resources i A Media Supplement , Wisconsin Vocational Studies 
Cente^i University of Wisconsin, Madiflon, Wiiconsin. 

Career Related Science Units , National Center for Career Education, University 
of Montanai P.O. Box 7815, Missoula, Montana 59807. 

Careersort - Exploration Handbook , Colorado Career Information System, Willard 
Adminiatrative Center, University of Colorado, Boulder, Colorado 80309, 

Centergram (Free). National Center for Research in Vocational Education, 
Ohio State University, 1960 Kenny Road, Coltmbus, Ohio 43210, 

Civil Rights Digest - "New Rights for the Handicapped" . Civil Rights Digest, 
U.S. Comaission on Civil Rights, Washington, D,C, 20425. 

Color Me Working . Special School District of St, Louis Company, 12110 Clayton 
Road, ToTO & Country, MO 63131. 

Criteria integration of %WL Pupils into Vocatiuual Classes , Sumer Workshops, 
1975V Exemplary Career Education Project, Springfield Public Schools, 525 
Mill Street, Springfield, Oregon 97477. 1975. (CE7502755), 

This booklet uses the Food Services Cluster and the Metals, Mechanics 
and Wood Fabrication Cluster as eMmples of jobs %rtiere content areas can 
and should be integrated for the EMR student. For example, important areas 
described within the foods and industrial clusters are? reading, writing, 
and vocabulary skills, mathCTiatics skills, Including measuring and knowledge 
of the implements, tools and methods in the area the student is entering. 
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Criti cal laauea In Career Education for Handicapped Students. Donn Brolin, 
Department of Counialini & Personnel 8ervice>, University of Musouri - Colum- 
bia, and Bruno D'Alonzo, Department of Special Education, Arizona State Univer- 
8 icy I Tempe. 

On the De velopment of a Career Education Programs Conte nt and Process. 
Patricia K. Heffernan, Rochester School for the Deaf, 1S45 St. Paul Street, 
Rochester, NY 14621. 

Di meniions-Museatina High School Work Study Program . Muscatine Comunity 
School. Muscatine, Iowa. September, 1973. 5Qpp. (C17500434). 

"Dimensions" is a senior high work-study program for the educable nentally 
retarded (EMR) student. It is designed to help bridge the gap between high 
school and the world of work. The booklet discusies philosophy and goals 
(academic and vocational) including standards for extablishing a program. 
Some small teaching units are included, e.g. "Home Care-Nursing and First 
Aid Experience" and "Care Maintenance Experience". Also included are sample 
forms for student and employer evaluation and daily planning. Stresses career 
entry . 

Dormitory & Apartment Living ^ The Training Apartmen t Program. Debbie Elliott, 
MSSD, Gal laudet College, Washington, D.C, 20002. 

The Efficacy of Career Educations An Update . Sidney High, Jr., Office of 
Career Education, U.S. Office of Education, Washington, D.C. 

E lementa rv Career Education Curriculum Upper Grade Le vel. Intermediate, & 
Primary . (3 in set). Portland Public Schools, Regional Program for the 
Deaf , 7910 S.E. Market, Portland, Oregon 97215. 

tm Unit n - Food Related Occupations . WACOP Project, Glendale, Arizona. 
1973, i9pp. (CE7502189). 

EMH Unit n ' Service Related Occupations . WACOP Project, Glendale, Arizona. 
1973. 35pp. (CE7502191). 

E^M Unit #3 - Attitudes and Values . WACOP Project, Glendale, Arizona. 1973. 
JT^, (CE7502192). ~~ 

mm Unit #4 ' Manufacturing Occupations . WACOP Project, Glendale Arizona. 
1973. 51pp. (CE7502191J. 

** All Materials Available Through WACOP Media Center: 
WACOP Media Center 
6836 North 58th Drive 
Glendale, Arizona 85301 
(602) 931-2424 

Ememplary Activities in Career Education Relating to Scienee. National Science 
Teachers Association, 1742 Connecticut Avenue, N.W. , Washington, D.C. 20009. 
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Fair Textbooks t A Reeource Guide , U,S. Comtnission on Civil Rights, Clearing- 
house Publication 61 • Deeember 1979. 430pp. 

A Glanee at the Vocational Department of Michigan Scho - 1 for the Deaf . Mi ch i gan 
School for the Daaf, Wast"Court Streat/Miller Road, Flint, Michigan 48502, 

Goals ^ Career Awaranees for the Deaf Education Resource Curriculwn Guide- 
Pre-KindergaEten ^ Grade 12 ,^ South Dakota School for the Deaf, SiouK Falls, 
SD, June, 1975. 255pp. (CE7502851) . 

A K^12 Curriculum guide for the deaf student. The goal of the program 
is to encourage deaf students to "look more closely at their oim personal 
s^'^angths and weaknesses which will affect futura career choices , and to 
become more aware of important aspects of work and workers". Guide is organized 
by grades through the intermediate level and by career clusters on Che secondary 
level. Includes a langthy chapter on Job seaking skills and also a listing 
of post'^secondary educational facilities for the deaf. All lesson plans 
includa taachar objectives, resource materials, and instructional activitias. 
Some lassons also includa special vocabulary. 

Identifying Well-Evaiuatad Activities in Career Education . J. Hmilton & 
0. Baker, Amarlcan Institutes for Reaaarch, Palo Alto, California. 

If you are involvad in Career Davalopmant We Can Help (Free) . The National 
Canter for Research in Vocational Education, The Ohio State University, 1960 
Kenny Road, Columbus, Ohio 43210, 

Information Is Our Middle Nama t Colorado Career Information System, An Inter- 
agency Consort iim for Career Developmant, University of Colorado, Boulder, 
Colorado 80309* 

"It's What You Can Do That Counts!" Trainer's Planning. Manual # Mesa Public 
Schools, Arizona Department of Educationf 549 North Stapley Drive, Hesa, 
Arizona 85203* 

The Journal for Vocational Special Needs Education - Inaugural Issue . Voca-* 
tional Personnel Program, 150 Whitmyre Hall, Indiana University of Pennsylvania, 
Indiana, PA 15705* 

Kendall Demonstration Elamantary School Career Education Project . Mr. Ben 
Provanca, KDES, Kendell Green, WashingtonV D/C * 20002/ 

Key Resources in Career Educations An Annotated Guide . The National Institute 
of Education, U.S. Department of Health, Education & Welfare, Washington, 
D.C. 20208. 

A Kit of Career Education, Assessment and Evaluation Ins^truggpt^g^ . Wi s cons in 
Department of Public Information. 



EKLC 



252 

C-201 



Career Education/Planning Skills 
Module 15B 



page 5 



HO-15B-3 

(book) 



Language Faetora in Vocational Evaluation of Mencally Reta rded Workers. 
R. Malgady & P. Barcher, SUNY, Brockport, and G. Towner & John Pavis , Work 
Experience Center, Rochester City School Diitrict, Rochester, New York. 

Managing Family Finances - An Instructional Activity Gu ide for Teachers of 
Handicapped Children . Special School District of St. Louis County, 12110 
C^layton Road, Town S Country, MO 63131. 

Hovin' On - A Reaource Guide for Young Adults . Special School District of 
St. Louis County, 12110 Clayton Road, Town & Country, MO 63131. 

Motel Career - Special Education . Hazard High School, Hazard Independent 
Schools, Hazard, Kentucky. July, 1974. 7pp. (CE7603940). 

A teaching unit covering the motel-related careers for special education 
classes. Some occupations included are - room clerk, telephone operator, 
hostess, and janitor. An evaluative objective is given in several concent 
areas to infuse this unit in the regular curriculum. 

Necessary Work Values, Habits & Attitudes . David Beach, School of Technology, 
Bowling Green State University, 

NSTA Career Education News . NSTA/C«reer Education, 1742 Connecticut Avenue, 
N.W., Washington, D.C. 20009, 

O A.S. E.S. Resource Curriculum Guide - Volume I - Self- Awareness. Sioux 
Falls Independent School District #1, Sioux Falls, South Dakota. August, 
1975. Approx, 500pp. (CE7502841). 

Q A.S.E. S. Resource Curriculum Guide - Volume II - Care er Awareness. Sioux 
Falls Independent Schools District #1, Sioux Falls, South Dakota. August, 
1975. Aprox, SOOpp, (CE7502840). 

O.A,S.E.S. (Occupational Awareness for Special Education Students) 
curriculum guides give a detailed course of study for Elffi students on primary, 
intermediate, and advanced (junior high) levels. The major goal of the program 
is to make the individual "socially acceptable", that is a self-sufficient, 
contributing fflember of the working world. Volume I deals with emotions and 
self-image on a graduated level of sophistication, while Volmne 11 uses the 
same difficulty format, but is oriented around career clusters. Each lesson 
is complete with objectives, activities and resources. 

Occupational Evaluation of Special Students . Vocational Education for the 
Handicapped Unit, Region 10. Education Service Center, Richardson, Texas. 
Undated. Approx. 150pp. (CE7500736). 

This booklet contains sections on student values and student interests 
as well as physical ability tests for fitness and motor •kills. Also, skills 
tests for observation, recall, and response are included. StMiies career 
and self-awareness. 
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Oeeupacional Exploration^ Middla Grades "Speelgl Netda^' , Pitt County Schools , 
P.O. BoK 776, Greenville, NC. Undated • Approx. lOOpp* (CE7500197)* 

Designed for 7th & 8th grade students who do not posses "suffieient 
Gomunioation skills , cooputation skills i or do not have the attitude neeessary 
to suaeeed in a regular oaeupational program*" A series of 2^3 page lesson 
plans in language artSi mathraatlos, soience, home econmics, and trade and 
industrial oaoupations. laeh Includes an instructor's guide sheet and a 
student activity sheet. 

An Overview of Career Education . St, Mary's School for the Deaf, 2253 Main 
Street, Buffalo, NY 14214, 

Perceptioni of Educators of the Deaf Toward Career Education Goals for Second- 
ary Level Deaf Students * Edward Albert Harrugi, University of Minnesota 
(Dissertation), December, 1974. 216pp* (CE7603875), 

A dissertation which covers definition of terms, background, and history, 
development of a survey instrifflaent, gathering statistical data, and evaluation 
and findings. 

Preparing for the Job Interviewi An Interdisciplinary Unit for Deaf Students . 
Judy Athey, Career Inforaation and Activities, Western Maryland College, 
Ms. Margery Cook, Instructor, August, 1974. 16pp, (CE7500861). 

A teaching unit which encompasses the needs of the deaf student. Many 
things that would be considered as routine practice in a job Interview for 
the hearing student require special attention and preparation for the deaf 
student. This unit incorporates career entry with language and reading and 
with several other subjects to a lesser degree. Stresses career preparation 
and career entry. 

Project CAREER - Analysis of the Coding for the Special Needs Population . 
March, 1974, TS^. {CE7603693). ^ ^ ^ 

Project Career - The Career Model , January 29, 1974, 7pp, CCE7502813.) 

Project CAREER Curriculum Data Guide "Marketing and Distribution" . Undated, 
20pp, (CE7502193), 

Project C^REER-s Pilot Implementation Program for Students with Special Needs 
in Mi If ord Public Schools, Milford, MA . June 17, 1974. (CE7501175), 

Project career's Pilot Implementation Program for Students with Special Needs 
in Randolph Public Schools, Randol ph, MA, June 17, 1974. 139pp, (CE7501176), 

Project CMEER*s Workshop Orientation for Special Needs Personnel . October, 
1974. approx, lOOpp. (CE7500104), 

All Project C^EER materials available throughi 

Project CAREER 
301 North Main Street 
Randolph, MA 02368 
(617) 963-8653 
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Projeet SCAN- Successful Career Planning through Assessment of Vocational 
yeeds . Specia 1 School Dlatriet of St. Louis County, 12110 Clayton Road, 
Towi & Country, MO 63131. 

Resource Directory of Handicapped Seientiatfl . toerican ABsociatien for the 
Advancement of Science, 1776 Hassachusetta Avenue, N.W, , Washington, D.C, 
20036 , 

Resource Guide for Career Education . Kendall Demonstration Elementary School, 
Kendall Green, Washington, D.c; 20002. 

A Reaource Guide for SH Teachers . Special School District of St. Louis County, 
12110 Clayton Road, Town & Country, MO 63131. 

Review and Critique of Strategies for Determining Career Education Cu rriculim 
Content . C. Finch and J. Crunkilton, Virginia Polytechnic Institute and 
State University, Blacksburg, VA. 

Sample Booklet of Career Education Guides K"12 . Joint School District No. 5. 
Eau Claire, Wisconsin 54701. January, 1973. 90pp. (CE7500100). 

Contains six pages of amall learning units for special education on 
the high school level. Concepts and resources suggested. No procedures 
given . 

Science for Handicapped Students in Higher Education . American Association 
for the Advancement of Science, 1776 Massachusetts Avenue, N.W. , Washington, 
D.C. 20036. 

Special Education. Career Education-Self AwareneBS . Cartwright School District 
#83, Phoenix, AriEOna. 1973-1974. 140pp. (CE750907 ) . 

A currieul™ guide adaptable to primary, intemediate, and upper grade 
levels designed to assist the instructor in giving specific training in the 
area of self-awareness to the special education student. Understanding of 
the relatlonahipB between where the student is now, to what is needed for 
her/him to become a mentally, emotionally, and physically healthy adult is 
the focal point. The six teaching units Included are physical, enotional, 
familial, social and occupational self-awarene8S plus a culminating unit 
which sumarles the others. Designed to be used over an entire school year. 

Student Workbooks - Getting A Job, Self-Understandi ng. Gettlnp Along with 
Others . (3 In set). Model Secondary School for the Deaf, Kendall Green, 
Washington, D.C. 20002. 

Teaching & Learning for Careers Teaching Institute Newsb jer. RIT, One 
Lomb Memorial Drive, Rochester, NY 14623. 

TIGER - (Towards Individual Growth by Experiencing Reality) . Career Alter- 
natlve Project, Special School District of St. Louis County, 12110 Clayton 
Road, Town & Country, MO 60004. 
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Vocational Education and Special Edueatigng A New Partnership In Career 
Educatiop . Jaurnal of Career Edi atian, Collega of Educstion, University 
of Missouri'^Colusbiaf Colimbia, Miasquri 65211* 

VocatiDnal iducation for Special Needs Students , Special School District 
of Sc. Louis County^ 12110 Clayton Road| Town § Country, MO 63131. 

World of Work K-10 Centinuim . Warren City Schools Dapartsent of Career Edu- 
cat ion i Warren i Ohio, Undated, 36pp. (CE750036) • 

Designed for a prmary level special education class for slow learnars 
(chronological age 7^10^ sental age 3 1/2*8), this resource unit entitled 
''Workers IAid CoDe to Your Uomm" was impleinented to meet the needs of these 
children. Since their interest and awarsnesa levels tend toward their ismediate 
enviromaenti this imlt raphasiEes all the specialiEed workers who might deliver , 
install. Of repair things in the children's hemes. Content for each occupation 
and activities to accompany it are more clearly defined, Tiachers and child* 
rens' bibilography included. Stresses ereer exploration. 

WSD Career Development Program . Wisconsin School for the Deafi 309 West 
Walworth, Delevan, Wisconsin 53115. 
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and research to shipping and clerical. 

and shipping clerks. 

a Career in the Profe ssions for You ? 14'.10 min. 
iLks aHL "roiess.on^rcareers fro. medicine and law to teaching. 

engineering and athletics. 

Ts a Career in Manage ment For You ? 14:10 min. f^^^t- 
Bescribes the work fFover 9,000, 000 people in top, middle and first 

line ffianagement* 

Other business occupations, 

food service in factories, stores, schools and hospitals. 

, C^rrrr S^'-ial Sciences For You? 14-41 min. 

ggilribes careers ir^ach^rthrsirmljor social science areas. 

mmm^^^^ ki^dfofEanks. loan companies and other 
financial institutions. 

T. A r..eer in Motor Ve h i cle or Equi pment Man ufact urin g For You ? 13i45 
cJjeers in engineering, assembly, maintenance, research and management. 

support personal in sales, accounting and management. 

T. a Career in the Textile or Appar.l Industry For YoM?^^16^10^;i°^^^ 
Numerous opportunities in artistic careers Cdesign), business 
and manufacturing careers. 

other of the natural iciences. 

... . r..... in the Aero- space ^ ^ ^ J ^^ ^.^'u^^^^h and skilled 
Surveys careers in engineering, research, ^iMical, tecnni 
trades, aisenbly, management and several others. 
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H0-15B-3 
(book). 



Is a Career in the Telephone Buiinesi JFo r You? 15^34 min. 

Tncludei opportunities In doiens of occapatienal groups in the telephone 

and telacoimunications areai. 

Is a Career in Structural Work For You ? I61OO rain. 

Covers careers such as electirican, iron worker, stone mason, plwnber 
and others that construct and maintain our buildings, highwayi and 
bridges . 

'-^Is a Career in Industrial Chemicals For You ? 14^50 

EKamines careers in research, production and sales, especially for 

scientists, engineers and technicians. 

I s a Career in the Electric Power Industry For You ? 13 ao min. 
Considers careers ranging from power plant operator to customer services; 
from research technician to substation manager* 

Is a Career in the Performing Arts For You ? 16i00 min. 

Discusses the talent and hard work necessary in the competitive fields 

of singing, dancing, acting, writing, sports and other professional 

areas. 

Is a Career in Processing For You ? ISiOO min. 

Occupations in refining, mixing, heating, and other areas that convert 
natural resources into finished products. 

Is a Career in Fishing or Forestry For You ? 15i45 min. 

Careers from hatchery operator and game warden to land developer and 

forestry management. 

Is a Career in Food Preparation For You ? 12i50 min. 

Describes the work of nutritionists, research scientists, food techniciani, 
assembly workers, meatcutters, bakers and many more. 

Is a Career in Civil Aviation For You? 15i56 min. 

Discusses cockpit and cabin careers as well as all of the numerous 

supportive ground services. 

Is a Career in Bench Work For You? 13:55 min. 

Shows us those skilled workers who fit, grind, carve, assemble and 
repair such things as jewelry, TV, instriMents, etc. 

^^is a Career In Atomic Energy For You ? 15:17 min. 

Opportunities in scienceV math, skilled crafts, administrators, clerical 
workers and technicians. 

Is a Career in Iron and Steel For You ? ISiOfi min. 

Looks at careers in processing, maintenance, operations, administration, 
and research. 
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Module ISB (book') 



T« a Career in the Pulp and Paper Industry For You ? 16:09 min. 
pL^t^onfL produ ctio S, anginLrlUB. altkrical. technical, professional 
administrative and clerical areas are esammed. 

a Career in Mlnina. Petrole um or Gai Production For You? "iSS min. 
Careers as d iverse as drillers, mining macMna operators, mechanics, 
pumpers, engineers , geologists, etc. 

Is a Career in Aerl -Business For You ? 15^26 oia. 

Farmers and farmworkers of course, but also their partners m financial 
credit, transportation, supply, power, marketing, etc. 

Is a Railroa d Career For You ? 14i06 min. 

includes careers as operatin g worker, "tendant communications and 
office worker, attendant, comnunications and office worker, equipment 
and maintenance specialist, and administrator. 
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Module 15B HO-ISB-S 

Cbook) 



Captlnned Films 

Availabla from Ceunsalor Films inc, 
146 MQntgt:^^ery Avanye 
Bala Cynwy&, Pennsylvania 19004 

* Is A Career as a Technician For You ? 14:39 min. 

^scribei careers in nymerous industrial p comnerclal, scientific and 
governniental settings * 

* Is a Career In the Health Services for Youl 14^61 nin. 

A look at health careers ranging froo patient care and food preparation 
to administration and hdusekeeping* 

Is a Sa les Career For Yeu ? 14i50 oin. 

Shows the variety of sales careers and their importance to our economy. 

Is a Career in MachinlnE For You ? 15i40 mln. 

An in-depth examination of each of the sachining categeriee. 

Is a Career in the Service Industries for You ? 15:10 inin. 

Shows us various careers in each of the tight service categories. 

*♦ Is a Car eer in Government For You ? ISrll nin* 

DiirGsses careers common to both govarnBent and private sector. 

Is a Ca reer In n ^Ain and Televi sion For You ? 14i40 min. 

Includes careers in the four broadcasting categories of engineering, 

programming t sales and business* 

U a Career in the Ho tel or Motel Builness For You? 14:15 Bin. 

Wc see the four cateioFies unique to this industry ai well as occupations 

essential, but not unique, to the lodging busineis. 

Is a' Car eer in Finance. Insurance or Real Estate For You? 15i39 min. 
Close-ups on numerous careers in ail three inportant industries. 

* - APPLICABLE TO SCIENCE 

** - APPLICABLE TO SOCIAL STUDIES 
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Roadmap of Content and Modules 



L TTiese modules provide 
administrators^ teachers and 
counselors with basic career 
education background* New 
concepts include stereotyping, 
infusion of the CCEM model and 
collaboration with community 
programs. 

II. These modules provide admini- 
strators, teachers and counselors 
with basic planning background* 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result. 

IIIA. Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus, 

IIIB. Teachers/Counselors will 
receive indepth practice in 
curriculum inftision of the 
elements of the CCEM. 

IV. AH team members will prepare 
an implementation plan for their 
most urgent goals. 



Modules 1-7 

Career 
Education 



II 



Modules 8 11 



Planning 



111 



Modules 12-15 



B 



Implementation j 



ser 

Education 



I 



IV 



Modules 16-18 
Implementation 
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CmtemT EduaaC Ian /Planning Skill 



Kodule 16 



Module 16s SH4RIN6 mkT YOU'VE LEARMD 



Traintr Goal g Provida unstruatured tine for nambers of each sehool taam 
ta share what happaned in thm parallel modulai» 



Learner Outcomsa 

1. Be aware of and appreeiate £he unique role and strengths 
eaah member brings to their team« 

2t Speeify how the team will opefationalise the new concepts 
learned g 

WTE t School superintendents or program adminiatratora 

for each participant school will be attending this 
module. Facilitators should be sensitive to the 
impact of the superintendent's presence on the dyftamies 
of the group. Mrae tags should be pr^ided before 
the module. 

Resources /Materials Concepts 

j^2g^X "Roadmap of Content and Modules" (book) Team Development 

T-16-2 "Objectives for Module 16" (book) 

H0^16*l "Team Development Scale" (class) 

prises for each circle of "Experience Counta" 



C-210 



262 



Module 16 



PROClDU^S l 

Tuna Visusia Trainar Nargative 

OsOO T^16-l A* Present T-16-1, the "Roadmap" for the workshop, and 
T^16^2 the objectives for Modula 16, T--16^2, 

B. "Expsiianee Cotmts'* 

1, Dlraet partieipants to stand in a aircla* If 
there are more than 15 psrtioipanta,. divide into 

2 cireles, preferably keeping teOT membars together. 
Go around the eirele and aak each partiaipant 
to list one job| NOT a aohool^relatad position 
(teaaherp administrator^ counaalor) at which 
they have worked for at least 3 Mntha sometime 
in their lives . The job may have bean full or 
part time and /or voluntary* Do NOT nroe s 

- a sohool^related poaitim 

- a teacher of any kind 

- different funetions of the srae job 

- homeMking/ child rearing functions perforaad 
for your own family* 

If participants have never worked outside of 
an academic job, and can't list anything whan 
it is their turn, they move to the inside of 
the circle and sit down« 

2, After going around once, ask participants to 
list another different job at which they worked, 
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Module 16 



Time Visuals Trainar Narrativa 

outsidt of aahool. If paiftieipants ean-t list 
a second Job exparieneei they sit doim* Keep 
going a^^aund the eirale listing diffairent jobs 
eaeh time until the most eKparianoed Job haldai: 
is left standing. 
Frize(s) Award a priie to the winner in eaeh eirala. 

Olio Cs Sharing 

1, tntroduQe the superintandants to the large group. 
2* School teams should sit together. Direct admini- 
strators to suflmariz a far their team mambera 
and their super intendant the content of Modules 
12A*15A» Teachers and aouAsaiors should simmarize 
the content of Modulaa 12B'-15B for their admini- 
strators. Take about 20 minutaa * 
Of 30 D, Team Developmant 

1, Reassemble participants in the large group and 
H^16-l hand out HO-16-1 "Team Development Scale Cover 

the following points i 
o Diversa backgrounds and eKperiances such 
as those Just listed in "Experienae Counts'* 
provide strangths for a career education 
team • 

o It takes effort to work wall as a tera. 
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Madule 16 



tiae Vigualg fgain^g Narrative 

o Cemiuftication and team work are sssantial. 
Dniqua strengths of individuals should be 
used for tha advantags oi the team, 

0 The instrument they are about t© eomplete 
will help, show how well they work as a team 
and what they ean do to improve their team 
work. 

2, Direet participants (not superintendents) t© 
complete the soalep vorking individually, identi- 
fying only their sehools and their team membars 
tut not their own names. All responsas will 
remain anonymous, After j minutes , collect the 
instrtnient , 

3. After collecting the papers, reconmend that each 
team debrief on the nature of their responses* 

0i4S E. Adjourn 
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itr Educatien/Blanniiig Skills 
Modula 16 



?eii Davelopent Scale* 



Trainini Sitg!_ 
Data 



Dlisctionis Plaei a luge X in thi box containing 
the noat a^roppiate description of 
your perceptioni o£ your tmi. 

I. 10 what extent do I feel a real part of the teai? 



Gsnpletily a part 
ail thi till. 



A part mtt of 
titti. 



On the tfgei soie- 
tlDia inr ioietines 
out, 



2. Boil safe is it in this tsan to hs at easif relixidi mi a^silf? 



I fail perfectly 
safe te be ^§elf; 
thiy wn't hold Di§ 
t^ag againit la. 



I feel sest people 
would accept oe if X 
vert coapletely iy 
ealfi but tiitre aie 
song I an not sure 
about. 



Ganirally, you hlV€ 
to bi oaraful what 
you §iy do in 
thii tiaB. 



HO-16-1 



School! 



List nanei of yoiu: t%m nwber, and 
eircli the teaa laadei's naie (Be 
sure your nane is included on list) 
but do not idMtify yeurgelf . 

1. 

a, 



3,_ 
4. 



Genially outiiiii 




^ the ^tsidei 


iigipt for oni Of 




not really i 


tM ihort piiiod§i 




part of the 












I n plte fiirf^ 




A P^soa Moulft' 


ibeut bilng coi" 




ba a fodi 


plitaly t^Hlt in 




b€ 


tills tiiii 




bkseU or .„ 






hirsell in 


1 




thia tm. 


ispoken feiervationSf 


or unexpictid 



fiilifigi and ollnioni tlmt I hiVi mt fait QanfortiAli bflnglng out into the optn? 



AJjDst eco^letily 




Slightly mu frti and 
i^riiilva thin undar 



Quiti free ind 
a3$riiiivi inch of 
thi tke. 



Alnoet 
aoBiplitily 
free ud 



* Adaptifl frea "Tail Dsvilopiint Scali"* Im Building i liSUii and Mtagnativea by Hilllaa G. Dyer^ Mdiion-Hisliy 
F^llshing CQpI Raidingi H&. 1977| ppi 68-?0» 
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Pagg 2 



4> Uqv iffigtlvi m mi in ou tmi in gitting out and using ^ idtasi oplnionsi and InfonitloA of ill 
tm m^ti in siiklng deaisions? 



Wi don't really in- 
^urigs iviiyeni to 
shtri their idiiii 
Qpinionsi and infor- 
Qitian with thi 
tiii In aaking 
daeisiani. 



Only W8 'iSf^pin^ 
ionii and inlDmation 
of a fgw are 
rtally knm. and uiid 
in oaking toiilonSi 



iQfflatiaii we liiir ttt 
viewi of Qost mi^^u 
bifora iaking die- 
isions and lOMtiiii 
Wi diirggard m^t 
iniinber§# 



A fiw ire soii- 
tiaii hiiltrit 
ibQUt shiring 
thiir Qpinlonif 
but Wi ginir" 
ally hava good 
pirtloipition 
in staking 
diolelonSi 



Eviryeni fsili 
hii or hir 
Idiiii opin- 
ionif and infor* 
Mtlon iTi givm 
a fair hiaring 
bgfori diolslons 
m iide. 



5. fo what extant art thi goals toe tm ii vwrklng towird understood and to wkt txttnt do they have leaning for you? 



I fail 'ixtrenily 
good about goili of 
our 'Jim* 



I fiel filrl 


y goQdi 


but SQSa M 


ng§ are 


not too ol^ 


r or 


iiinlngful. 





k few thlngi wi art 
doing iri olear and 
nganingful. 



6i ' How Will does thi taim work at Its taski? 



Goisti, loafi, lakes 
no prpgriSi 



Mil a littii prog* 
rt i§i AOit Mtoi 
loif« 



Progrtii is slowf 
apurti of iff^tlvi 
work* 



7. Our planning and way we opirate as i tm ii largaly Influsnoid byi 




Shifti fron oni 
parson or olifui 
to ino^ir« 



Huch of m 
aetivity is not 
oliar or nean^ 
ingful to m. 



MMVi averagi 
in progrigs 
and jaci of 
workp 



Shared by noit 
of till ntfbirii 
iosn lift outi 



I really do not 
undaritiM or 
fell InvolVid 
in thi goals 
of the tMit 



if 



Iforki Will, 
aahii?e3 def- 
ihiti progrssi, 
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M 3 



8, Nhit is thi livel of rispcinsibillty for work in our taani? 



Um par iQn iii- 
ysii piirsoMl 

for gittinf mk 

it. 



A aa^drity of tne 
mt%n iSiuii 
fiipQnilbllity 
£q£ getting work 



About half iiiumi 
rssponsibllityi 
ibout hild do noti 



9, ftir iTi diffifinaii oi aonflicti hamdl^ in our tiiil 



Dl£f€iincii or 
conflicti iTi 
dini^, §upp" 
residi or 
imd^ at ill 



DiffiririQii or oon^ 
flicts are r^^ 
ogniEidi bur re- 
fflain unti* 
iolvid neatly t 



Dlffirinoii or 
oonfliets art 
rtgognliid and 
nadi Co work 
thim through by 

oftin outsldi 
tiie tiw !Ui§tings» 



10* SStf do ^ple riUti to the teas .^dili ohiirpirsonf or "bois"? 



im^ thi tm 
aad iiopli art 
oftaa tmM 



1 f 



Vh% liidir tindi 
to control tht 
t§sttr although 
ptopli gen* 
arilly igrea 
with the 
liidir -§ dir^ 
eetion^ 



^irt is 
givi and t^i 
bitwiin thi 
liidir and the 
taan siiS^rit 



11. Uat n^eetion§ do you have for iqro?ing your tiim funotloning? 



Only a fiw aii- 
loii risponii'* 
billty for 
gitting work 
doni. 



DiffirinoiS and 
eonfllsti ari 
ricognliid and 
iosi attfflpti 
art iidi to did 
with th^ in otf 
taaifti 



f§ ri 
lati iislly to 
tti Itadif ^ 

l^li to inf itt" 
inoi liadir 
deoigioni. 



NObofly lixeipt pif^ 
hips ont) riilly 
aiiumts ris^^ 
ponsibillty for 
gitting work done« 



Differingii and m 
f licti m m' 
ogniiid and thi 
tias uiually is 
working th^ 
through latiifaat" 
orilyi 



f eai D^ri 
spiot thi liidez 
but they work 
tog atter ts a 
unified taaia wit| 
evasyone puti- 
sipating and no 
one dosinanti 



12, Mat suggistione do you have for li^ving this Inetrugiint? Please use the tack of this page to 
eontiAue your ansver if necegsary. 



Ttalnar's ManMl; Career Education ind Fianning Skills , MSSD/NTID Natidnal Projedt on Career Education, 1980, 
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ModuU 17 



Module 17 s PLANNING YOUR PLAN (Double Module) 



Trainar Goal a I Provide unstructured time for teams to begin developing their 
• implemantation sehedule« 

provide an opportunity to praetiGe using the NPCl Implementation 
Forms « 



Learner Outopme 

1, Develop and hand in a pre-plan eonsisting of at least 
3 goals • 



Materials/Resources Conoepts 

T-17-1 "Objective for Module 17" (book) No new coneepts 

HO-17*'! "NPCl Implementation Form" (elasi) 

gQ*i7^2 "Example NPCl Implementation Form" (optional) 

All Faellitatora 



Career Education/Planniiig Skills 



Module 17 



flOClDUilS g 

timm Visual a Traiaar Naryative 

OiOO X^l?--! A. Presant the objactive for Modula 17 using transpareney 

T-17*l. 

NPCE lamentation Farm 
H0*17^1 1- Hand out HCH17-1, "MPCS ImplaBantatisn form," 

» 2. Diraet the team laadar to fOTiliariEe their taam 

M^ars with tha OTCl ImplMentation form« The 
ahiaf admnistrator is present to provide specific 
knowladga of local rasources and support* Module 
18 will siwiariEa the sources of support for 
implanantationf and a workshop avaluation will 
ba adminiatared. 
3. Each team will have 80 miautea to specify at 
least three goals and to accomplish as much as 
they can toward a comprehansiva implementation 
plan to meet those goals during this double module* 
Refer each team back to thair plans developed 
in Modules 8^11 (HO-^ll-l)* 

Is 20 C* Sharing 

1, Ask each taam leader to list their 3 goals, 

2. Collect tha pre-plans (Be sure each team keeps 

at least one copy of their pre-plan for themsalves*) 
ll30 D, Adjourn 
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HM7-1 

(cliss) 



NPCI IHPLEfflNTATION FOEM 

Dirgctigni ' State put cirssr educition |Ofil in ths ipici provided, Under aieli step, dociiient the specific iction 
you will take miht the data you vill nsad. 

COM- i One; _ 

(step 3 of planning procisg) 



TASK/AGIIVITY TIHELIKEi RISOURQES {equipsint, sirviQes, pgrsonnel, 

travili aMoi support) 
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27'1 EVALUATIOH OF GOM, 

(Step ii of Plinning Proeiss) 

Trainer 'a Manual i Career Edueation and Plinninp Skills. H38D/STID National Frojeet on Career Iducition, 1980 • 
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page 2 



HO-IM 



Dirictions i Btiti your mm aducation goil in the space providad, Undir each stepi docusiiat ths specific action 
you will take and/or the data you will neid, 

GOAL # Two I 

(step 3 of planiiln| process ) 



TASK/ACTIVITY TIlLINES ISOIGEB (iquipent, sirvicii^ pirsonnili 

Cravilp adiaint aupport) 



EVALUAIION OF GOAL 



^ 'gj^(^"(Stip 4 of Plannini Prociss) 




Careir Iducatlon/Flinnini Skills 
Module 17 



Diiietions i Stati your eareit iducatien goal in the gpaca providid, Under eich stsp, docuaent the specific aeeidn 
you will Cake and/or the dau you will niid, 



GOAL I Ihriei 



(step 3 o£ planning proGias) 



TASK/ACTIVITY 



TIILINIS 



^BOUBCES (iquipiint, gervicgs, persoaiiel, 
ttmlf admin, support) 



2 



(St^ 4 of Planniog Froceis) 
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«<Hlul€ 17 optionil 



IXAHPLEl NPCE IMPHiHTAIION FORM 
Dirictions i Riad Ehi iMple below, Note that it cgntinuaa the ixiaple plan fron 10-11% "Goil Sitting Worksheet.' 



GOAL (ixaffipU) 

Disigii two units in social st 
1st. 



tudiis with infysisn of the concipts relited to employability ikillSj by Sipt, 



Tasks (ixaipls) 

1. Hiitini with soeiil studiii tiiehir 
and chair of Voci Id, Dept. 



Till! inn 



2. Riviiw of soeial studiis curri- 
cuitii and selietien of two unit 
topics. 

3. Heating with locial studies teichir 
and ehiir of Acadaiic Dept, 

4. Htite up lessons. 



L by Hay 30 sit by principal 



2. by June 15 riviiwed by 
chair of Voc, Id. Dipt, 



3. by Juni 15 



k, by Aug, Ij done by locial 
itudlis teaclisrs 



h Lissons riviiwed and approved, 



5. by Aug. 15 by prineipal 



l§§ources 

1, a) Friday scheduleg 

are open in 
gfternoons. 
b) Principal 'a offiei 
is aviilable, 

2, Syllabus ivailable 

in librify. CCIM chart 
is in notebooks • 

3, Veekly aeitings 



4. Voc, Ed, classro^s 
are available . Saipli 
lissons in Voc, id. 
teieher's guide. 

5. Hail servici 



EVALUATION (exiniple) M units tau|ht first quarter, itudints ichieved average 75 percent. 
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Module 18 



Module 18 I IS THIWI LIFE AFTER A WORKSHOP? 



Trainer Goals i Infom partleipanCs of the resources for technical assistance 
available as potential follow-up to the workshop. 

Evaluate the effectiveness of the workshop. 



Learner Outcome 

1* Report clear undar standing of sources of assistance for 
implementaCion of pre-plan goals « 



Material 3 /Resources 

T-18-^1 "Objective for Module 18" (book) 
HO- 18^1 "Workshop Questionnaire" (clais) 
HO- 18-2 "Content Test" (optional) 
Newsprint £ markers 
Ail facilitators 



Conaepta 

Technical Assistance 
Networking 



ERIC 



C»afir Iducation/FUnning Skills 



Module 18 



PROCEDOTUSS s 

Time yifloals Trainer Nafrative 

OiOO T--i8-l A. Present the objective for Module IS using T-18-1, 

B* Technieal Assistance 

1. Ask participants to brainstorm the kinds of help 
they will naad to implOTsnt their aoffiprehensiva 
career adueation plan^ Aceept all responses. 

Newsprint listing them on newsprint as they are contributed, 

2. Allm/ 5 minutes for each team to decide which 
items are available or appropriately provided 
by their own school administration* Ask each 
tem to report to the group. 

Q.jS 3, The trainer and participants should spend a few 

minutes problem-solving where the remaining kinds 
of assistance will croe from. If the training 
team has resources £tom their sponsoring institu- 
tion , this is the time to reveal the kind of 
resources available. If the administrators from 
the participant teams (superintendents or team 
leaders) can offer help to another team, urge 
that it be offered at this time. Conclude by 
bringing closure to as many of the items as possi- 
ble. Encourage networking among teams to share 
their eKpertise and resources. 

0:35 C. Parting Statements 
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Module 18 



Time Via uala T rain ar Narfative 



Aak partieipants and eofaellltators if anyone 



would like to say anything to the group before 



departing. 



2. 



After others are finished, but s av ing _le js t 



5 minutes for the evaluation , the trainer should 
relate the following storys 

Little Sara was put to bed at her normal 
bedtime. A short time later her parents heard 
a loud thump from her room* They rushed in to 
eheck and found her sitting on the floor beside 
her bed, whimpering and sucking her thumb vigorously. 
Her mother asked , "Did you fall out of bed?" 
Sara nodded tearfully. Her father asked ^ '^ow 
did that happen? You've never fallen out of 
bed before'" 

Sara responded, "I guess I stayed too close 
to where I got in'" 

Hake the point that the participants have Just 
begun their work in the implementation of their 
comprehensive CE plan* They should not '^stay 
too close to where they ^©t inj" but should plunge 
into the effort with energy for the duration 
of the program. 



0s40 



Workshop Evaluation 
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Caz-eer EducaCion/PlAnning Skills Module 13 

Time Viauala Trainer Narrattye 

H0*18-2 1. Distribute the Content Tests, HO-18-2 (optional). 

2* Collect the content tests , if given* Hand out 
HCHlS-l the Workshop Questionnaire, HO-^lS-lt Collect 

the papers , 
0:45 E. Adjourn* 
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Career Education/Planning Skills 
Module 18 



HO- 18-1 
(elass) 



WORKSHOP QUESTI0NN41R1 

Directions I Circle the number ©f the appropriate response, and write positive 
or negative coments In the spaces provided. 

Prior to Workshop After Workshop 

1, My understanding of the fuzzy clear fuzzy cleai 

workshop objectives 12 345 12345 

Comments i 



My level of participation 
in this workshop * , * 



Coments : 



low 
1 2 



high 
4 5 



3, My level of comfort with 
the workhahop atmosphere 



Cooments ; 



low 
1 2 



high 
4 5 



My level of interest 
in this workshop « • 



Coranenta : 



low 

1 2 



high 

4 5 



5. My rating of the trainers' 
skill baaad on their perform 
mance in this workshop » . ^ 



Corasenta ; 



low 
1 2 



high 
4 5 



My level of gatisi action 
concerning urtiat I learned 



ComDenta i 



low 
1 2 



high 

3 4 5 



Trainer's Manuals Career Education and Planning Skill8 i MSiD/NTID National Projeci 
on Career Education i 1980 • 
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HO.m HO.P-2 




Natfenil Projact en CarMr Edueatien 

A Joint Projeet ©f the 

Modtl Secondary Sehool far tht Diaf and 

the Natignsl Ttchnical Institute for the Oeif 



CONTENT TEST 



Career EduCStion/ S^Ua tk^ y^st amw^ ty dTdmg thi ktm of the 
7^1 , c*1 Ml ward Of phfi^i foll^nng each itm that b€St 

1 lanning oKuls cQmpkmthB 



1. The major problem for 
disiblf d individuals capabU 
and intf resttd in working ii 



2. It is most importint to includa 
which of the following on a 
schooPa career tducation team? 



3. A major condition affgcting 
member satisfaction in 
dectsion^making groups is 



Part of realistic goal setting 
involves which of the 
following 



5* Incentivis of implementing 
career education include 



6. When compared to normal' 
hearing individuali» caregr 
development of hearings 
impaired people 

7» jobs in tht labor force can be 
labeled according to their 
work orif ntation which 
includts 



a) employment le^slacion 

b) inability to get n^ed ikills 

c) lack of succwftil experiencti 

d) underempldyment 

a) librariani and teachers 

b) cdunielars and adminiitrators 

c) teacheri and administf ators 

d) teachers and counselors 

a) resolving difference in status 

b) open-ended goals 

c) increaiing work p-oup memberihipi 

d) all of the above 

a) idenciflcation of infonnal power within 
the cammuniry 

b) idintification of formal power within the 
school 

c) p^sonal asiessment of needs 

d) all of the above 

a) specific scheduling of time 

b) itatui gaini 

c) short range student benefits 

d) a voucher system 

a) is restricted to certain skill areas 

b) is an identical pr^^s 

c) follows the same general patterni 

d) relies upon special intervention 

a) facts and obiervationi a^ut the work 

b) individuals and poups of p^ple involved 
In the work 

c) situations and effects related to the work 

d) all of the above 
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8* Th^ main differtnce batween 
carttr tdiieation and 
vocatianil education ii 



9, A prdbbm^solving oritnCatian 
to eonflict rtflacts the \Hew 
that conflictt are 



1D# A good career edueation 
advasoi^ committee should 
inciude repreientatives from 



11. -'Infusion^' of career education 
ii better than '-add-on'' 
be^uie it 



12» Developmental •tigei of caretr 
education include all of the 
Ibilowtng^ except 



13« Career education evolved to 
addresi several needi that were 
not already being met in the 
schools^ These included aU of 
the following^ except 

14« The main difference between 
career development and 
carter education is that 



15* Resistance to change can 
be minimiied through 



16. Tasks appropriate for the 
developmental stage of 
exploration mclude 

17* OeneraUy, the perceptions of 
educi^tors of the deaf toward 
car^r education goah hmvm 
been 



a) v^atlonal educaticni indud^ occupational 
and career education 

b) vocational education is included within 
career educadon 

c) there is very little difference between them 

d) none of the above 

a) easily solved 

b) natural events 

c) can be avoids 

d) openly scp^^ed 

a) school professionals g families and employm 

b) employeiii famili^i and teachei^ 

c) parents, teachers^ and students 

d) teache^i administrator, and parents 

a) allows for de\ . .ipmental learning 

b) requires greater inservice training 

c) lets students see the uniquen^ of 

carm' education 

d) involve a limited numlm of staff 

a) exploration 

b) se^^irection 

c) pr^aration 

d) awa^n^ 

a) collie preparation 

b) student motivation 

c) schoal<omfnunity cooperation 

d) curriculum relevance 

a) career education is a subset of career 
development 

b) career education ii a subset of 
career education 

c) there really Is no difference between ihem 

d) none of the above 

a) str^ing career education as a remedy 

b) missionary teal 

c) p^viding ^ychological support 

d) a system of perfbrmance rewardi 

a) the identification of different jobs 

b) learning trade skills 

c) learning what a career is 

d) comparing work conditions for cenain jobs 

a) uninfermed 

b) antagonistic 

c) sk^tical 

d) supportive 
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18. Given the n^teer education 
flement of earetr iwnrtnesii 
a ttiicher planned nn aetivity 
for studtkiti to study the 



a) a construction activity 

b) an add^n activity 

c) an inftjsed activity 

d) a coinmunity aciivity 



sequence of Jobf uivDlved in 
building a house itnd to note 
the occupational titlis of 
workers en the^ Jobs* TkU 
activity is an 
example of 

19. Generally} pec^^plt work for all a) latiif^ pN^rsonal interests 
of the following rsasonSf b) develop an avocation 

e^£ept to c) Implement persLin^I belitft 



d) attain social status 



20* The perfofmance of change 
is insured and becomes 
internalized when 



i) monies are budgeted for the new activitie 

b) mandated by the voting public 

c) generated frnm within a school 

d) change agents design nev.^ programi 



RosciiBap of Content and Modules 



L These modules provide 
admmistrators, c^achtrs and 
counselors with ^asic mtmt 
education Imckgroiind. Hew 
conceprs include stereotyping, 
iriftiston of the CCEM modei and 
coiiaboration with community 
ptograros^ 

11. These modules provide admini- 
stratorSj teachefs and counselors 
wif h basic planning background. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result* 

IIIA* Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus* 

IIIB. Teachers/Counselors will 
receive indepth practice in 
curriculum inftjsion of the 
elements of the CCEM* 

IV, All team members will prepare 
an implementation plan for their 
most urgent goals* 



II 



Modules 1 - 7 

Career 
Education 



Modules 8^11 



Planning 



III 

Modules 12-15 
A I B 

Implementation i „ Career 
I CQUcatton 



IV 



Modules 16-18 
Implementation 
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Suppleasnt 



Section D 



Module ll INTRODDCTION 

Prior to taaehing the workshop and espeeially in preparation for Module 
1, it is reeommended that the trainers review the 3/4 inch cassette tapes 
on Technical Signs in Career Iducation. The signs demonstrated in the tape 
(See word list below) represent a national consensus for the signs for the 
terms used in the workshop. However, other signs may be used if the trainers 
feel that the identified sign would not be appropriate. 



NPCE WORD LISTS FOR SIGN LANGUAGI TAPES 



List #1 

CCEM Model Terms 

1 « awar enes s 

2* self awareness 

3. educational awareness 

4. economic awareness 
5m career awareness 

6. exploration 

7. beginning competency 

8. decision making 
9# attitude 

10* appreciation 

11, preparation 

12* employability skills 

13* specialisation 

14. career d*ivelopment 

15. career education 
16* career guidance 

17. vocational education 

18. academic education 
19* stages 

20. element a 

21. continuum 



List #2 

General and Career Education Terms 



1. 


values 


2. 


stereotyping 


3. 


barrieF 


4. 


■elf genecatiBg 


5. 


work orientation 


6. 


work function 


7. 


clusteif 


8. 


leisure time 


9. 


job 


10. 


work 


11. 


eaploynent 


12. 


environments 


13. 


data 


14. 


eollaborate 


15. 


cooperate 


16. 


Integrate 


17. 


infusion 


18. 


TOblilty 


19. 


discriminate 


20. 


role model 
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Ti-ainer's Haniiml 
Supplemant: 



Section D 



NPCE TORD LISTS FOR SIGN L^GUAGl TAPES 



List #3 
Planning Terma 

1. goal 

2. setting 

3. implement 
4« motivate 

5, motivation 

6. ineentive 
7- naads 

8. analysis f assassmerit 

9» process 

10 1 power (strength) 

lit resist 

12* resources 

13* support 

14e systematic 

IS. task analysis 

16 • technical 

17m assistance 

18 . network 



List #4 
Workshop Process Terms 



1. 


censure 


2. 


consultant 


3. 


content bridge ( 


4. 


experiential 


5. 


facilitate 


6. 


feedback 


7. 


group dynasics 


8. 


hospitality 


9, 


ice breaker 


10, 


inclusion 


U. 


introduction 


12. 


test, inventory 


IJ. 


nodule 


14. 


regional 


15. 


risk taking 


16. 


score (verb) 


17. 


score (noun) 


18. 


meeting, session 


19. 


state 


20. 


strategy 


21. 


survey 


22. 


system 



(connection) 



The time for sharing of program descriptions is flexible. Trainers 
may wish to contribute a description of their CE programs also. HaterialB 
may be set up on display for participants to observe after the formal sharing 
time . 
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Supplement 



Secfiion D 



: SELF AWMSENESS 

It is impor uring tf ceasing questions that the trainer not 

belabor the obv onnectio- ween values, self awareness and career 

development, ^ ' ^. iot ah g among programs should be uaed to full 
advantage . 

Trainer Sackg be provided by readings in the literature on 

self concept < velc a,. id the psychology of careers, eg. Super, D.E. 
The Psychology of Cat j_. New Yorks Harper, 1937. 
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Module 3% BARRIERS 

If tha trainer who is preianting this module is hearing impaired, a 
hearing cofaeilitator should run the movie projeotor to facilitate controlling 
the stops at the aorrect times. 
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Module 4 J USING Iffi SAKE LANGUAGE 



The use of tpecific terminology within a field, or within an institution, 
fgcilitatea conmunication . In Module 4 closure should be reached on the 
neanins of several terms of high utility in the field of career education. 

Several terms have presented difficulty, etpecially to participants 
who already have basic knowledge of career education and pre-esi8tini defini- 
tions. It is important to assure them that their definitioni aren't "wrong," 
but if they continue to use definitions different itom the OTCE use, a com- 
munication gap may exist. 

Career Developnent vs . Hunan Develppnent 

The U.S. Office of Career Education provides a imiquely bread definition 
for career development. While it doesn't include leisure or coping behaviors, 
or involuntary acts (like breathingi), it does include almost all conscious 
efforts accomplished on a daily basis. Thus, even feeding the dog and making 
one's bed become part of career developfflent. 

Job vs. Career 

This activity in Module 4 requires participants to distinguish job from 
career to establish a value to the career label. Woman's work has typically 
(and stereotypical ly) been labeled "job." The broader definition of caraer 
provided by Hoyt appropriately encoapaases more of the work done by both 
males and females . 
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Tifsiner's Manual Seetien D 

Supple^nt 

Challan^ing tha Dsfinicions 

There may be partieipants in the audienee who refuse to accept the defini- 
tions provided in Module 4, or who see the activities as boring and a waste 
of time. The best a trainer can do is to acknowledge the differences in 
definitions I without censoring the challenges or implying that they are wrong. 
The time ipant clarifying thase definitions early in the workshop will reap 
dividends latar when team meters mst comEiunicata with each other and with 
the trainers . 

The reading selection which follows was prepared to meat the demand 
of the CE facilitators trained in cha Fall| 1979 regional workshops. The 
reading providas indepth review of basic career education theory, and was 
adapted from the CEC publication! "Expanding Work Options for Exceptional 
Students I A Self^Instructional Manual" by Carole M, Johnson* 
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RIVIEM OF CE ^ORY* 



Objeatlygs 

As a result of oOTipletlng tills reading you will ba ^le toi 

o Relate eareer education to its theoretical foundations 
in career develo^ant, 

o Select a personally useful definition of career education. 



* Adapted frCTi Escpandlng Work ^tlonB for licceptlonal Students 
A Self-Instructional Manual s Carole M, Johnson. CEC7 Reston^ 
VA, 1979, 



ioMon D 



T0nar's Hanual Suppleniint ^ ^ 



Module 4: TALKING THE Sm lANGtJME 



Introduction 

in this lection, you will acquire i deeper undarstandinf of the carier eAueaticn concipt, its 
basic foundations, and applications. Fundamental to this concapt is the definition of work, Within 
career education, "work" is definid in a broad context. Hoyt (i97S) states- 
Work is conscious afforti other than that involved in 
activities whose priinary purpose is either coping 
or relaxation, ainied at produeinq benefits for jnesilf 
and/or for oniself and othirs. This dsfinition, which 
includes both oaid and unpaid work, spflks to thi survi /.:d 
neid of iociity for productivity. It also speaki to thi 
parsonal need of all indlviduali to find ntininq in 
their lives through thtir accoapUshments, (p. 5) 

This definition of work expresses the need for people to ingage in personally mesningful, 
productive activity. It goes ^ a definition of wrk as a job or ngeupation. Furthinore, 
bicauii of its eiophasii upon productivity and pirsonal accOTipliihittent, it rilatei to 
activities in which people enqage whither or not they are paid to perform them. Such 
activities includi thosi incounterad in personal, social, and daily living ^ipiJCts of life. 
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IhtoraEical Foundarinne 



Cartif tdueiEion is a eoneept which 



dtvilopiint preciss in 



MEOurigis and supperts the cart 



ir 



' «i «d«id fiahlon. Carter 




««« (19S1) hive propoMd a the, 
tlitet p.rWs-.f,„tMy, tentative, «,d riallstie. 



proeeas of 



ficilitiEid by £hi liiraini 



erg i£ il. propose the 



i 



ofl 
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V , : . During £hi fantasv piriod, which inost oftL*n occurs during iirly (Refer t§ your CAREER SEIF- 

■ ciilWheed, Miim make choices that havs no ritional of riaUstlc basi§, MWSII.) Hire your iirly 

■ but are finlisiia drim • ciner ehelcsi wsllitic 

During thi tentative piriod, individuals bigin to recoiniEi their own for you! 
iBtiriiEi ind thilr ibiUties to perfoni cirtaln letivitiii bittir than 
othiri. They also find they attach more value to certain activities, They 

■ I 

btgin to fit thill, togithsi into an overall pattern of, intirists, abilitlis, Did your cirtsr ehoicis . J 
and viluii and apply thsm to thi concept of careir choice. ehan|e aa you liarnid nori ; 

the rtillstie period is eoiprlaed of threi stages'-ejsploratlQn, crystal- about yoursilf ind the 
Illation, and ipiclflcatlon. Purina tKi ejgioratign stage, the individyal is world of work? - 

■■■'':■-,?! 

invelvid In lopliiintlni tintatlve choici^ 

vltles. lliually this person is at the entry job level or collip levil of 

iduiiftonr At Eh^ . /'J 

ixpirlencii in a lori riallitic wiy ind begin to fstiblish a pattern of 

• ■ ■ - ■ ■ . : ^ .. .. 

career choice. ErystalUzatlon has occurrid when the individual is riady When did your eareir pittern , ..^r 
to select or specify a particular career path, 

Acwrding to Olnzbirg tl al., the prflCiiH of career develgpnent occurs 
over a period of approxiDatily ten to fifteen yiars, and ultiMtely consliti of 

a number of cotnproilsis bitween an individuars disirfs ind spportunlties, In ' "| 

addition, it is reeogniMd that sofflf individuals do not progiM^ V. 
tain point in thiir developBint. Biological, piyehologieal, and invironaintal - 

E^" ^^^^^ ■ ' 'MM 

h ■ ■ ■ f i ■ --^-^ 



fietors lU If fict thi individual's pro|riis. Thi's*^ resiarchgrs tnalntain that 
four fiaofi>hicr|intrilly %mm during adoltscunc-c are crucial to tha 
dtvilopiKiit of stibli cirifir plans ! 
I epporEunitiis for risUty tistlng 



• ibility to lecipt dtliyid ninforcinant 



• ability to uki and adjust to coipronisi 



Did inyone influinci your 

Adult rola Mdils ire also Siin aa wntributing slpiflcintly to thfi vocationil mm ehoieil 

Wio? How? 

choici of youngtr Individuals. 
Super's thaory 

- Syptr (1957) has divided the proceis d car«r devtlap-tnt Into tin im U« S.per'. fl« of 

caraer divalopninti 

I 

* 

. , . 9 



stagii: 

• growth 
i ei^loration 
1 establlshiint 

• Mintenance 
t decline 

Dufing the ^ stage, the focus is upon physicil and psyehologlMl 
diVilopfflint. At this EiM Chi individual foris attitudis and adopts behi- 
vieral Mehaniiiiis thit will uUitiBEely bieoffli prliiry ingridients In thi 



foniation of Siif-concfipt, SlMlcaniously, the indlviduil Is CQnijiUing 



ixpfiriencis chat providg a backgruund of knowkdgs of the uorid d work 
sand Chi Inforiiitlon. tbit will ultinatily be used in making tentaUvL' 
caFfiif choicis ind final career decisions. 

During tha sxploracory stap, indlviduili bigln to bicoDi aware of li'hen did you starE thinking 
occupaEloni as potintial CQiponenti of their lives. In the early parts about work as a poeeatial . ; 
of Chi ixpioratory sUgii a variity of dccupatlon^^ part of your life? 

exprissad, For exaiple, ui have all hiard chlldrin ixpriis the di^ 
bi a.fiieflghtir oni day, the next day a poUee officer or doctor, the 
nixt I teachir or truck driver, Ideao about what one wants to be change 
rapidiy and frequintly. Even adults fanuiize about those careiri that 

i 

they uguld soini day likg to pursui, 

During this itage, however, Qhoicii are soniiwhat unrealistic in that Th^ eliven^year^old who Is 

individuais nake no attenpE to eonpare what they really want to do, what deterntined to becoiiie a rock 'star 

they are capabli of doing, and what op|ioftiinlties are availablt', Indivi- my refkct the . 



duals iho begin to explore themselves nioTt fully and td defini> their characteristics of the liiplozatofy 
sapabilltieSj oppertunitieij training optionSj and thi kind of llfistvk' i^igg, 
they would like to live. Toward the end of the exploratory stagy, 
Individuals bi|in to eoniparu tliefj^lves with thoig optioni and opportdni- 
tleSi actetnpting to define who they are and what they have the potential 



CO becoae. 
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During thi establiihiant stigi, inillvlduiis bagin to expirinient with the Did you hivi my parE-tini 

various Options opsn to thiia, as, for Bxaniplc, through pirt-tfji work expiri- work txperiincii? 

inci. Whili Individuils Bay iccipt jobs that thty decide m not apprcpriati 
ag long-ringi cholcii, expiriincsi gained throu^ these work activitiis hilp 
direcc thes tovard futuri career decisionB. Toward the end of this stigii 
individuils bsgin to intemiligi corapeninis of in occupation as part of their 
silf-coneipts and to view their chesin careirs as an ivinui for obtaining and 
achieving song of the iitisf act ions that an Important to theni. 

During thi Mintenance stigaj individuili ittiBpt to siltct personally Have you ivir changid 
sitisfylag aspects of a givin cireer and to iliniiniEi thosi aspicts that are oceupations? 

negatlvf, Individuili nay change or riviii thiir particular work situation Why? 

in ordir to bring it wre fully into balance with thiir silf-coneiptij niids, 
and diiires. 

During thi decline sti|e, in individual's liphasis on vork is toward 
Mtainlng eiployiijint, Thii is the period of one's work life when one may 
liive the work forci or the world of work. Thii is not to say that a person 
who is retired dois not work or that all work is paid iicplopinti but rather 
that oni'i istabllihed pattern is brokin and perhaps new avenues irt now open 
to be ixplorid, " 

One of the major constructs or aisunptions underlyini Supir's theory is 
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j^thtis jilf'^encepts through cm&t ehoice. Silf-concspt and its divilopint ire 
: thiJifoK cantrai to Sup^ thiory and ari seen as eritieal faeteri in Cirier 
diyelepmint. Aqcording to Supfrj tach perion attampts to maintain or inhinei ■ 
a f avorabli silf eonctpt, Thus , ictivities are selactid that periit thi 
Individuil to liiaintain er improvf his or her self-iiiige. This ii not an tasy 
or aaooth prsciiS/ iinct restrieting faetors are ineountared that nay bt 
basid on personal or invironiiiental liiitationi. Silf-concept ivslves as a 
risult of individual es^iriinces and pereiptieni of significant of 
significant sthiri' aetions, rsactioni, ind txpigtitions over a long period 
si tim, Bicausi cariir choice ii so intwintd with iilf=eoncept, it 
changes and finds rediriction as lilf-concipt divilops. 

Thi ixtint to which oni has thi opportunity to learn about a variety of 
occupations also influincei careir choice, With wider ixposuM to a 
virlety of oecupitieni eofflis griatir opportunity to s^ar§ thoie 
oecupatieni with one's ielf-eencipt, Individuili also coBpari thiir 
ptrciptioni of othtri' opinions of thsi (fanily, teaehirs, peer group, 
and othiri) with various occupational rolls, 



The rilationship bitwiin 
' and 

i§ a eritieal ilinent In Suptr'i 
theory, 

Knowledgs of a wide variety of 

occupations can bi provide through 



txperiencas. 



.r:^^^!^^^^^ involvis, drfininq one's silf in rilition to 

thi world of work ani mikinf dicisioni bissd upon thit definition or 
Knowledge. NitMilly, individuals vary in the extint to which thsy can 
make, exprass, or act upon a pirsenal difinitlon of self in ralition 
to work, Studenta cm be assisted in MximiEinq their potential for 
ichiiving that difinitlon if thiy art providad with gxperieneis which 
lid then in gaining knowlidge of thiiSilvii and the world of work. 
Bicaiise we ai tiachers have such trimindoui opportunity to asiist our 
atudints in gaining sueh kiiowledgi; we nied to providi thim with the 
experienoes to do so, 

Cateer adueationi whan applied to thi tiaehing/liirning process, 
of fin a mains for asiiiting studenti in thiir career devilopent. The 
conitructs rilitid to tti naturi of earier divilopint and which undirlie 
the carier eduGition Qoneipt hava been lynthisized by Biiley and itidt 



Ths factor of individual 



IS 



included in thi concipt of 



carsir edueation. 



Career idueation sxperienci 



can aiiist in whit aspects 



of ciraer davilo] 



973): 



1. Ciriir divelopment is one aspict of an individual' i 
ovarii pattern of growth and Ifirning. 

2. Cariir davilopsnt is a long-tirm evolutionary prociii^ 
beginning in infiney and intending through adulthood. 
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3, Ciiiir developMnt is thi lynmation of a compieK seriis of 
career relatid decisions ilde by the individual over a 
conglderibla span of tiie. 

4. An Individuil's striving to arrlvi at an appropriate 
occupational pil nay be intirpretid as an attijipt to 
Iffipliient his or hir silf-concipt. 

5. Career diveiopfflint proceids through a series of (prinarily) 
culturally induced devilopiintil piriodi or life stiges. 

6, Each divilopiintal lifi stigi Involvis raietini and coping 
with Incriaslngly coiplix developaintal tasks, Thi divel-: 
opiintil tasks are suiceptibli to furthir description and 
elaboriCion. 

7. Developfflent through thi life stages cin be pidid. The 
knowlidgi, skills, ittitudes, and istlvation issential 
for copiBg with the devilopBental tasks can bt fostirid 
and divilgpid, Carigr decision<>mklni can be done m 
ritlonil bases. 

8, Thi degrei of Baitiry of a devilopisental task and the quality 
of an occupational deciiion is a function of the typi, ainount, 
and vaUdity of data and experiincis to which the individual 
has bees ei^osed. (pp, 348-349) 

Hasn't priparation for the world of work always been a goal of 
It ion? To a cirtain digrie, yes. 

• In 1913, the Satioaal Education Aisoclition (NEA) identified 
vocation as oni of the seven cardinal principles of iducitlon, 
along with health, fundiniintil procisseSi home Bfinhership, 
Citiiinshipj use of leisuri, and ethical character, 

• In 1938, thi Iducation Policiei Coimiission of NEA identifiid 



Paraphrase four (4) of the 
constructs relatid to the 
nature of cariir developioint i 



econcilc efficiency ai one objictive of iducitlon, 

/ Ml 



m 



• Thi 1944 m Coraiission further stated that all youth need 
lilable ikills ind positivi attltudis toward work. 

• Thi 1961 NEA Emission ipeciflid the divelopment' of rational 
thinklni is eriticil to vocitlonal coipitenci. (GoldhiDBitr 

k Tiylor, 1972) 

All of thisi Comlsslons recogniiid to virious dsgries the rilitlonship 
bitween iducation and ivintual pirtlcipitlon in thi world of work. Hovivir, 

s 

it wai not until I9n that the pirviiivi nature of this relationship The IntiMti relationship 

began to be McoplEid. At that tlw, U. Ceiiisslonir of Educition Dr. ' bitwiia 

Sidney Harland issued hli Career Education How ipiich. In that speech, 
Hirland prop6sid<' 



ind . his bitn 

fflpre fully reco|nized in 



. . .that a univirsal goal of Ainirican education, starting now . 

be this: that ivgry young pirson cssipleting our schoof program ricent yiirs. 

at irade twilvi be riady to enter highir iducation or to entir 

usifyl and rewarding employinent. 

Why has it biCQM nteeisary to call for refons in school programs chat 

Bori dearly ifflphasiii the strong relit ionship betwien education and work? 

Hoyt (i9?5) inswirs this question cliarly in his specification of conditions 

that point to the need for such refona. Several of these critidims ipecify; 

• Too iBny pirsens leaving our educational systini art! 
deficiint In the basic acadaitiic skills required for 
idaptabiUty In today's ripldly chin|ln| society, 
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i Too lany studints fiil to sei meaningfiil rilationshlps 
bitwiin whit thiy are being asked to Um In school 
and tihat thiy wlU do when they laive the educitional 
syiteiB. This is true of both thosi yho resiin to 
graduatt and those who drop out of the educational 
systii. 

• Too Hiany piriofli Itive our iducitionil aystini at both 
tha sicoisdary wd coliigiiti liveli unequipped vith 
thi vocationil iklUs, tha iilf-undirstandini and 
eiriir dicision-iikini skills, or thi work ittitudes 
thit m isientiil for mUn a luceiisful ttiniitioi) 
froffi school to work. 

• Thi grotfini need for ind prisinei of woftin In the work 
force has not biin riflictid idiquitfly In lithir the 
educationil or Ehi caritr options typically pictured 
for girii enroliid in our iducitisMl systais. 

• Insufficiint ittention has btin livin to liirning 
opportunltiis that ixlst outside thi itructure of 
fonial education ind are lneriisln|ly nwdid by both 
youth and adults in our society. 

I ABiricin educition, is currintly atructyrid, does not 
idiquitily asit the needs of ttinsrity or econofflicaUy 
disidvinta|id pirioni in our socifty, (pp' I, 2) 



List three (3) conditioni which 
call for rofonn in iducation. 



ifliich of the conditions cited as 
needini rifori have bein of 
profiisionil eoncim to you? 



Thus, Hoyt states that career iducation is percilvid 
ilinent which can respond to thesi criticismi. 



to be I coBKion 



I 



Each of Ehi , . . ctiticisis cited cinteri on rilitionships 
between iducation and lifestyles of indlviduali. Any 
conprehinsive prograB of educitionil refora desi|pid to 
answir such crltlclsM lust be baled on sow coaion eliiaint 
inherent in each of thini, Such a coiDon eliiiiint must bi 
one that can logically be rilattd to the ofidi of all 
pirsons involved in iducitlon. It luit be rglated to rhl 
soeiitil goals for sducation ai will as to the individual 
personal |rowth goils of liitneri, (p»2) 



( 
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The niid for reforni in both general and vocational education has also 
bien lapbasUed in ricint reviewi of n mh^t of studies of Anarican secondgry 
education (Passow, Hay, 1§75; Paisow, Dereibir, i9?5; Bruci it il., 19?6; and 
Copa, 1976). lich of thesi studiei indicatii a need for graater correlation 
bftvfin schooUisi and the world of workj additional educatlonBl options for 
youth, expindid work ixpiriincifi, and extinded iducationil ixperitncii biyond 
the wails of Chi school. 

Difinittena 

Since thi larly dayg of the cirair iducatlon mviDint, vdrious Individuals 
and ireupi havi lought to difina the concept clearly. Uicid l;ilov an ievtral Identify the cintril thni 



of thi Mny defiDitions that havf bien proposed; 

• Cireir Education can be defined is an effort aiiied at 
refocuslni Anerlcin educition and the letions of the 
broadtr eomiulty in ways that uiU help individuala 
acquiri and utilize the knovlid|e, ikillip and ittl- 
tudei niceisary for each to pake work a leaningful, 
praductivi, and satiafyini part of hit or her way of 
living. 

(K. B. Hoytj 1171, p. 5) 

I 'Career education' . , , oeans thi total Ity of eKpar"' 
ienceSi which are designed to bt free of blaa and 
itireotypini on account of race, six, ap, econoiic 
statui, or handicap, throu^ which one liarni about, 
and preparii to eapge in, work a§ part of hii or he? 
way of living, and through Mt\i he or she relates 
work valuas to other lifi roles and choicei (such as 
fanily life). 

(U.S. Congriss, P,L, 95-20?, Dec. 13, 19??) 



In each of these definiCidDil 



Hoyt; 



U.S. Con|re8§; 
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• Career education refers to educational proRraras and 
currlculuBS at Bany different developmencal levels, 
and proylded by several types of delivery aysterao 
which provide experiences designed to help Individuals 
becone oriented to, select, prepare for. enter, become 
established, and advance In an Individually satisfying 
and productive career. Basic to the concept of career 
education Is the recognition that preparation for a 
career role nust begin in early childhood if the Indl- 

develop the concepts, attitudes and skills 
Which Insure freedon of choice and expand career 
options. Career education ellnlnates artifical dis- 
tinctions between 'general' and 'vocational' education 
by fusing the two In a Banner which ewblea the student 
to better solve personal, social, and career related 
probleias, 

(Bailey & Stadt, 1973, pp. 346-347) 

• Career education is the process of systenatically 
coordinating all school, family, and community 
components to facilitate each individual's potential 
for economic, social, and personal fulfillment. 

(Brolln, In Brolln, McKay, & West, 1978, p. 1) 
These definitions differ In the extent to which they include or exclude 
various factors and goals. However, they also have several conmon emphases. 
These commonalities Include emphasis upon: 

• Individual needs 

• Developmental processes 

• Work 

• Community Involvement 
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0 icpanding options 

0 Ptiparition for adult Ufa 

In Moduli 4 of "Cariii Bducation/Planning Skills" Workshop you will have 
an opportunity do prisant a faw itandard definitions to ficilitati 
CQMiunication aiong tiii pirsonnel in your program, 



Praquantly^ the question ariiai as to the ways in which caraar education 
diffari froi vocational aducatign and from alanientary and sacondary ganaral 
and ipscial iduwtion* Figura 2 on pp. 16-17 axprasias thasa diffarancas 
along alivan niijor oharactaristics, Although vocational education ^ 
ganaral adueationi and spaciil aducation hava coniidirible diffarancii 
in tami of intent^ approaahi and msthodSi it is alio clear that whan 
cariir aducition is appliad within aach^ an intiniiti rilationihip exists 
a^ng tham. Slnci career education is not taught as a separata course or 
progrMi it should ba thought of as a focus within ganaral, spaoial, and 
vc^citional aducition prograniSi with aducators in §ach field iiplementing 
cargir iducation concapts within thair axisting programs, Caraar 
education is thus viawed as an assantial facet of all educational prograns, 

Thi cencapt of caraar education is blandad into all initructional 
araas, Far froni ciusing these areas to losa their idantity or purpoiif 
ciriir aducation anhaneai them by ralatinq that which is laarnad through 



Do you parcaiva additional 
cown iiphasas? If soi 
list thsi here, 



Is caraar aducation offard as 

a siparati coupsa? y es n o 

% or why not? 





u-n 




the school to those behaviors, attitudei, and ganaril skills needed in work and 
diily living, FurthirDwri, career iducation, as with caretr developinent, 

can be thought of as continuous, individuals are cgntinuously becoming Are thira any eariers you, 

sware of cargir options which thiy Biay or lay not choose to iKplore. is an idultf would like to 

If those Qptions iri ij^lored, individuals inay or may not choose to alter explo're? If lo, what ari ttiey? 

tiieir cafier paths by preparing for niw cireer roles, Thus* individuals 
are oontinually laXing decisions atout their career choices and life 
tolii. 
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Po^liEiotil lifvid 



CttftUalii 



CUiiTSoi 

§riiiiiiiii8!i 



Ifliiruction 



Evtliillloii ef 
sEudinM 



Mi Nphiiis 



mm wmm 



411 iliijiiiti It ill 
idusitliMl livelii 
l-Mttlt 



lMiutil)f 
ill irm 



Iitilfilien inie 
eunUilia: laeludii 
NiiMliieil iDfemtiMi 
Jflb ic^ttisitUa nd 
ritfiitiie lUUi; inUtidii: 
MfUieHikiig; Mi^iiiE 
lUlli; yerk tMblii; 
arNr flmiaf lUUi 



gtEeurifii fliiifelf i^Mule 
fer MTk iQirlMfii rsii- 
tiM, fiiW Wlpi'i mm^ 
iidifltoliiitlM 



FerfoniiiEi^biKd 



Applieiiien of s\&im 
mw lo fuiurc eifemi 
mn hum ocEUpiUonil 
ipperiuQttitii piiiMil/ 
mitl viluii; lEfitudis; 



SOOAtlOliAL MTION 



U ind BldQf ia umim 
poiEiieondirjf ^^th 
ipielfiiil EirNf abjiEeiVik; 
In ipidfiEiUir arginiitd 
preirw btlev liVil 



Vseitieetl tduHtian eirUflid 
sr nrvlei ifM cmiWe^ 



Primlly m Hlit«d M 
piriai^vaeiliaMi 



Iklil iiilDlns iiiii »Ht«d elm 
Imd sa mmivi iipvt led 
Mppir siiii 



Diviiopid tt b* pniirillf iil^ 
eoetllliid; mj iBclydi »ork 

IpfilRCl CNpOllOl 

mim indWiduiUiid HilH 
irsap 



PirlafwneMlisid-ikill cliii/ 
uy bl non-feierfnGid In 

IS 



Skill £rilRln|/uGrk habits/ 
lUiludii for mt) ia£9 a 
fpieiflE eceypilien itr elvfier 
sf EloMly relitid Qyiup ' 



HoiE ilmntar)! ind 
MEsn^ry iiudinti 



Cirtifiid in ipisifie 
ittbjiel ytUT iriii 



HiBdicippid ihildriD led 
youth idtnElflfd in lEEsf 
dinsc ulth itiM itindirdi; 
lifud/tilntid ihlldVM iitf 
youth imtim to ititi 

Imlilitiaii 8f ififV 



Prlvfilif u riiiMd to 
pirfonii lid leidHie 



liphiiitii ieid|ii£l 
band §D tflditlon 



CiMfiUif EOnfinid to 
triditiiBil Eliiirooi 



fay 

iUad vith iroup 



Kiiaiy Mn-ritifineid 
vith 1911 iieiptions 



Lw 



Spielilly eirtifiid 



SoM riiitid U pUeflnt 
Md pifKDii, dim thfoyiii 
VocitlNil JehibiUutiM 



pfivdcitUflil 



yiriii biiid N Midi of 

thi ehlU 



iBdlvldyiiiiid 



PirfoniBEt'biifd 



itli- 



Uork idluitMnt, 
Eudii ind bibitil vsfk 
iipiritnMi job •eiuiiltlim 
ind ritifltipn; loit efttn 
it iicofldity Wvtl; low 
nphiiis it liiMntify 
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CAim EDyCAtlQN 


tOCATIQHJa EWCATlOil 




IPEGIAL ISUCATIOH 




lifMl^lt offtrcd; job 
iCfBiiiita •kllUi jjob 

alfefM; nttd for 
idiptiag to ehaiiti Eartf r 
pU&iitiig Md dfeitien-' 
asklai 








tiurf/ 


iMt of itiiufti iifitcirltt 
dp^rtyalUis iad epeiofw 
malUbltk •oeiJi inm* 

to iVDCiliOS 

§§iil4 Uad to vocatioii 


Lev ^ grdifing Ehrough yguth 
graupi 


SoM iBtplMfiai raading for 
pliaauri; tUetiviai draaa; 
arti auaigi apofiii aatra^ 
eurricylar activllliii 
dtveldpHnt of ikllla fof 
bobbiti 


§cm ^haiU 




Pi id iM iioB«p«ii 
splorttion 


friaarll? pMiit altbou^ tisii^ 
paid alao geniidtriii is asM 
prograiM 


Lav ospbaiia 


Faid^ Aid soiHpaid 




Xottniivi, throuih 

bualBiii, iaduitry, 
labor p |oytri»tiit» eivie 
oiiaiilMtim, paMct, 
•titdtnta 


FrlBiflly only thoie who art 
dimely involvad Is tbi 
oeeiipatlon for ubleb traiaifig 
ia pravididp iRclydtag bualaiai, 
iBduitry, and labor 


Lotf niphasii 


Prlaarlljf mork tspafimc 
ralatad aod lavoIvaiMit 
of £9Hailfey agaaelaA ia.^ 
Vdcitiml UhabiUcatlo^^ 

lad pamti la providing 
aarvlga 
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Module 51 The CGIM 

To prapsM partielpanti for skill dsvalopment in tht infusion proetasy 
Module 5 aontent providea a basis for elasslfying aaademic and voaational 
objsotives and desiring a eomprahansivs eareer education cuirrlculum. 

Enthusiasn and high energy are required to learn the elementa of the 
matrix* One effective "energiier," derived from leadership training and 
used suQcessfully with this module is the statenent below ^ The trainer asks 
partiolpants to stand and then reoites the statement oncep signing and speaking 
slowly. Then the participants are asked to join in the recitation # Repeat 
the statement at least five times, building speed and volume and resolve 
with each repetition* Here is the statement I 

I can't losei * l^hy? I'll tell you i*y — because I have 
faith f courage 9 and. enthusiasm I 

The metaphor to be applied here is that a theoretical model (or matrix) 
may seem abstract or fussy* With high self concept (derived partially from 
the statement) and concentration (a spin off of the vigorous signing it shouting) ^ 
theory should becme more concretep understandable and relevant* 

The meaning of the term "matrixj" may need to be clarified as a 3*dimen^ 
sional grid. The dimensions reprasent what students learn (the 8 elements) i 
whera they learn it (the environments) and when the learning takes place 
(the stages)* 

The CCEM (Comprehensive Career Education Matrix) as advocated by the 
UpS. Office of Educatlonp has been used for curriculum development efforts 
In programs for hearing students since 1972 • In additionp the Kendall Demon- 
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stratian Elementary School (TOES) and the Model Secondary School for the 

Deaf (MSSD) have used the CCEM as the basis for their career education Baterials 

developoent efforts. These materials should be available on display for 

participants to view as examples of an application of the CCEM which has 

been successfully used with deaf students . 

In teaching Mbdule 5, it is important to present the stages, enyironments 
and elanents in depth adequate for participants to reach an application level 
of cognition. They will practice in their school teams to distinguish among 
the elements and stages. Although they may not all reach 100 percent consen- 
sus, the practice experience will enable them to "finer tune" their definitions 
and enable them to recognize and classify objectives in their own curriculum. 

Frustration may develop if participants struggle to distinguish the 
elements and stages and are subsequently informed that they are "wrong." 
Actually, a well reasoned answer with supporting rationale based on experience 
within their own program is more to be valued (and praised l) than the "right" 
answer which agrees with the key. These variant answers, within rMsra, 
should be accepted by the trainer. Explain that participants will feel less 
frustrated working with familiar objectives from their own curriculum. 
Rationale for keyed answers . 

Taak 1 represents exploration because the students will "look up and 
compare" the data, a kind of manipulation which exceeds merely passively 
knowing about it. It is obviously economic awareness because "wages" are 

an economic ccincern. 

Taak 2 represents awareness because passive knowing and repeating of 
inforiBation is involved. Job titles are always classified as career awareness, 
the most traditional and commonly taught element of career education. 
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Task 3 rapresants spaeiali^atlon sinee the job applieation is for the 
studant^s major araa. The alanent is amployability skills. There is an 
hierarchical relationship which must be clarified betwaen employability skills 
and beginning compatencyi the other option which may be selacted by partici^ 
pants for Task 3; Beginning competency refers to awareness of skills and 
mastery of basic skills which are general to all education. Basic readingi 
waiting and math skills are all at the beginning compatency level. Filling 
out a real appllcacion involves mastery for technical expertise in the skill 
area. If this task ware for a class learning how to fill out applications 
and a hypothetical application blank were used, then beginning competency 
would be correct. 

Task 4 is at the exploration stage, for a beginner still trying out 
a variety ©f choices with a lot of guidance (from the guidelines) « The element 
is decision making because choice is involved. 

Task 5 is the preparation stage since the student is still "learning," 
The element is beginning competency , since driving a car is a skill (in the 
things work orientation) which most teenagers will acquire quickly and thus 
become competent but not necessarily so competent that they choose it for 
a career. Most of us may naver get past the beginning compatency level, 
unless we are in an occupation involving driving fqr a full day's work. 

More practice 

It is assumed that all facilitators on the CE team have been working • 
with others in a variety of curriculm efforts and are thoroughly familiar 
with the model and how to apply it. One suggestion for further practice 
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is to review the "Curriculum S«nple8 for the CCBM" (HCh-5-3) and select a 
few aample objectivea for debate among your career education facilitation 
team. You may find that debating the rationale among yourselves will force 
constant references to the definitions as they appear in Vie Galloway's paper, 
"Overview of a Career Development Model," which is used as a pre-workshop 
reading. 

If you find you still are unsure of the classification of some objectives, 
you may call the project coordinator for verification. However, it it probably 
most appropriate to leave the final decision on element or stage up to the 
teacher who is most familiar with the content and the intention of the objec- 
tive* 

It is recommended that the presentation of Modules 5 and 6 be given 
by the same trainer. This will ensure that the inevitable overlap of infusion 
and the CCEM content will be handled by someone with expertise in both areas. 
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Module 6 I IHFUSION 

Sailing cmtmrnv edueaeion ta all taaehera is a ohallanga. Kannath Hsyt, 
Dlractor of the U*i* Offiee ©f Caraar Idueatien baliavas 15% of tha taachars 
will be anthusiastie and try to infuse oaraer adudation eonaapti without 
looking fav any incantlvas and without spa^ializad trainings ^othar 15% 
will likely not ba turned on^ even with workshops, inoantivas or administrativa 
eomiitment« Eventually , thay may see it is in their own inters st to use 
caraar education eoneeptSp but their rasistanee to change will ba enduring. 

The majority of taaeharsp and administrators alsop naad some inapirationf 
a good reason for changa. With a thorough understanding of career education 
concepts p a wtivating workshop a^perienr a whara teachers can share their 
strategies and suacessasi and with administrativa support , the remaining 
70% will be convincad that thay too can and should infuse caraar education 
concepts into their content. 

For mora information on how to inspire teachers , read the following 
monographs which are available at minimal cost from U#i, Government Printing 
Office, Washington I DC 20402 s 

1* "K^12 Classroom Teachars and Career Educationi The Beautiful People" 

by Kenneth Heyt, (Stock fW17-080*01S37-4), 
2. "Teachars and Career Education" by Kenneth B* Hoyt, (Stock #017- 
080-01618*4). 
Sampla Script for Infusion Lecturette 

The script below shows how a trainer may develop an appropriate iecturette 
based on the points covered in the narrative of Module 6, Section C- This 
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tctipt .houW NOT be read but should be studied prior to presenting the lec- 
turette in Hodule 6. 



Sanple Script for 
Infasion Lecturette! 



• One of the more controveriial and least agreed 
upon ideas in career education is that of 
infusion. The dictionary indicates that 
"infusion implies a pouring in of something 
that gives new life or significance." 

t Educational proponents tend to use the term 
when a particular idea (in this case a career 
developBent concept) is woven right into 
or taught along side a regular curriculum 
topic or when a real world experience is 
used to demonstrate the relevance of a cur- 
rently taught curriculum topic. Bom people 
say if career education is infused, it cannot 
be distinguished. But usually the career 
criteria that have been woven into the curri- 
cultm can be identified. So in the real 
sense of the tern it has really not been 
infused to the point of nonrecognition, 

• It is felt, however, that the infused approach 
allows daily exposure to career devele^ent 
concepts, thus bringing increased relevance 
to the other basic topics taught in the regular 
curriculum and having longer lasting effects. 
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• Many adueatovs ware already doing Chls long 
before the term "career edueatian'' vai coined* 

• Most carreer education practitioners use the 
tem "add-on" to aean a separata course or 
total unit devoted entiraly to a career develop'^ 
ment concept « In some cases this i£ appro* 
priataly done* The real key is not litiather 

the career education concept is infused or 
added^ni but that students should leave 
with the desired outcorcs, 

• Ob^'iously^ tha add--on approach is easier ^ 
but weaving the concepts into all learning 
activities as a regular part of daily lessons 

%i is the ideal* 

9 When offered as an "add-on p'' curriculum deci* 
sions need to be toada as to what to delate 
in an already over*'crowded curriculum, 

• Dr* Kenneth Hoyt (1977| pp* 223), Director 
of the U.S. Office of Career Education dis- 



cusses infusioni "Most carear education 
advocates have racomended that skills , know^ 
ledges, and attitudes students receive as 
a result of the career education effort should 
not be packaged in a fomal career aducation 
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•cQuraa' or serias af courses. Instead, 
ths ewmon recQsiBandatlon Is that they be 
• infused p' 'threaded,' or 'wovsn' into the 
content of existing eourses in the curriQulum*" 

• Hoyt points out three basic reasons why this 
recontnendation is mades 

• First , eareer edueatien seeks to refocua 
the entire eduoation systsm back to one of 

• its many Important goals ^ that of preparation 
for work* All educators mist have responsi* 
bility far this refocus* Career education 
should also contribute ta incraases in pupil 
academic achievement # 

Second , career development skills, knowledge * 
and attitudes can be effectively and naturally 
transmitted to students as part of the regular 
educational process # 

Third , "add-ons'' cost more* The public call 
is to make education cast effective, not 
to make it more castly« 

• Dr. Hoyt describes the rationale behind the 
infusing/threading/or weaving approach as 
being thats "Pupils can acquire the skills, 
knowledges, and attitudes career education 
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seeks to aonvey while slmultaneausly baing 
motivated to learn and to increase the amount 
of subject matter actually learned*" 

• You will naed to develop skill in recognising 
objectives already in your eurricultm which 
are "infused" because the nature of the aeti** 
vities used to teach the objective are con* 
nected to the cM^onsnts of the CCIM. 

• For escamplei elemantary age deaf students 
may visit ao^unity helpers as part of their 
social studies curriculum. It will be sasy 
for their teacher to infuse some self awareness 
"career education'* by asking the students 

if they would like to wear a uniform to workf 
like a law enforcement officer (cop)* 

• It isn't necessary to mention a job title 
with infused activities unless you wish to 
cover the elementi career awareness^ Job 
titles change as ^hey become outdated • Many 
are also sexist and imply only men or only 
woman could do that workf like "policeman" 
and "salad girl," 

• In math class i deaf eighth graders may choose 
in which bank to deposit their savings 
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based on the best interest ratas. Their 
teacher is infusing economic awareness , deci- 
sion^king and begiTOing competency (working 
with data)j at the exploration stage. 

m A comprehensive career education curriculum 
is developed by first reviewing your content 
curricula for objectives which are already 
related to the CGEM and the world of work* 

m Then you are ready to tackle the design of 
new career education objectives to fill in 
the gaps at each stage. 

# You probably won*t find any comercially 
available career education materials which 
eMCtly match your needs. 

# Writing new objectives from scratch which 
relate well to your subject area is a challenge 
requiring skill and in--depth understanding 

of the content, the CCEH, and your deaf stu- 
dents • 

• You will need to practice with your career 
education team to develop your skill. 

• It may be tempting to simply "add-on" the 
career education content you know your students 
need • 
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• The eoat of adding""on to your atudents' sche* 
dules and to your school budget must be com- 
pared to the costi of redesigning your Infused 
curriculum. 

• Teaching is easier lAen students are turned 
on by relevent objectives and activities. 
That's what infusion is all about i weaving 
relavance and application of their learning 
thrQUg' every level of the curriaulum* 

Planning Your Infused Lesson 

The demonstration of a real classroom lesson is the most effective way 
to distinguish the add-on approach from infusion. Depending on the trainer's 
content background, a topic should be selected and a simple ©b^iective developed 
with discussion questionsi e*g* alimate and geography in the D,S, Then infuse 
one or more of the elements of CE into the content as a second lesson, eg. 
decide where to look for a job, based on the weather conditions preferred 
(decision making/self awareness). 

Use of the participants as a simulated class of deaf students Involvas 
the risk of unant iaipated contributions* Bringing in students for the demons 
stratlon Involves the same risk plus the hassle of setting up the demonstra- 
tion, recruiting and preparing the students, and dealing with their anxiety 
of performing for an audience* 
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One alternative is to videotape a class of students for each leston . 
(one academic without CE infused, the second infused). The tape ihould be 
brief: the photography ahould be profeisionally done and conmunicacion (sign- 
ing) should be legible. If a tape is used, be sure to alert the site coordi- 
nator to the media needs for playback. 



More Example^ 

Pleaea review the examples below to note how the same content and CE 
element can be infused in the curriculum at a variety of stages. 



1 * Content t 
Stage I 
Element : 



Science 
Exploration 
Educational Awareness 



Content Objective I 
Career Ed. Objectives 
Activity I 



To study the various types ©f plankton in ocean 
water . 

To look up the educational requiremants of a 
botanist and learn to use a college catalog. 

The students will list college courses required 
for a major in botany using catalogs from local 
colleges and universities. 



2. Contents 
Stage: 
Element t 



Science 
Awareness 

Educational Awarenefls 



Content Objective i 
Career Ed. Objectivei 

Activitys 



To study chemical impurities in water. 

To become aware of the educational requirements 
of a Chemical Lab Technician (or Technologist)* 

The students will observe a pollution experiment 
demonstrated by a deaf chemical lab technician* 
They will discuss requirements for an Associate 
degree in Chemical Lab Technology. 
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3, Content I Science 

S tage I Prepara C ion 

Elenenti Educational Awareness 

Content Objectives To study chemical mpurities in water. 



Career Ed, Objectiveei 1. To acquire entry level skills for operating 

a wastewater treatment plant, 
' 2« To gain an understanding of the various 

avenues for fulfilling the educational require^ 
ments for this occupation , such as I 

a. assisting an operator 

b. correspondence schools 

c. AAB programs in some colleges 

Activity I The students willi 

1. meet with a career counselor to discuss 
educational requirements for a wastewater 
treatment plant operator, 

2, apply for a summer job in a local plant 
and ask for inforaation on what inservice 
training is provided by the plant. 
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Module 7$ COMMUNITY INVOLVEMENT 

Before preeenting Module 7, it will be necessary to read the trainer 
narrative and Supplement eontent for Module 8 in preparation for administrating 
the "Career Education Needs Assessment," HO-S-1. It may also be helpful 
if the trainer is available to answer questions related io completing Part 
I of the "Career Education Needs Assessmant" prior to Module 8. 

In Module 7, during the lecturette on integration, the trainer should 
note examples cited by participant, to tie in the relevance of CE efforts 
^ieh they are already implementing in their school, and build on their contri^ 
butiona. If no relevant examples came out during the prior dissuasion, the 
trainer should describe eKaaplea, auch as having a parent, whose job title 
ia meteorologist, take students on a field trip to the local weather bureau 
as a way of integrating their study of climate, weather maps, etc. with the 
world of work. 
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Module 8: SYSTEMATIC PLAKNING AND IMPLEMENTATION 



Traiii€r Assigmnants 

One recomendatiori regarding the schaduling of trainers for Modules 
8-11 is to seleet two eofaeilitators for handling all four modules. They 
may wish to divide the labor so that each is mainly responsible far two out 
of the four modules. But, because the content is so heavily interdependent, 
both trainers should be thoroughly familiar with the worksheets and strategies 
of all four modules. 



Transition to Planning 

An important delivery skills concept will be implemented in the beginning 
of Module 8 1 "transition" or a content bridge between career education and 
planning skills. 

The needs assessment has been structured to correspond to the CCEM model 
so that participants may apply their comprehension of the elements of the 
model to student outcomes* Without a model or theoretical base for doing 
a needs assessment i there may be overlap of areas or gaps which the instrmnent 
items fail to cover. The needs assessment instrument should not be used 
without first assuring Gomplete familiarity with the CCEM model. It may 
be necessary to help some participants reach a comprehension and application 
level in focusing on the model* It Is helpful to refer participants to the 
pre-workshop reading, ''An Overview of a Career Education Model" by Vic Galloway. 

To "bridge" from the career education student outcomes to the planning 
process requires an internaliiation of the concept of "need." Hopefully, 
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Che graphic T-8-5 .howing "need" «. a gap between reality and an ideal will 
oake the concept concrete and enable participants to gstiBate and report 
on the needs aiflesBBant a percentage of achievement. 

Identifying the extent to which ■tudents have achieved the flpecific 
outcomes nay be impoaiible. Participants who cannot use a percentage should 
be encouraged to uae a dasiination of "high, medi™, or low." 

The logic of planning as a way of meeting needi fits easily into the 
context of career aducation program development. Every proposed change should 
have a data base. The needi assessment and the other .taps in the plannini 
process provide that data base. Career education is the innovation under 
consideration and fits the planning process very appropriately. 
Conaulcing with the School Teams 

The skiils involved in consulting will be needed as cofacilitators circu- 
late among the participant school teams. The readings in Sessions B and 
C of the Delivery Skills Workshop will provide important insight into group 
dynamics, conflict resolution styles, and blocking behaviors. Review of 
these materials before serviug as a cofacilitator for the modules on planning 
la assantial* 

Cofacilitators are reminded also of the need to be unobtrusive, yet 
available for help and information. A comfortable strategy to use is to 
circulate among the groups, sitting and joining those which request help. 
It is strongly urged that cofacilitators sit with groups in which conflict 
i. obvious. Being sensitive to their need for confidentiality, the cofaci- 
litator should observe the interaction and intrude only if the input will 
facilitate the team work. It is recomended that a cofacilitator not stand, 
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hovering over a group, in an attampt to aavesdrop. A better strategy is 
simply to ask if you may join them and follow tha discussion* 

Team development is a vital aspect of the workshop and an important 
implamentation coneept. Each team should have a clearly specif iad leader. 
If the leader isn't apparent, it would be appropriate to ask, as you join 
a group, who is serving as their leader. 

One function which eofacilitators serve in consulting is a maintenance 
role* Keeping a sense of humor and perspective in the face of the heavy 
discussion of each school's problems requires patience and sensitivity. 

Depending on the format for the workshop, it may be possible to present 
the objectives for two consecutive modules and allow the teams to work straight 
through both modules* For example, Modules 8 and 9 flow together nicely, 
as do Hodules 10 and 11, 
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Module 9: THE PLAKNINQ PROCESS S NEEDS 

The process of analyzing the needs Identified by means of a priority 
rating process serves an important function. If the teams begin with needs 
which are reasonably easy to address, they will feel a sense of achievement 
sooner. This can be highly motivating for further effort. In addition, 
the most urgent and important needs, once addressed, will derive the greatest 
benefit for students and staff. 

A note of caution muBt be given for those teams which don't finish the 
complete list of steps in the time provided. The steps represent a process 
which must be practiced. If the teams complete all steps, they will also 
have a product | i.e. the high priority needs for their program. It isn't 
necessary to leave the workshop with all those needs specified. The workshop 
goal is for participants to learn the process and practice it aufficiently 
to be able to use it in their home school and implement the steps with other 
colleagues. A comment to participants may alleviate the frustration reBulting 
from feeling rushed, or not finishing in the allotted time. 
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Module UAi ORGMIZING FOR COMOTNITY PAHTICIPATION 

For the opening ieebreaker it Is recraTOndad Chat the trainer read the 
direetions without signing md have the interpreter sign the directions as 
read* This will be more effieient than trying to keep one's eyes on the 
manual to follow the lines of prints while signing simultaneously. The inter^ 
preter should flngerspell the word ractanglei not mime its shape in the air. 

Some signs should be established as the trainer reads p or beforehand 
with the interpreter J eg. topple | tilt; reference j straight p degree. 

For the seeond design the trainer should begin by reading the direetions i 
but theni as partioipants start to interrupt with questions i the trainer's 
responses ean be spontaneous in his or her om words. It isn't necessary 
to re-^read eKaetly unless partieipants request it* 

The metaphor to be made with the one^^ay vs* two**way communication will 
depend on the result working out as eKpfcted with the seeond design being 
more accurate. If some individuals don't get the desired results i be sura 
to survey the group to establish the results achieved by the majority of 
participants. Experience with this activity has generally shown better ac^ 
curacy for design 2 for the majority of participants. 



Section D 




330 



Trainer Hanual 
Supplement 



Section D 



Module 15AI IMPLEMENTING CAREER EDUCATION 



An indepth review of planning for the implementation of change miSt 
focus on the topic of organiaational development COD). Organi«tion.l develop- 
ment is a long-range effort to improve the proceiaea and products of an in- 
Btitution through a systematic analysis of the new goals, A formal work 
team with the assistance of a change agent can identify needs, establish 
goals, bring resources to bear and produce change. 

Long-ranRe . Since the entire institution or school is the focus for change, 
improvements cannot be expected overnight. Some programs assume that a minimum 
of one year, up to perhaps three to five years, will be required to achieve 
the desired changes. In some instances, it may be possible to institute 
significant behavior changes in the short run. However, for this to occur, 
either a) the change effort must be directed at a very small part of the 
organization, or b) the influence of an external factor must be so strong 
that it overcomes any "normal" resistance to change. For example, the school 
or program which has an exceptionally high drop out rate may be more agreeable 
to change than one not experiencing such a severe problem. 

Proeesses and Products . In implementing a new program in career education, 
the students and the curriculum represent two products which should show 
improvement. The curriculum development process must be tied to attempts 
to infuse career education concepts within content, with attendant activities 
which facilitate the achievement of both objectives. The student development 
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proceifl ffiuat be tied to atteBapts to infuse career edueatioii concepti within 
eontent, with attendant activities which facilitate the achievemant of boch 
objectives* The itudent development process must be tied to better teaching 
and asseasment of the gaps in the exit behaviors and skills which students 
will need aa they compete in the job market* Each institution will have 
its own unique environment which muse be analysed with respect to readiness 
for change * 

Formal Work Teams * Organizational development emphasizes team development. 
When the c^?hesive effort and energy inherent in teamwork is capitalised ©n, 
resistance to change is more easily overcome. Team development should also 
facilitate the process of collaboration of units within the institution. 

Change Agent * An internal or external consultant, or change agent | can take 
an active decision-making role or a more passive role as a sounding board 
or counselor* The NFCE tends to assume the latter role frtiich is consistent 
with getting the participant schools to help themselves* The two elements 
of change include the humanistic goal of changing attitudes and motivating 
the desire for change and the task-^oriented goal of improving student outcomes 
and documenting curriculum. 

Support , Many times participants design elaborate plans only to find that 
they are unable to put them into practice because their superiors have not 
been exposed to the same learnings. That is why the career education team 
has an administrator member and also why Step 1| as recommended p is a report 
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back to other admlniitrators . It Is also atrongly rtcomnended that the su- 
perintendent or chief adminiatrative officer for the program sit in on the 
modules (16-18) dealing with developnent of goals for the pre-plan. Sensi- 
tivity to the impact of the preaence of the chief administrator on team pro- 
gresi is recommended. While It is essential that the adrainiatrator be cogni- 
z&nr of the plans, it Is likely that the interaction will aaBume a different 
tone in their presence. 

It is strongly recomnendad that the trainer responsible for presenting 
Module ISA, also present Module 17 since the outcomes achieved In 15A will 
Impact on the process used In 17. If another trainer Is scheduled to present 
Module 17, a conference should be set up to discuss the resulti of Module 
ISA and to decide how to handle the structure of Module 17. 
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Module l2Bl SELF AND CAREER AWMINESS 

The two easiest elements in the CCEM are self awarenesi and career aware- 
ness . Frequently, an entire career education program nay be developed and 
never even go beyond these basic elements. 

When practicing infusion of these elements within a content area, tt 
is recommended that one of the three later stages be used, to awareness 
element at the awareness (first) stage represents no challenge to the parti- 
cipants' comprehension of the elements and stages. 

One hazard inherent in beginning an in-depth study of infusion using 
the career awareness element is ihe coBmon misconception that to be career 
education, a job title should be included. Point out to participants that 
in studying self awareness, as exemplified by the infusion of the work habit, 
"punctuality," no job title needs to be included. The focus is instead on 
the scudent's values, typical behavior and experiences. 

Another caution concerns the mix of deaf and hearing participants in 
any fast moving or competitive "games" or ice breakers. Sensitivity to the 
needs of the deaf participants in trying to keep up with the comunication 
is essential. Remind participants to sign for themselves if they can or 
to control the speed of their conmunication for easy interpretation. 
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Module 14Bs BIGINNING COMPEKNCY 

Rational for use af data» pmaplmi things # 

This program modal* of earear education utilizes the aystem far elassi- 
fying jobs developed by the United States Department of Labor* The Dictionary 
of Oceupational Titles (D,Q,T.) eontains 21,741 separate oacupational titles. 
These jobs are classified and coded into nine oacupational categories which 
are further divided into divisions and groups. These nine categories represent 
an arrangement of work that reflects the field and purpose of each endeavor. 
This system of job grouping avoids the hierarchical cmnotations of an older 
system which categorized work by levels ranging from unskilled to professional, 
me present system provides for the f ©Hawing nine accupational categories s 

Professionals technical , and managerial occupations 

Clerical and sales occupations 

Service occupations 

Farming, fishery, forestry^ and related occupations 

Processing occupations 

Machine trades occupations 

Bench work occupations 

Structural werk occupations 

Miscellaneous occupations 
This newer system of job classification also provides for determining the 
degree to which each job is related to working with data, people or things. 



*Mun80n, H. L*, J. Igelston and G. B. Phillips. Career Edu cation for Deaf 
Students I In-Service Leader -fl Guide , University of Rochester, 197S. 
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In each of thesa areas i a number of work functions have been identifiedi 
and the coding of the job indicates the highest appropriate function which 
is utilised in that job. The work functions associated with working with 
daCa^ people or things are enunerated belowi 



Data 

Syntheaiiing 
Coord inating 
AnalyE ing 
Compiling 
Computing 
Copying 
taring 



People 

Advising 

Negotiating 

Instructing 

Supervising 

Anuslng 

Psrsuadlng 

Speaking-S Igna ling 

Serving 

Helping 



Things 

Setting-up 
Precision Working 
Opera ting-Controlling 
Dr iving^Opera t ing 
Itenipulating 
Tending 

Feed Ing^f f bear ing 
Handling 



In view of the many jobs and the changing nature of jobs activities , 
it seems Inappropriate to approach career education solely ftm the Informa'^ 
tional point of view. Young people could never hope to learn about all the 
Job opportunities that exist. Furthermore i the evolving routines of work 
activities would soon make much of their learning obsolete* Thereforej this 
program model emphasises learning about the three different work orientations 
and the characteristics of these three groups of jobs. Young people can 
learn to assess themselves in relation to these work orientations. They 
can learn to identify the nature of work tasks associated with each. They 
can use their knowledge of and feelings about these different work orientations 
in assessing job opportuhltles and requirements. This type of information 
should have greater application to all types of job seeking. Furthermore , 
it should have a longer period of usefulness » Both now and in the future p 
as they learn about jobs and their activltiesi students can transfer and 
apply this information. In this way, the program model caters to the life- 



D- 141*2 

356 



- . I w -1 ■ Section D 

Trainer's Manual 

Supplement 

long process of evolving a career—a life time of learning about the world 
of work and the continual nature of choosing where one will participate in 
It, 

For educators of the deaf who are involved in career development acti- 
vitles, the rationale for laarning the coding system is the reBultant utility 
of knowing how to use the D.O.T . as a general reference tool. The itrategies 
in this session help participants gain Insight into the system of job classi- 
fication and the need for it, but does NOT require aefflorization , Availability 
of the D.O.T . for teachers should provide access to information about jobs 
and comprehensive descriptions of the work functions concepts. 

It is not expected that most deaf students will use the D.O.T. becauBe 
of its highly technical nature. The concepts and information from the P.O.T. 
come to the students through their experiences in building beginning competency 
in the three areas of data, people and things. 

Commercially available CE materials based on the approach of data, people, 
things are available from McKnight publishers (Appalachian Series). 

Delivery of Media 

Although the media requirements for this module specify a syncronized 
cassette recorder/f ilmstrlp set up, it is also possible to advance the filmstrip 

projector manually* 

The audio casiette has the same program recorded on both sides to allow 
the trainer four options for playback* 
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. Opttena Tape Side 

autematic synchrGnisation B 
uaing inaudible 1000 hm tone 

automatic synchronization A 
using audibla 1000 hz tone 

automatic synohronisation A 
using audibla SO hs tone 
(DulCani filmatrip projector) 

manual advaAc^e A 
euad by audible tone 

If the proper playback equipment ia available for automatic aynchronization 
of the filmatrip programBj it should be uaed. This method is more convenient 
for the prasentor and less distracting for the audience. If synchroniMd equipmtnt 
is not available, the fi lost rip/ tape program can hm advanced manuallyi using 
the audible advance tones. 

In preparing for projection ^ it is very important to preview the program, 
whether using the inaudible or audible pulses. All of the projected frames 
have captions of the narration so that simultaneous projection of the correct 
frame and audio^tape are assured. 

Begin with the black frame immediately following the focus frame* The 
filmstrip should be advanced to that frame when the cassette tape is started. 
The program also ends as a black frame. 
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Module 16l SHARING WHAT YOU'^^ I^ARNED 

EKpegjenee Counts 

Tha •'Ixpetrlenee Counts" gams is a Gompetition ^mtm everyone wina* 
Team meobars learn about each other and realise the strengths they bring 
to their career education team with their diverse backgrounds. Individuals 
recall and clarify the variety of experience which have contributed to their 
career developiaent • 

me choice of priEes should reflect a career education th^e but may 
blen^d a light touch of hraor, Uniflex^ inexpensivsp yet useful prises which 
could be awarded arei 

butterfly plaque ^ Wot someone who has "flitted" from job 

to jobt 

coffee mug - For one who had many "breaks" in their caraar, 

box of salt - For one %AiO spent so many years in the "salt mines*" 

graphic design of a gold watch - lor tha most axperienced participant* 

The Superintendents 

Thm attendance of the superintendents is required in the hopes that 
team planning will be facilitated by the presence of someone with knowledge 
of resources and the authority to coamit them to the career education effort* 
Flans made without this comitment may never be implemented. 

Since the superintendents will be new to the groups they should experience 
some special inclusion efforts* Arrangaments should ba made for coffaa or 
other refreshments, and a special greater* Ihey should receive a workshop 
brochure, roadmap and n&ne tag and have an ©pportunity to ask quastiona before 
joining the group. 

( 
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Module 17 1 PLANNING YOUR PL^ 

In this double module all faoilitatori ihould be available to soniult 
with the school teama as needed. Review of the gifoup dynamlas content in 
the Delivery Skills Woirkshop will faoilitate reoall of oonfliot resolution 
and eomunication skills which nay be useful in the consultant role. 

Sensitivity to the need for confidentiality fegarding political or aensi"* 
tive issues discussed by the school team should be practiced. Joining one 
team and sitting with them an entire planning session is to be disoouraged« 
Teams will usually tackle their own implemntation plans best if left to 
work independently, knowing they may ask for help if they bog d0wn« 

The resources identified as needed for implementation may be available 
from the training temi and will be negotiated during and after Module 18» 
At this point, the planning effort should document any resources the team 
members feel they need. 
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Module 18s IS THERE LIFE AFTER A WORKSHOP? 

The trainer who presentfl this module wuat be thoroughly familiar with 
the resources available from the supporting institution. If assistance Is 
promised which can't be delivered, the teams will be unable to implement 
their comprehensive CE plans . 

It Is reconniended that workshop follow-up assistance be available for 
up CO two years after the workshop, as needed. The kind of assistance may 
range from consulting service, training, guest speakers, materials or simi 
connunlcation network assistance. Keeping people In touch with what other 
schools, programs or teams are doing Is the main goal of the networking effort, 
In particular, putting schools which need specific expertise in touch with 
the experienced schools which have a history of success In that particular 
area will solve most technical assistance needs. 
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Apptndix A 



ORIENTAf ION MATERIALS 

1, Workshop Brochuta 

2, Blographiaal Fora 

3, Pra-workshop Readings 
4# Sample Covar Letter 
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Workshop Deseripcion: Brpchure H0-P^6 



CAREER EDUCATION AND PLANNING SKILLS 

The NPCE workfihop^ "Career Gducation and Planning Skills^'* consiita of 18 
modules f deaigned in 45 minute blocks ^ whieh are paakaged in a multimedia, 
eKperlential format. 

The outcomaa for the workshop are I 

1* Incraaged Knowledge of career edueatlon and awareness of how it is imple- 
mented , 

2. Increased Skill in planningi using career educatian content as the vehicle, 

3. A Plan of Action for implementing career education in participants ' 
home school, and 

4. EKperience with some career education activities which may be used with 
staff and students in the home school. 



The workshop content i 



Module 1 I 


Introduction (double module) 


2i 


Self Concept 


3i 


Barriers to Career Development 


4l 


Talking the Same Language 


5s 


GGEH Model 


6: 


Infusion 


7i 


Community Involvement 


8l 


Systematic Planning and Implementation 


9: 


Planning; Needs Asseasment 


10s 


Planning: Power and Support 


111 


Planningi Goal Setting/Ivaluatien 



Parallel Sessions 



Imp lament a t i on Infusion 

Module 12BS CClMl Self and Career Awarenesi 
13BI CCEMi Educational /Economic 

Awareness 

14b I CCEMi Beginning Competency 
ISBl Resources I 

Module 16; Sharing Wimt You've Learned t 
17 I Planning Your Plan (double module) 
18 I Is there Life After a Workshop? 

Contact your workshop site. coordinator for more Information « 

Trainer's Manual l Career Education and Planning Skills . MSSD/NTID National 
Project on Career Idueation, 1980. 



Module 12Af Croup Decision Making 

13Ai NOT 

14Al Community Advisory Comittee 

ISA; Systematic Implementation 
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A Joint Preieet of tht 

Me^fit SeeandBry Seheol for th# Dt sf and 

thii Netlanal T«ehnieal Institute for tht Dtaf 



BICN3EAPHICAL FORM 



Mease compUta th§ 
Bwgraphiml Form an^ tht 
Cbntenr Primu, and 
return them immediately toi 



Dr. Judy E^ehton-Dodd^ CooTdimiior 
M$SD/NTID Nationd Project on Career Educatitm 
One Lomh Memorial Drive 
Rochester, New York imS 



Name 



Date 



Mailing Addrtss 



Damognphic Data (coniplace all) 

School Diitrlcc 



City State and Zip 



Total Sc£ jol Enrollment Grade Level 



Your Position (check one and complete) 

□ Teacher - prifnafy teaching area ^ 

□ Administrator - administrative title ^ 

□ Support Staff - area of responsibility _ 



Years Eicperiencc (complete all) Reason for Registering (check one) 

Total in education _ _ _ _ _ _ -.- — □ Requested by supervisor 

In present poiition — . □ Professional growth 

In career education □ Fulfill inserviee requirement 

In deaf education _- _ _ - -_- - □ Other (u/hatn 



Education Level (check 1) 

□ bachelor's degree 

□ credits beyond B,A. 

□ master's degree 

□ credits beyond M.A. 

□ doctor's degree 

□ credits beyond doctorate 



Age (check 1) 

□ under 25 
n 25 ^ 29 

□ 30 - 39 

□ 40 ^ 49 

□ 50 ' 59 

□ over 59 



Sex 

□ Male 
n Female 
Handicap 

□ none 

□ hearing'impaired 

□ other (what?) 



Roommate Preference 



Interests and Hobbies 



ERIC, 
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Nctiofwl Wf^mi en Qmrmt Idueatlon 

A Joint Projtet of the 

Modtf iMendarv Sehoel for tha Dsaf and 

the National Tachnical Inititute for the Oaaf 



PREWORKSHOP READING 



Overview of a Career 
Developmint Modtl ' 

Adspied fmm & ptesnx^ion by 

Dr. Vkw K Qallowsy, 

Fofffm Piretftor, Di%fUim of Edumtitmt MSSD 

Model Secondary School far the De&f 

A general but comprehensive career 
development modei in many wayi 
iynth^iies the important 
components of several available 
career development models. The 
r^ult is the multifacet^ conceptual 
model described in this paper. 

This model incorporates the major 
elements of career development and 
inftises major concepts of career 
education which focus on those 
c^eer development elements. 

A necessary preamble to this paper 
must delineate the relacionshlp and 
distitictions between the terms 
''career education'' and "career 
development*" The major concepts 
in career education will be briefly 
summarized. These concepts when 
overlaid with the career 
development model will provide a 
broad base to guide any 
implementation efforts * Hirough an 
understanding of these career 
development elements and career 
education concepts within your own 
unique situation , a career education 
pro-am may be conceived to 
assimilate and accommodate exiiting 
relationships. Thus your program 
will be more appropriate for the 
community for which it was 
designed* 

There will be no eflbrt to 
differentiate between carer 
development for hsaring impaired 
individuals and hearing individuals 
in this paper because there are many 
more similariti^ than differences. 
The end goals of the career 
development process are no different 



for the hearing impaired individual. 
While these similarities represent the 
rationale for similarities in content, 
the handicap will demand attention. 
Deafness, in that it disrupts the 
normal avenues of communcation, 
does interfere with the acquisition 
and compilation of information 
'both important tasks in the career 
development process^ AlsOf a 
hearing impaired individual is 
isolated from the environment 
which restricts the natural and 
casual exposure to types of 
information and experiences which 
are nectary to enhance the 
potential of the individual. Further 
complications for a hearing impaired 
individual includer additional criteria 
that must be considered by the 
hearing impaired individual as 
he/ihe assies interests, skills and 
attitudes; on the job communication 
problemsi and internal and external 
career stereotyping and 
discrimination. Employment studies 
have indicated that 
underemployment, not 
unemployment, is the major 
problem facing the deaf worker. It 
will be through the complete 
understanding of the career 
develppment process and through 
the d^ign of effiictive career 
education inAision strategies that the 
Aill potential of the hearing impaired 
worker will be realiied. 

Career education emerged as a 
reform movementi as an effort to 
revitaliie the entire educational 
system in order to bring relevance 
and purpoie back into education, 
Career education was and is a 
response to widespread criticism of 
and concern for American 
education. Many educators were 
concerned that too many persons 
leaving our school system were 
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deficient in the basic skills nccehsiiry 
to adapt to today's rapidly changing 
society (Hoyt, 1974)* Our labor force 
contains large numbers of both 
undereducated and overeducated 
workers. Many middle-aged workers 
do not possess the skills needed to 
cope with mid-life career or life 
changes. Older workers approaching 
retirement are unprepared for the 
drastic life role change that awaits 
them at retirement. 

Our educational system placed tco 
much emphasis on meeting the 
educational needs of the so^alled 
"college bound." Too many youth 
were leaving our educational system 
at both the secondary and college 
level without the required vocational 
skills, self-understanding, decision^ 
making skills, and work habits for 
making a successftil transition from 
school to work. It was in response to 
these problems that career education 
emerged as a concept on the 
American educational scene. 

Before discussing the major concepts 
of career education, it will be 
impomnt to differentiate career 
development and career education. 
Career development is a lifelong, 
person^entered and developmental, 
decision-making proems, which 
assimilates and integrate the 
individual's understanding of self 
and career information and 
experiences resulting in decisioni 
r^arding career and educational 
alternatives, life styles and role 
options. Whereas career 
development refers to the process 
and developmental stages and the 
components which influence career 
and life choices, career education 
refers to the planned, systematic 
intervention strategies utiliied to 
attain the goals of the career 



development process. Dr* Kenneth 
Hoyt deflnes career education asi 

"fowl fi//oit of public edumtion and the 
mmmuni^ to help all indwidmls 
bfcome familmT with the mlms of a 
woTk-mmted mUty, to integrate f/wie 
values into their lives in smh a way 
that work becomes pouible i meaningful^ 
and satisfying to each individuaL" 
(Hoyt, im) 

Career education is much more than 
vocational education (preparation of 
employability skilli) or the matching 
of people and jobs. The emphasis of 
carM" education is on the 
development of the individuars 
ability to make career choices rather 
than the choices themselves, The 
intent of career education is to 
enhance the use of career and life 
choices made by the individual 
through systematic program 
planning to assure that the 
individual has the skills to assimilate 
the information and experiences 
necessary for making decision. The 
end result will be free and informed 
career and life choices which reflecc 
consonance with the individuars self 
identity. 

Career education is a comprehensive 
approach that seeks to achieve its 
goals by utilizing the resources of the 
schoolj home, business-industrial 
community to break down the 
artificial barriers which have isolated 
the world of school from the world 
of work. It also seeks to eliminate 
barriers caused by socioeconomic 
conditionSi internal and external 
stereotypes and the unavailability of 
information which restrict the 
individuars abilicy to make 
decisions. 

With this background we can now 
address the career development 
modeL Career development has 
been presented as a continuous, 
lifelong, person-centered, 
developmental decision making 
process focu^d on seeking, 
obtaining, and processing 
information and engaging in 
purposefijl planning regarding career 
and life decisions. The emphasis of 
car^r development is the self 
knowledge and self concept of the 
individual and the gradual, 
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developmental nature of the 
personal choice and adjustment 
process* Career education impacts 
on this process by facilitating the 
development of the Individual's 
ability to make career choices, and 
not necessarily on the quality of the 
choices themselves* 

Eight goals or outcomes of the 
career development process and 
eight corresponding elements 
comprise our career development 
model (see figure D* The eight 
outcomes of the career development 
process and their related elements 
aret 

Elements 

a, Self-awareness 
b» Educational awareness 
c* Career awareness 
d. Economic awareness 
e* Decision making 

f, Beginning compecency 

g. Employability skills 

hi Attitudes and appreciations 

Goals 

a, Sel^identify 

b, Educational identity 

c, Career identify 

d, Economic understanding 
a. Career decisions 

f. Employment skills 

g, Career placement 

h* Self/social ftilfillmeht 

The first outcome of self identity is 
attained by involving the student in 
a planned, sequential process of self- 
assessment and self'^valuation 
designed to assist the student to 
realiie who he/she is and what 
he/she is like. This internaliied 
value system will form the primary 
construct for the ordering of 
occupational and educational 
alternatives. Self awareneis which 
leads to self identity involves the 
recognition of relationships between 
interests, aptitudes and achievement 
to attainment of career goalsj the 
individuars relationship to his/her 
culture; the understanding, 
acceptance and respect of the 
individual for his/her own 
uniqueness; the understanding and 
recognition of the various forces 
which shape his/her development, 
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From theie and other perspuctives 
on himself/ herself the individual 
develops the self image through 
which the world is viewed and 
processed. 

The second outcome, educational 
idetitiryi which is attained through 
educational awareness^ assumes 
that the itudent will develop and 
refine a thorough understanding of 
the role of education and training in 
the changing world in which he/she 
will one day assume more complete, 
productive participation. As the 
student develops this Educational 
Awaren^s he/she will combine an 
understanding of the relationships 
among education, training, and life 
roles; knowledge of himself/herself; 
understanding of his/her learning 
capacities and styles; and the ability 
to select and evaluate educational 
avenues for the development of 
his/her career plans, 

Career awareneis which leads to 
cafeer identity involves the 
understanding of the broad range of 
careers that serve the society-at- 
large. The student will learn about 
the development, growth, behavior, 
training, life styles, rewards and 
work conditions of persons engaged 
in specific occupations* Having 
achieved this broad understanding, 
the student should, through active ^ 
exploration and career experiences, 
select a personally meaningfijl role 
within the world of work, 

Econoinic awftreneaii the fourth 
element of the model will lead the 
student to economic 
understandingf which is defined as 
the comprehension of the 
interrelationships that exist between 
personal, economic, life-style, and 
career goals- The social and 
economic benefits associated with 
various occupations will be known 
to the student. The influence of 
money and wealth on life-style and 
life role will be understood by the 
student. 

The fifth element, decision makings 
is composed of activities, experiences^ 
and knowledge that will provide th^^ 
student with the skills and 
experience in the rational process of 
decision making and will result in 



free and informfd life choices. From 
the individuar§ earliest movementSi 
he/she is faced with deciiiani and 
choicei; the individual must 
underitand the process, experience it 
and learn to accept responsibility for 
the DUtcomei. Lllb and carear 
decisions are the end result, but the 
emphasis is not on the choice made 
but rather the proceis used, 

B^pnning competency, the sixth 
element rests on the need to provide 
the student opportunities to use 
tools and materials from a variety of 
occupations so that the individual 
can acquire employment skilli. 
CThe employment ikills may ^ 
classified under the three 
orientations of data, people and 
things.) Development in this area 
will contribute to other outcomes 
such as carw identity, self identity, 
and economic understanding. We 
are not contending that every 
student possess marketable 
employment skills by the time 
he/she leaves high school in the 
narrow sense of the term 
employment skills. The career 
development process extends beyond 
high school, and is life^Iong. 

Employability skills are also 
necessary if an individual is to locate 
and obtain career placement. The 
youth must not only learn how to 
locate and apply for a position , but 
must also develop skills in group 
participation, work adjustment skills 
and general social awareness skills. 
The student must recogniie the need 
for working alone, or with little or 
no supervision. The student must 
become skilled at communicating 
information about himself/herself 
during the job selection process* 

The last element, attitudti and 
appreciationSi relates somewhat to 
the first in that the student will 
^ -develop an internalized value system 
that include a respect for his/her 
own career role and the roles 
assumed by others* An individual 
who possesses positive attitudes 
about his/her career and life roles 
should be a productive member of 
society* Through the internaliiation 
of a value system that promotes self-- 
actualiiation the individual will in 
fact acquire self/ioeial fulflUment 
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and whit:h will reflect an inner peace 
as well as an outer peace in relations 
with other members of the society* 

TTiese eight elements form the 
nucleus of the career development 
model. By developing the skills and 
knowledge of the student in these 
areas the outcomes can be attained, 
and the transition from youth to 
adulthood will occur much more 
easily. 

The model has beeni thuB far, single 
dimensional and linear, The eight 
elements and their cprresponding 
goals have been presented, but not 
the other essential compbnents and 
assumptions which contribute to the 
multifaceted nature of this career 
development model, 

Separation and categorization of the 
eight elements Is artificial and was 
done for the purpose of highlighting 
each elementi In reality, they are 
interwoven and interactive in their 
relationship. Growth in one area 
influences growth and development 
in all others^ Activities and infrision 
strategies designed to build positive 
self concept will hi^ve a spillover 
effect in every area. Again, this 
model stresses the centrality of the 
individual and the development of 
decision^making, iel^understanding 
and information processing skills of 
the individual. There is no linear 
sequencing of the elements. There is, 
however, a sequencing or hierarchial 
structure to the model. 

Being a developmental model, an 
essential dimension is time. The 
Individual grows or develops over 
time, with increasing knowledge, 
skills and abilities. This 
developmental sequencing of career 
maturity is naturally distributed 
throughout the entire model. There 
is an implied movement from gross 
or broad concepts, understanding, 
or abilities to more refined 
knowledge, complexity, or 
coordination* Each element becomes 
more specific, more refined as the 
student progresses through 
developmental stages. The student 
moves from a superficial 
understanding that there are broad 
occupational clusters to a more 
refined knowledge of specific skills 
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and abilities within a single 
occupation. And the student 
progresses from an early egocentric 
view of his/her own role in the 
world to become one day a self 
actualiied person caring for others 
and being cared for as the need 
arises, Our model includes four 
developmental stages ^awareness, 
exploration, preparation and 
specialization, 

The first stage of awareness is n 
more passive stage involving the 
compiling, assimilating, and 
integrating of information and 
experiences i An example of an early 
career education goal at the 
awareness stage for the appreciations 
and attitudes element would be 
appreciating the importance of each 
individual in the frinctioning of the 
home unit, A goal for the decision 
making element at an advanced 
awareness stage would be to 
understand the importance of goals 
in life style decisions^ 

The second stage, eicplofationy 
involves the more active 
interaction of the individual with 
the environment* The individual is 
testing and manipulating knowledge, 
concepts and experiences. An 
example of a goal for the self^ 
awareness element at this stage 
would be to ^late career choices to 
the student's inter^ts and abilities. 
A goal for the element, beginning 
competency, would be mastery of 
tools used in homemaking, crafrs or 
construction* 

The third stage, praparatiQni refers 
to the broad development and 
reflnemenr of certain skills such as 
academic, decision making and entry 
level occupational skills in 
accordance with tentative or final 
career choices. An example of a goal 
for the educational awareness 
element at this stage would be to 
acquire and implement a personal 
plan to obtain necessary or required 
special skills. A goal for the 
employability skills element would 
be to plan at least three alternative 
for job placement* 

The last stage, specialiiationy 
implies development of speciflc 
occupational skills in pursuit of o 
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specific occupational area. An 
example of m goal for the career 
awareneis elemenc at chis level 
would ^ CO gain career knowledge 
of a field through Gounseling and 
guidancei survey courses in career 
clusters and planned work 
experience. A goal for the economic 
awareness element would be to 
project economic implications of 
career decision to fijcure life style. 

This model differs cencepcually and 
graphically from many contemporary 
career development modeli in that 
the model includes more of the 
person's life. Most models imply a 
life^long process in that they include 
provisions for continuing 
development and additional learning 
opportunities beyond the normal 
school years. The awareneis stage of 
this model begins during the early 
home experiences of the child, thus 
practicing the philosophical tenet 
that career development iSp in fact* 
life long. 

As was stated earlier^ the principal 
responsibility for career education is 
with the school iystem in 
partMrship with industry, 
community and home. This does 
not mean that career education does 
noc start until the child is enrolled 
in a school program « We know full 
well the impoftance of those early 
home experiences in the realization 
of th# child's full potential i Career 
development depends on the 
development of healthy and positive 
concepts regarding self^ work and 
others. Many attitudes and 
psychological sets are formed prior 
to the school years. With hearing 
impaired children^ language 
development, which is so essential to 
information and experience 
compilation and processingi is 
dependent on those early home and 
community experiences. 

Career education programs that 
exist totally within the schools will 
not ficllitate completely the career 
development process. Career 
education must be a partfien hip 
that brings together the homei 
ichool and business^abornndustrial 
community, Planners from these 
environmints must jointly organiie 
and CQllaborate with each other on 
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exciting kinds of integrated strategies 
to provide the infcrmation and 
experiences necessa'y to bridge the 
gap between school snd work and 
assist youth to attain career/life 
maturity, 

Our model is now complete, It 
presents the elements that must be 
addressed by career education 
programs. It displays the 
developmental sequencing which 
must be considered by implementers 
of career education. 

It is conceptual and multifaceted. It 
does not provide specific answers to 
implementation. These answers will 
be readily discernable as you involve 
the planners from each essential 
environment in the development of 
your career education 
implementation plans. 
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Quescions for Silf-Evaluacion 



I 



L Carter Developmmt pTobl^rm for 



2. Lye for qmlUm youth mmt 
po$sm to mak§ the tTamition 
from kHoqI to work. 



3. Career d^vdopmrnit refefs to 
(a) 



(b) 



4. Self idmitity is achkved by 
recognizing the n^tiomhip of 
ont's career goaU to one's.' 



Page 6. In teaching economic awafenm 

temhers mmt expose JEudentj 
to £he m/Zufncf of 



7. Care^' placement y thieved 
thrtmgh the dfi/elopm^e of: 



8. In Mition to the skills acquired^ 
a mreer educatiwi model must 
also covm the dimmims of 

(a) ^nd 



(b) 



c. - — - — ~ 

d, ____ — ^ _ 

5. To mhieve edimtional identity Q t 

one mtist uj^krstand ihe ^ * X 

relationship of om*$ care^ 
goals to • 

a. _ and 

b, . , 
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Salf'^Evalyation Answers 



Question 

L CareiT d^vehpment 
problms for deaf 
u/orkiTB include: 

2. List four qualities youth 
must possess to make the 
tramiUon from school 

to work. 

3, Career develo^ent refers 
to (a)i while career 
aducation refers to (b). 

4^ Self identity is achieved by 
recognizing the relationship 
of one*s care^ goals to 
one*s 

5- To achieye educational 
identity^ oni tnust under^ 
stand the relationship 
of one's career goals to 

6. In teaching economic 
awarenesSi teac^rs must 
expose students to the 
influence of 

7. Careef placement is 
achieved through the 
development of 

& in addition to the skills 
d^quiredi a career edw:ation 
model mmt abo cov^ the 
dimmsion of (a) and (b). 



b. on-the-job communication problems 

c. internal and external stereotype discrimination 

a. self-understanding 

b. decision-making skills 

c. vocational ikills 

d. good work habits 

a. R change process over a lifetime 

b. the Sfrategies used in and outside the classroom to make change 

a. interests 

b. attitudes 

c. achievements 

d. uniqueness 

a. educational requirements 

b. one's learning capacity 



money 



a. employability skills 

b, social awareness 



n. home 

b. community 



HfCEi NnMhct ffiijeii imCirevr Eduiafiun. l^H. 
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Mtit Nansie Sharpleis, a Deaf 
Rolt Modtl 

Fmi "MffE a Member/' by 'Nancy Toon^ 
md Barbara FUner; AWlS Newslmm W VII 
(2); M^ch^ApffiU 197% 

Molt Associgtion of Women in 
Science (A WIS) members are acutely 
aware of the kinds of behsviof that 
limit career opportunities for women 
and ethnic minorities. Probably few 
of us ever think about the additional 
barriers the physically handicapped 
must face. We first met Nansie 
Shmrpless, a handicapped scientist, 
in Houston at the American 
Association for the Advancement of 
Science (AAAS) annual meeting 
earlier this year. She lost her hearing 
as a teenager t yet not only finished 
her high school education at a 
"regular" school, but went on to 
earn a BA in Zoolo^ at Oberliri 
College and an MS at Wayne State 
University, After working as a 
medical technologist for several 
years j she returned to graduate study 
and received a PhD in Biochemistry 
from Wayne State University in 
1970. After several years of 
postdoctoral fesearch at the Mayo 
Clinic/Mayo Foundation, Nansie 
was appointed Assistant Professor of 
Psychiatry at the Albert Einstein 
College of Medicine in New York, 
where she is also Director of the 
Monoamine Laboratory. 

AWlSi HcH^ did ymr physical 
handicap ^ dMafnm * affect your choice 
of education your career goals? 

NSi To answer this question ril 
have to give you some perspective, 
In l946i when I was 14 y^ars old, I 
experienced a sudden totai loss of 
hearing due to menlngitii* I'd 
previously planned on going to 
college and it did not occur to me 
then that deafeess would interfere 
with this goal. I had not considered 



the idea of going beyond the 
baccalaureate degree. 

Like most girls in those days, I 
assumed Vd work a year or so, then 
marry and become a housewife^ 
Although mother had gone to 
college and worked as a teacher, she 
stopped working when she married 
and I expected to do the same, 1 was 
deflnitely not seeking a lifelong 
commitment to a career. 

When I ^ame deaf, the initial 
decision was whether I could 
complete regular high school* I 
demonstrated that I could do that, 
and when it came tim? to select a 
college ^ deafaess very definitely 
influenced my choice. Handicapped 
people are often over-protected, a 
situation which stunts development 
of independence. To force myself to 
become more self-relianti I only 
applied to schools that were at least 
500 miles away from home. I also 
thought that a school with small 
classes would be easiest for me to 
cope with* Finally, I was aware that 
being handicapped might reduce my 
prospects of employment and 
thought that a d^ee from a school 
with a reputation for academic 
excellence would be an asset. All 
theie factors led to my choice of 
Oberiin. 

Later on, when it became time to 
select a career, deahess also had a 
strong influence. I deliberately 
sought a career where the need for 
verbal communication would be 
minimized. Early ideas were 
vetefinary medicine and library 
science. ^X^en I was a junior in 
collie I heard about m^ical 
technology, and decided that it was 
well iuited to both my personal 



tastei and my deafness. I just 
assumed that a career in teaching or 
any position requiring a lot of 
interaction with the public would he 
impossible. Characteristically, once 1 
had settled on medical technology, I 
headed for the top schools. 1 always 
felt that I should get the best 
training to offcet the liability of 
deafness. I chose Wayne State, one 
of two schools then offering a 
Master's de^ee program in med 
tech. As for going beyond the MS, I 
just did not aspire to that until 
much later. 

AWlSi Wm ymr family and friends 
gmmlly mpportiV€ of your mrcer 
goals? 

NSi Yesj my family was very 
supportive when it came to going to 
college and then on for an MS. It 
was acquaintances, that is, people 
who did not know me well, who 
were non-supportive. For instance, 
social workers advised my parents 
that I would not be able to return to 
regular high school following my 
hearing loss. They said Pd have to 
go to a sch^l for the deaf or have a 
private tutor if I wanted to complete 
school. Implying that it would not 
really be necessary for me to do so 
since Pd always have to be cared for 
anyway. Fortunately, my parents 
ignored this misguided advice. My 
parents were also criticised for 
sending me to college, since many 
^lieved that a deaf person is suited 
only for the manual trades and 
belongs in vocational school. My 
parents were determined that 1 
should have as good an education as 
possible to increase my 
employability. They always assumed 
that I would eventually earn my 
own living and 1 was expected to 
work during the lummer vacations. 
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outside her compteh^nsion. She 
said, "Oh go on! Don^t kid mel" 

AWIS: In particular, when and why 
iuef€ ym mofivflted to seek a PhO in 
bix^nistry? To ^^k a 
twhing/mmrch wfcer in gmiral? 

NS^ I cannot say exactly when and 
how I decided to go back to school 
for a PhD. Perhaps it was just a 
need to undertake new challenges. I 
had been working as a technologist 
in medically oriented biochemical 
research since Vd obtained my MS* 
Some of my co-wofkers suggested 
that I ihould work for a doctorate. I 
had teen taking night courses at 
Wayne State without credit ever 
since Vd graduatad. Some were 
purely for pleaiure, others were a 
definite asset at work. Som t of these 
latter were courses in math and 
chemiitry. I found that I was able to 
get very high ^ades in th^ chem 
courses if I put my mind to it* and 
gradually decided to try serious 
^aduate study (for credit). 

I know it would look good to say I 
had this single-minded purpose 
coward which I worked doffiedly, 
but things didn-t go that way at alL 
It was just a slow growth proceis. 
Opportuniti^ arose by chance and 1 
took them. At one time» I assumed 
that a deaf person could not 
iupefvise co-workers. Then 1 did it 
and that barrier fell. Likewise, 1 
assumed that deaf ^ple do not 
earn doctorates, ^en I did that, 
yet another barrier fell. O've since 
learned of several doien other pre- 
vocationally deaf people with earned 
doctoratei.) 

Although I am decidedly getting a 
great deal of personal satisfaction 
from my work* I must admit that 1 
am strongly motivated by a need to 
t^t and break down society's 
confining stereotyped conceptions of 
the capabiliti^ of persons with 
physical limitations, Deafo^s has 
S^nitely providid my drive to 
achieve. 



NSi I was admitted as a grad 
student in chemistry at Wayne State 
without question* Vd planned to 
continue working while getting soTme 
of the early course work completed. 
This was done commonly, and my 
employer was supportive, allowing 
me to rearrange my work ichedule. 
Then I ran into trouble with one of 
the fequired courses. The instructor 
was neither following a textbook nor 
putting sufficient material onto the 
board to enable me to deduce the 
topics being covered. Deafness is an 
invisible handicap and until 1 
requested assistance with this coursei 
the faculty simply had not realiied. 
At this point 1 ran into trouble. 
Former offers of financial assistance 
were withdrawni records were lost or 
misplaced; basic procedural 
information was not volunteered 
and had to be extracted item by 
item. Since 1 was not in on the 
student ptpevine, I was often 
unaware of what should be 
requested. When I went to pick up 
an application for an NSF graduate 
fellowship! the secretary had been 
instructed to tell me "no thanks, 
weVe already contributed to the 
United Foundation*" I got the 
forms, and later the fellowship, but 
it was a hassle 1 should not have 
hsd to cope with. 

Early on, many of the faculty 
regarded the idea of a deaf lady 
puttering around in their midst as 
some sort of joke* This was by no 
means true of the entire department 
^ many individuals were esttremely 
helpfol. In general* however, 1 
wasn't taken very seriously. I 
actually had several offers to remain 
in a pre-doctoral position at Wayne 
during the final week preceding my 
paduation. Even then, the idea that 
rd achiev^ a de^torate had not 
r^stered in the minds of some of 
the members of the chem 
department, 

AWlSi Wha is y*Mf perceptiw of fwu 
studenu react to ^ in tmm of your 
jmndimpi 



Many handicapped people are 
victims of n^ative expectations in 
their parents, teachers , and 
counselofs. Many are not pushed 
toward any sort of meaning! career 
goals. I was fortunate, therefore, for 
having what non-perceptive people 
might call selfish parents who 
wQuldn*t do everything for me. 

Of course, Tve been discussing here 
mainly my initial med tech career 
goal. When I decided to return to 
school for a PhD in biochemistry, 
friends and family were decidedly 
not supportive. My parents' attitude 
v/as mostly a puzzled "what for?"^ 
TTiere were dire predictions that Vd 
be unable to find a job because Vd 
be overeducated. Others questioned 
my ability to carry out the 
professional duties of a chemist. 

rd like to add that Tve often been 
subjected to unreasonable 
expressions of worry. This extends 
to such basic activities as crossing a 
city street, living in an apartment, 
driving a car, or traveling by plane 
or taxi, I still find that the general 
public and even my own family do 
not completely accept the idea that I 
am capable of handling my own 
affairs. Only recently, a welU 
meaning woman asked me "Dr. 
Sharpless, do you shop?" These 
negative expectations can be 
devastating barriers to development 
of feelings of self^worth and self- 
reliance in persons with physical 
limitations. 

AWIS: Did your colkge umh^s 
gnamrage ym to comider ^admti 

NS^ 1 don't recall bsing encouraged 
to do anything. Aetually, 1 had 
almost no contact with most of my 
college teachers. I think I did 
mention the idea eventually, but 
don't recall ever receiving any 
realistic advice and certainly never 
any stimulation or encouragement. 

I recently ran into one of my high 
schMl teachers, who ^relied 
amaiement that I was living 
Independently and supporting 
myitlf* That I was a profcMional 
womin with a PhD was totally 



A^Si Did ym experimm any 
diffimdtiu in getting admittid to 
graduate ichool and finding a PhD 



NSi I don't teach in the generally j 
accept^ sense of the word* I do 
interact with students at all levels, 
including post^W. but this usually 



takes the form of asiisting them with 
research projecti, Most of these 
encounters have been enjoyable and 
productivf i but thtre hava 
occasionally been problems. Some 
students adopt a paternalistic 
attitude toward me* For example, 
one bright young man asked me to 
"collaborate I*' assuring me that Vd 
get a publication if I did his 
analyses. It took some blunt 
discussion t© show him that doing 
his own analyses was supposed to be 
part of his learning experience. Alsoi 
the students do, I think, recheck 
what I tell them with greater care 
than they might with another 
faculcy member. There is definitely a 
credibility gap. 

AWIS: There has probably bem m 
much Of moff discrimination against 
handicapped persons in tirms of job 
opportunitieB^ as against minorities and 
women. Do you think the situation is 
changing? Do you think the efforts of 
AAAS have had an impact on the 
problem? 

NS: I think discrimination against 
the handicapped is more severe than 
it is against minorities or women. 
The idea that a person with a 
physical limitation has a right to a 
good education is still in its infancy, 
Press coverage of the '^non- 
discrimination" Section 504 of the 
Rehabilitation Act of 1973 has 
focused on the expense of efforts to 
make buildings accessible to 
wheelchair users. Almost nothing is 
mentioned about the human rights 
aspects I or the flnancial advantages 
that will accrue when handicapped 
persons become taxpayers instead of 
welfare recipients. 

As an example, take the case of 
Davis vs, Southeastern Community 
College, before the Supreme Court. 
Ms. Davis is a deaf woman denied 
admittance to a l-year nursing 
program. She has been a licensed 
practical nurse and wishes to be an 
RNp Although her grades are not 
outstanding, they ai e adequate and 
she has successAjIly completed one 
semester of course. TTie school is 
denying admiiiion on the grounds 
that it is unsafe for a deaf per^n to 
be an RN. The school contends that 
it would endanger the patients and 
make a mockery of the propam 
bfcausf she would not have the 



physical skills required to ftinction 
as, say, an Instrument nurse, 
although her license would imply 
she could do this. What is being 
ignored is that there are many parts 
of nursing for which deahess would 
be no impediment. AAAS is filing 
an amicus brief on behalf of Ms. 
Davis, and we anticipate that it will 
have tremendous impact* (Note: Dav- 
lost her case, TTie admissions dinial y/si 
upheU becmse ^me of the program 
re^uirmnmxts would need to be waived 
for a dsaf student,) 

The efforts of AAAS to make their 
Annual Meeting acc^sible to the 
handicapped also has had far^ 
reaching impact - other professional 
organizations have followed suit. 
The recently published AAAS 
Resource Directory of Handicapped 
Scientists lists names of about 550 
handicapped scientists, about half 
the number that have bmn located. 
This has been a unique effort. Now, 
when the uninformed state that 
there are no scientists who have 
handicaps, we may point. Relevant 
to the Davis case, for example, there 
are two deaf women listed who are 
in nursing. Through the Offlce of 
Opportunities in Science Project on 
the Handicapped in Science, under 
the able direction of Martha 
Redden, the handicapped have been 
recogniied as a disadvantaged group 
and given minority status. The 
barriers they face when they seek 
professional education and 
employment are becoming known, 
and finally, but not least importantj 
it is shown that handicapped 
scientists are capable of inaking 
contributions to science and society. 
I hope members of AWIS will 
actively support the AAAS Project, 

AWIS: Do you iwLVB any information 
about specwl e^atimal ^grami or 
funding sm4rces fm the handimpped 
tlwLt AWIS membm sfwuld know 

NS: Special pro-ams are still sparse. 
The AAAS has recently published 
&ience for Handicap^d Studenti in 
Higher Education which lists some 
of tham^ Additional infermation can 
be obtained fi'om ^n Thompson, 
&c-Treas., Scienct for the 
Hindlcapped Assoc., SSS 201, 
Univ. of Wisconsini lay Cliife, WI 
54701. 
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Thk organiiation, sponsored by the 
Nati &ience Teachers Assoc. i 
consists of educators who seek to 
spread awareness of the need to 
promote science for the handicapped 
and to develop curricula and 
materials for use in classrooms. The 
NSF Division of Scientiflc Personnel 
Improvementi Physically 
Handicapped in Science Program, 
accepts proposals for projects 
designed to increase participation in 
careers in icience and science 
education. Some of the handicapped 
scientiits associated with the AAAS 
Project have recently formed The 
Foundation for Science and the 
Handicapped. This organiiation, 
which publishes a newsletter, 
fiinctions primarily as an advocacy 
group working to improve the 
quality and acc^ibility of science 
education. More information on this 
may be obtained fi'om E,C, Keller, 
Jr.j Sec, Fdn for Sci. and the 
Handicapped, 2326 Grand St., 
Morgantown, WVA 26505. 

AWIS; Wwaf advici vmild you offer a 
handicapped person interested in a 
carCfT in sdmce? 

NSi There is no reason to believe 
that you cannot have a rewarding 
career in science just because you are 
handicapped. You will have to work 
very hard to get the needed training, 
but I think it is worth it. What area 
of science you go into depends on 
what you like to do best. I believe 
that all branches of science have 
parts chat can be handled by a 
disabled person. Aim for those 
where your disability is least of an 
impediment. For instance, if you are 
deafs avoid the few areas where 
auditory signali are of prime 
importance, 

Tlie special kind of ^rsistence you 
will need to achieve your career 
goals can be a very valuable asset. In 
scientiflc worki one is constantly 
faced with ejcperiments that have 
failed. In many cases, all that is 
needed for success is a slightly new 
approach, must have the ability 
to pick up the pieces and try again. 
In learning to win d^pite your 
physical disability, you will develop 
the valuable ability to stick it out. 
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Qutirions for SeltEvmluation 



pggt 1 , In what threi ways did deafness 

influmce Dr. Sharpkss' roH^fi 
sekction? 



a. 



2, Lilt three ways in which Dr. 
ShaTpkss' parmts supportMd htr 
caf€^ d^mlopmmt and mpiTationB, 



1 ^ — 

2 b.^ 



c. __ 



3, List three bflrrierj Dr. Sharplm 
met and overcame in her career 
development. 



& 

2 b. 
3 
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Self-Evaluation Answers 



Qutstaon 

I. In wtutt thrfr ways did 
deafnesB influence Df. 
Sharpkss* colkge s^kction? 



Aniwirs 

- To gain lelf reliance, ihe chooie iehooli at Itast 500 miles from home. 

- She chose a college with small dasses for an optimal learning environment. 

- She chose a college with a reputation for academic eKcellence to increase 
employment prospects* 



2, List three ways in which 
Dr. Sharpless' parmts 
mpponed /ler career 
development and 
aspirations. 



' They iupported her completion of high school and college. 

- They ignored misguided advice; for examplei instinitionalization. 

- They wouldn't do everyching for her. 

" Th^y encouraged meanin^l career goals ^ 

- They ^Kpected her to work during summers. 

' TTiey always aisumed she would eventually be self-supporting. 



3. LiJf tfifff barners 
Dr. Sharpless met and 
Q%jercami in her career 
devehpfnent. 



- unreasonable expressions of worry 
' negative expectations 

- misguided advice 

- lack of stimulation or encouragement for advanced degree work 

- lack of models of deaf and/or female f^rsoni in her career area 

- lack of being taken leriously; credibility gap 

- stereotyped assumptions like: deaf people can't supervise co-'workers 

- lack of student grapevine information 
^ bureaucratic hassle 

" being patronized 



TgKhfr'i Minuii; Cirf¥f Educaiisn 4nd Fltnnlni SklUii NFCE: 
Nitienil hoittt an Cifccr Edyeitton: !97f 
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An Introductioii to Career 
EducattDii 

Kmneih B. Hoyt, 
Offki of CaTem Education 
V.S, Dipattmmt of Health, 
Eduauion and Wtlfaft, 197 S 



Career education rapresents a 
response tp i call for educaciona! 
rtform. This call has arisan from a 
variety of fourcesi each of which has 
voiced diisaciifaction with Arnerican 
education as it currently exists. Such 
sources include students, parents, 
the business^industry'labor 
community, ouMf-school youth and 
idults, minorities, the 
disadvancaged, and the general 
public^ While their specific concerns 
vary, all seem to agree that 
American education is in need of 
major reform at all levels. Career 
education is properly viewed as one 
of several possible reiponies that 
could be given to this call. 

Conditions Calling for 
Edticational Reform 

The prime criticisms of American 
education that career education 
ieeks to correct include the 
following: 

1. Too many persons leaving our 
educational system are deficient in 
the basic academic skills required for 
adaptability in today's rapidlv 
changing society. 

2. Too many students fail to see 
ineanin^l relationships between 
whit they are being asked to learn 
in school and what they will do 
when they leave the educational 
iViteRit Thii is true of both those 
who remain to graduate and those 
who drop out of the educational 
system. 



3. American education, as currently 
structured, best meets the 
educational needs of that minority 
of persons who will someday become 
college graduates. It fails to place 
equal emphasis on meeting the 
educational needs of that vast 
majority of students who will never 
be college graduates. 

4. American education has not kept 
pace with the rapidity of change in 
the post industrial occupational 
society. As a result, when worker 
qualifications are compared with job 
requirements, we find overeducated 
and undereducated workers are 
present in large numbers. Both the 
boredom of the overeducated worker 
and the firustration of the 
undereducated worker have 
contributed to growing worker 
alienation in the total occupational 
society* 

5. Too many persons leave our 
educational iystem at both the 
secondary and collegiate levels 
unequipped with the v^ational 
skills, the sel^understanding and 
career decision^making skills « or the 
work attitudes that are ^sential for 
making a succetsfiil transition from 
school to work* 

6. The growing need for and 
presence of women in the work force 
has not b^n reflected adequately in 
either the educational or the career 
options typically pictured for girls 
enrolled in our educational system* 

7* T^e growing needs for continuing 
and recurrent ^ucation of adul^ 
are not b^ing met adequately by our 
current systems of public education, 
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8. Iniufficient attention has been 
given to learning opportunities 
which exist outside the structure of 
formal education and are 
increasingly needed by both youth 
and adults in our society. 

9. The general public, including 
parents and the businessMndustry' 
labor community, has not been 
given an adequate role in 
formulation of educational policy. 

10. American education, as currently 
structured i does not adequately meet 
the needs of minority or 
economically disadvantaged persons 
in our society. 

IL Post high school education has 
given insufflcient emphasis to 
educational programs at the sub- 
baccalaureate degree level* 

It is both important and proper that 
these criticisms be answered, in part, 
through pointing to the significant 
accomplishments of American 
education. Growth in both the 
quality and the quantity of 
American education must be used as 
a perspective for answering the 
criticii Such a perspective, of course, * 
is not in it^lf an answer* The 
answers given to such criticisms 
must take the form of either 
re&tation of the criticisms or 
constructive educational changes 
deigned to alleviate those 
conditions being criticized. The 
prosp»ect§ of refiiting th^ criticisms, 
to the satisfaction of the general 
public, seem slight. Thus, an action 
program of educational reform 
appears to be needed* Career 
education represems one such 
propam. 



Answering the Cail for 
Educational Refofmi 
The Rationale of 
Career Education 

Each of the 1 1 criticisms cited 
centers on relationships between 
education and lifestyles of 
individuals. Any comprehensive 
program of educational reform 
designed to answer suc'i criticisms 
must be based on some common 
element inherent in each of them. 
Such a common element must be 
one that can logically be related to 
the needs of all persons involved in 
education. It must be related to the 
societal goals for education as well as 
to the individual personal growth 
goals of learners. 

One such element that seems 
appropriate to consider for use is the 
concept of work. For purposes of 
this rationale* "work" has this 
specific definition: 

''Work** is consciom effort, other than 
that involved in activities whose 
primaiy purpose i$ eith^ CQping or 
relaxation, aimed at producing benefits 
for oneself and /or oneself and o^herj. 

This definition^ which includes both 
paid and unpaid work, speaks to the 
survival need of society for 
productivity* h also speaks to the 
personal need of all individuals to 
find meaning in their lives through 
their accomplishments. It provides 
one possible societal basis for 
supporting education. 
Simultaneously* it provides one 
clearly recognizable reason for both 
educators and students to engage in 
education. It emphasises the goal of 
education j m preparation for worki in 
ways that neither demean nor 
detract from other worthy goals of 
education. It is a concept whichj 
while obviously encompassing 
economic mans reaches beyond to 
the broader aspects of productivity 
in one's total life style - Including 
leisure time. 

As such* it serves as a universally 
common answer to all who ask, 
"Why should I learn?" The fact that 
It may represent, for any given 
individual, neither the only answer 
nor necessarily the most important 



answer to this question is Irrelevant 
to this claim for commonality. 

Proposals for educational change 
made in response to any criticism or 
combination of criticisms cited 
above can all be Bccomplished 
through use of the concept of work. 
It accommodates the productivity 
goals of society in ways that 
emphasize the humaniiing goals of 
American education. It is this 
quality that lends credence to career 
education as a vehicle for 
educational reform. 

A Generic Definition of Career 
Education 

In a generic sense, the definition of 
"career education" must obviously 
be derived from definitions of the 
words "career" and "education." In 
seeking a generic definition for 
career education, these words are 
defined as follows- 

■■Career" is the totality of work one 
does in his or her lifetime. 

"Education" is the totality of 
experiences through which one 
learns^ 

Based on these two definitions, 
"career education" is defined as 
follows^ 

*'Csf€er edumtion** is cKe totality of 
experience thnnif h w^hich one learns 
about and prepares to engage in work 
m part of her or his way of living. 

"Career," as defined here, is a 
development concept beginning in 
the very early years and continuing 
well into the retirement years. 
"Education," as defined herts 
obviously includes more than the 
formal ^ucational system. ThuB, 
this generic definition of car^r 
education is purposely intended to 
be of a very broad and 
encompassing nature* At the same 
time, it Is intended to be 
considerably lets than all of life or 
one's masons for living. 
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Basic Concept Assumptions 
of Career Education 

Based on the generic definition of 
career education and its rationale as 
cited above, the career education 
movement has embraced a number 
of basic concept assumptions. These 
assumptions m cludet 

L Since bath one'S career and one's 
education extend from the preschool 
through the retirement years, career 
education must also span almost the 
entire life cycle. 

2, The concept of productivity is 
central to the definition of work and 
so to the entire concept of career 
education. 

3. Since "work" includes unpaid 
activities as well as paid 
employment, career education's 
concerns, in addition to its prime 
emphasis on paid employment, 
extend to the work of the student as 
a learner* to the growing numbers of 
volunteer workers in our society, to 
the work of the fulUtime 
homemaker, and to work activities 
in which one engages as part of 
leisure and/or recreational time* 

4* The cosmopolitan nature of 
today's society demands that career 
education embrace a multiplicity of 
work values, rather than a single 
work ethic, as a means of helping 
each individual answer the question, 
"Why should 1 work?" 

5* Both one's career and one*s 
education are best viewed in a 
developmental rather than in a 
fragmented sense. 

6. Career education is for all persons 
- including the young and the old, 
the mentally handicapped and the 
intellectually pfted, the poor and 
the wealthy, males and females, 
students in elementary schTOls and 
in graduate collies, 

7, The wcietal objective of career 
education are to help all individuals 
to (a) want to work, (b) acquire the | 
skills necessary for work in these 1 
times, and (e) engage in work that is 
satis^ng to the individual and 
beneficial to society* 



8. The individualiscic goals of career 
education are to make work (a) 

P possible, (b) meaning^lj and (c) 

satisfying for each individual 
throughout his or her lifetiine, 

9. Protection of the individuars 
freedom to choose ^ and aisistance 
in making and implementing career 
decisions - are of central eoneern to 
career education. 

10. The expertise required for 
implementing career education exists 
in many parts of society and is not 
limited to those employed in formal 
education. 

Taken as a wholes these ten concept 
aiiumptions represent a 
philosophical base for current career 
education efforts. Career education 
makes no pretense of picturing these 
assumptions as anything more than 
the simple belieft they repreient* 
Certainly, each is debatable and 
none has sufficient acceptance as yet 
to be regarded as an educational 
truism. 

) Programmatic Assumptions of 

Career EducatiDn 

Operationally^ career education 
programs have been initiated based 
on a combination of r^arch 
evidence and pragmatic 
observations, While subject to 
change and/or modification based 
on forther research efforts, the 
following pro^ammatic asiumptions 
are intended to serve as examples of 
the truth as we presently know it* 
Each is stated, insofar as possible, in 
the form of a testable h^othesis. By 
doing so, it is hoped that ftirther 
research will be stimulated , 

L If students can see relationships 
between what they are being asked 
to learn in school and the world of 
work, they will be rnotivattd to 
laarn more in school, 

2. No single learning strata exists 
that is b^t for all itudents. For 
eKamplej some itudenti will learn 
best by reading books, and others 
will learn best by combining reading 
with other kinds of learning 
ictivitte, A compreheniive 
educational propam should provye 
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a series of alternative learning 
^trategi^ and learning environments 
for students. 

3. Basic academic ikills» a personally 
meaningftil set of work values, and 
gcx>d work habits represent 
adaptability tools needed by all 
persons who choose to work in 
today's rapidly changing 
occupatiDnal society. 

4. Increasingly, entry into today*s 
occupational society demands that 
those who seek employment possess 
a specific set of vocational skills. 
Unskilled labor is less and less in 
demand. 

5. Career development, as part of 
human development begins in the 
preschool years and continues into 
the retirement years. Its 
maturational patterns differ from 
individual to individual 

6* Work values, a part of one's 
personal value systemi are developed 
to a iigniflcant degree during the 
elementary school years and are 
modifiable during those years, 

7. Specific occupational choices 
represent only one of a number of 
kinds of choices involved in career 
development. They can ^ expected 
to increase in realism as one moves ' 
from childhTOd into adulthood and, 
to some d^ee, to be modifiable 
during most of one's adult years^ 

8. Occupational decision^making is 
accomplished through the dynamic 
interaction of limiting and 
enhancing factors both within the 
individual and in his present and 
proposed environment. It is not, in 
any sense, a simple matching of 
individuali with jobs, 

8. Occupational stereotyping hinders 
frill freedom of Qccupational choice 
both for female and for minority 
penons. Th^ r^trietioni can be 
reduced, to some extent, through 
proffammatic intervention strategies 
begun in the early childhood years, 

10, Parent socioeconomic status acts 
as a limitation on occupational 
choice considered by children* This 
limitation can be reduced, to a 
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degree, by program intervencion 
strategies begun in the early years. 

11. A positive relationship exists 
Nrween education and occupational 
competence, but the optimum 
amount and kind of education 
required as preparation for work 
varies greatly from occupation to 
accupation. 

12. The same general strategies 
utilised in reducing worker 
alienation in industry can be used to 
reduce worker alienation among 
pupils and teachers in the classroom. 

13. While some persons will find 
themselves able to meet their human 
needs for accomplishment through 
work in their plac^ of paid 
employmenti others will find it 
nec^sary to meet this need through 
work in which they engage during 
their leisure time, 

14. Career decision^making skills, 
Job-hunting skills, and job-getting 
skills can be taught to and learned 
by almost everyone. Individuals can 
effectively use such skills, once 
learned, to enhance their career 
development, 

15. Excessive deprivation in any 
aspect of human ^owth and 
development can retard career 
development. For p)ersons suffering 
such deprivation, special variations 
in career development programs will 
be required, 

16. An effective means of helping 
individuals discover both who they 
are (in a self<oncept sense) and why 
they are (in a perional awareness 
sense) is through helping them 
discover what they can accomplish 
in the work they do, 

17. Tlie attitudes of parents toward 
work and toward education act as 
powerfril influence on the career 
development of their children. Such 
parental attitudes are modifiable 
through pr^ammatic intervention 
strategic, 

18. TTie pfpcwes of occupational 
decision^making and occupational 
preparation will probably be 
r^eated more than once for most 
adults in today's society » 



19. One's Sfvle of living is 
significantly influenced by the 
occupations he or she engages in at 
various tim^ in life. 

20. Relationships berween aducation 
and work can be made more 
mfanin^l ch rough inftision into 
subject mitter than if taught as a 
separate body of knowledge. 

2L it can increasingly be expected 
that education and work will be 
interwDven at various times in the 
lives of most individuali rather than 
occur in a single sequentitl pattern. 

22. Decisions Individuals make 
about the work they do are 
considerably broader and more 
encompassing in nature than are 
decisions made r^arding the 
occupations in which they are 
employed, 

23. Oood work habits and positive 
attitudes toward work can be taught 
effectively to most Individuals. 
Assimilation of such knowledge is 
most effective if begun in the early 
childhood years. 

24. The basis on which work can 
^come a personally meaningfiji part 
of one's life will vary peatly from 
individual to individual, ^3o single 
approach can be expected to meet 
with universal success. 

25- While economic return con 
almost always be expected to be a 
significant factor in decisions 
individuals make about occupationst 
it may not be a significant factor in 
many decisions individuals make 
about their total pattern of work. 

This list is intended to be 
illustrative, rather than 
comprehensive » in nature. The 
prime point is that* in formulating 
action plans for career education, we 
are not, even at this stage, forced to 
operate out of complete ignorance* 
While much more research is 
obviouslv needed, we know enough 
fight now to justify and to 
undertake the organiiation, 
installation, and implementation of 
comprehensive career aducation 
programs. The call for ^ucational 
reform, to which career education 



s^ks to respondi need not and 
should not wait for ftirther research 
^fore we begin to answer It, 

Career Education Tasksi 
Initial Implementation 

To the gtemtmt extent possiblej 
initiation of comprehensive career 
education programs should be 
undertaken utiliiing exiiting 
personnel and existing physical 
faciliti^. TTie assumption of new 
roles by some staff members can be 
accompliihed in most educational 
systems with no serious loss in total 
institutional productivity* While the 
emphasis and methodology will vary 
conoiderably from one rfucational 
level to another (e.g., the emphasis 
on vocational education will be 
minimal at the elementary school 
level and the emphasis on the home 
and family component will be 
minimal at the adult education 
leveDt the following kinds of tasks 
are essential for initial 
implementation of a comprehensive 
career education effort. 

A, All clmsTOOm teachffri wilU 

1. devise and/or locate methods and 
materials designed to help pupils 
understand and appreciate the 
career implications of the subject 
matter being taught 

2. utilise career^riented methods 
and materials in the instfuctional 
program, where appropriatei as one 
means of educational motivation 

3. help pupils acquire and utilize 
good work habits 

4. help pupils develop, clarify* and 
assimilate personally meaningftil sets 
of work values 

5* int^ate, to the follest extent 
possible, the programmatic 
assumptions of career education into 
their instructional activities and 
teacher^pupil relationihips 

B. Sonu: teachers, in iddUmi, wiU be 
chafged with 

1, providing students with specific 
vocational competenci^ ft a level 



that will enable them to Rain entry 
into the occupational society 

2. helping students acquire job- 
seeking and job^etting skills 

3. participiting in the job-placement 
process 

4. helping students icquire decision^ 
making skills 

C. Tf^ bmin€$$-lnbaT4i^ustTy 
community will: 

1. provide observational, work 
experience, and work-study 
opportunities for students and for 
those who educate students 
(teacherSi counselors* and school 
administrators) 

2. serve as career development 
resource personnel for teacherSi 
counselors and students 

3. participate in part-time and fall- 
time job placement programs 

4. participate actively and positively 
in programs designed to reduce 
worker alienation 

5. participate in career education 
policy formulation 

D. Coumeling and guidance personnel 
Willi 

1. help classrTOm teaehers 
implement career education in the 
classroom 

2i serve, usually with other 
educational personnel^ as liaison 
between the school and the 
business-industry-labor cOinmuntcy 

3. serve, usually with other 
educational personnel, in 
implementing career education 
concepts within the home and 
family structure 

4i help studenti in the total career 
development process, including the 
making and implementation of 
car^ decisions 

5* participate in part-time and fijll- 
time job placement praams and in 
follow-up studies of former students 



E, TTie home and family nmnbrrs with 
whom pupils rmde will: 

L help pupils acquire and pricCice 
good work hibits 

2. emphisiit devtldpmgnt of poiitive 
work valuts and attitude toward 
work 

3* maximizti to the fuU^t extent 
poisiblt, career development options 
and opportunities for themselves 
and for their children 

F, ^umtiofml administratQTS and 
school boards %viU: 

1. emphasiie career education as a 
priority goal 

2. provide leadership and direction 
to the career education progrim 

3. involve the widest possible 
community pirticipation in career 
education policy decision'making 

4^ provide the time, materials, and 
flnances required for implementing 
the career education program 

5. initiate curriculum revision 
designed to integrate academic, 
general, and vocational education 
into an expanded set of educational 
opportuniti^ available to ill 
students 

Until and unless performance of 
these tasks is underway, we cannot 
say that implementation of a 
comprehensive career education 
program has tiken place* While bits 
and pieces of career education are 
obvious in many educational systems 
at present i very few have Ajlly 
implemented these initial tasks. 
American education cannot be 
credited with responding to the 
demands for educational reform by 
simply endorsing the career 
education concept* Only when 
action programs have been initiated 
can we truly say a res^nie has been 
made. j.. . 

Laarntr Outcomes for 
Cir^r Edu€atian 

Like the career education tasks 
outlined above, speciflc learner 



ouccomei for career education will 
vary in emphajis from ont 
educational level to another. For 
purpose of ferming a broad basis 
for evaluating the effectiveness of 
career education eflbrts, a listing of 
developmental outcome goak is 
^sencial. In this sensti career 
education seeks to pr oduce 
individuals who, when they leave 
school (at any age or at any level), 
arep 

1. Competent in the basic academic 
skills required for adaptability in our 
rapidly changing miety. 

2. Equipped with gmd work habits. 

3. Capable of choosing and who 
hive chosen a penonally megnin^il 
set of work values that foster in 
them a desire to worki 

4. Equipped with career decision^ 
making skills, job^hunting skilb, and 
job^etting skills. 

5. Equipped with vocational 
personal skills at a level that will 
allow them to gain entry into and 
attain a degree of succm in the 
occuparional sc^iety. 

6. Equip^d with career decisions 
based on the widest possible set of 
data concerning themselves and 
their educationaUv^ational 
opportuniti^. 

7. Aware of means available to them 
for continuing and r^urrent 
education once they have left the 
formal system of schooling. 

8. Success^l in being placed in a 
paid ^cupation, in Aiither 
education, or in a vocation 
consistent with their current career 
education, 

9« SuccmAil in incor^rating work 
valu^ into their total ^rsonal value 
structure in such a way that they are 
able to choose whatt for them, is a 
d^irable lifo^le. 

It is imponant to note that these 
learner outcoine goals are intended 
to apply to ^sons leaving the 
formal educationi! systmn for the 
world of work, ^ty are not 



intended :q be anplicable whenever 
the pefion leaves a particular school. 
For some perosns, then, these goals 
become applicable when they leave 
the ^ondary schcxiK 

For others, it will be when they 
have left post hip i sehasl 
occupmtional education programs. 
For still othen, th^ gods need not 
be applied, in to to, until they have 
left a college or university setting. 
Thus, the applicability of these 
learner outcome goals will vary ftom 
individual to individual as well as 
from one kvel of education to 
another* This is consistent with the 
da' 'opmental narar^, and the 
basic assumprion of individual 
difference, inherent in the concept 
of career education. 

Basic jUusational Changes 
Championed by ^raer Educacion 

The actions of students, educational 
personnel, parentt, and members of 
the business^ndustry^labor 
community, no matter how well- 
intentioned^ cannot bring about 
educational reform so long as the 
basic polici^ of American education 
remain unchanges. None of the 
basic educational policy changes 
advocat^ by career education is 
either new or untetcd. Yet, none 
has become common practice in a 
majority of educational sy stems. No 
one of th^ changes can or should 
come quickly. Each will require 
considerable study, debate, and 
public acc^tance before it is 
initiated* In spite of the obvious 
difflcultie and dangers involved, 
each of the following basic 
educational policy changes is 
champion^ by the career education 
movement.' 

L Substantial increase in the 
quantity, quality and variety of 
v^ational education offerings at the 
secondary school level and of 
occupational education offerings at 
the posti^ndary schdol level. 

2. Increase In the number and 
variety of educational coune options 
available to students with a de^ 
emphasis on the prince of clearly 
differentiated coU^ preparatory, 
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^nefil edycationi and vocitional 
cdueatiQn ajfriculumi at ch^ 
^□ndtry school level. 

3. The initallation of perfomance 
evaluation, is an altemarive to the 
strict time requirements imposed by 
the tTaditional Carnegie unit, as a 
means of ass^ing and certiftring 
educational accomplishment. 

4. The initaliation of syicemi for 
p-anting educational credit for 
learning that tmkm place outside the 
walls of the school 

5. Increasing use of noncertificaced 
personnel from the buiiness- 
industry-labor community as 
educational rei^urce persam in the 
educational system's total 
instruct ional program. 

6. The creation of an open entry ^ 
©pen exit educational system that 
allows students to combine 
ichooling with work in ways to fit 
their n^ds and educational 
mottvations. 

7. Substantial increases in programi 
of adult and recuffent education as 
a r^ponsibility of the public school 
educational system* 

8. Creation of the year-round public 
school system that provide multiple 
points dufing any U^month period 
in whidi a student wUl leave the 
educational system. 

9. Major overhaul of teacher 
education programs and graduate 
programs in education aimed at 
incorporating the career rfucation 
concepts, skills, and methodologi^. 

10. Substantial increa^ in the 
cBtmr guidance* counseling, 
placement, and follow-up ftinctioni 
as parts of American education. , 

11. Substantial inCTeas^ in program 
and schedule flacibiU^ that allow 
classroom teachers, it all levels, 
greater autonomy and fre^om to 
cho^ educational strat^^ and 
^viie method and materials they 
d^ermtne to be eflfective in 
increasing pupil achievement. 

12. Incrf tied utiliiation of 



educaiional technology for 
gathering, proc^ing, and 
di^minating knowledge required in 
the teaching-lan^aage proc^, 

13. Increase parricipation by 
studentSi teacher, parents, and 
memtew of the busin^^ndustry- 
later community in educarional 
policy making. 

14. Inciea^ pBrticipatien by formal 
educational institutions in 
compreheniive community 
educational and human services 
efforts. 

^ere are three basic implications 
inherent in the kinds of educational 
change cited he^ which must bt 
made very explicit. 

First, we are laying that while initial 
implementation of career education 
programs will be relatively 
inexpensive, total educational reform 
. is ^ing to be expensive. No matter 
him much current educational 
budgets^ are re-alignedi there is no 
way that thb total reform can be 
earned out with sums now teing 
depended for the public schwl and 
public Mgher education systems. 

Second, we are iaying that a 
substantial portio^i of the additional 
ftinds required could be found in 
rem^ial and dtemarive educational 
systems that, suppoi^ with tax 
dollars, now adst oueide *he 
structure of our public seJiool system 
and our system of public 
postsecondary education. Career 
^ucttion repKsents a movement 
driicated to avoiding the creation of 
a dual system of public educarion in 
the Uwttd Stat^, A single 
comprehensive educational system 
will be both less expensive, in the 
long run, and more beneficial in 
meting educational needs of all 
peraons - youths and adults - in this 
society. 

Third, we are saying that the days 
of educational isolationism are past. 
It is time that our formal 
educational system join forc^ with 
all other ^pnents of the total 
society, induding both community 
service agenci^ and the busing* 
industi^4atoT community, in a 
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comprehensive effort to meec the 
varirf and contiriuing educational 
n^s of both youth md adults. 
Rather than complain about or 
compete with other kinds of 
educational opportunities, all must 
coUaborace in providing approprf^f^ 
educational opportunities for all 
ciriienSi 

Unless these kinds of long-range 
educational reforms are made a basic 
part of the career education strategy, 
it is unlikely thpt the kinds of 
criticismi that led to establishmenc 
of career education will be effectively 
answered. 

Conclusion 

As a response to a call for 
educational reform, career education 
has operated as a paper priority of 
American education for the last 
three years. During this period, it 
has demonstrated its acceptability as 
a direction for change to both 
educators and to the general public, 
la widespread application to all of 
American education has not yet 
taken place. If successftil efforts in 
this direction can now be made, the 
result should be complete integration 
of career education concepts into the 
total fabric of all /^erican 
educarion. When this has been 
accomplished, the result should be 
abandonment of the term "career 
education" and adoption of some 
other major direction for 
^ucarional change. The call for 
educational refomi to which career 
education seeks to respond, is still 
strong and pe^istent across the 
land. That call can no longer be 
ignored. Career education stands 
ready to serve as a vehicle for 
answering the call. It is time that 
this vehicle be used. 
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Ouaitiom for StitEv^a^iiatsoft 



Which 



• folhw^n^ not 



reform i 

tr^fc of ^eparmkm, far rmking 
yi^m$$fui tfmmitim from school 
to um'k 

b) imdicpmi€ mitinuing idumtion 

c) lock of prtpafmion for rmking 
n^C£Ssfi4 tfamition from work 
to TMtif&n^t 

d) inad$^imt€ mrewf advUmimt and 
pTtpafation for wmnen 

e) nf f is of minority grmps not 
biing mii 

f) sdmcB and mgir^^ng courm 
hav€ not kept pact with admncis 
in technology 

2. What u tht "sodital bosu for 
mppming ^dumtUm'' pwidid for 
by the difinition of work? 



Page 
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mriif fdycslion is prirfwnily /or 
the miiMfity or Maonomically 
dimdvmmgMd persom 

f) an aim of mmm' e^ycof un U to 
msht uwk pouibU, frmningfidi 
mid mtUfying for indLvidual 

4. lif€Styk is inflimmd ^ om*i 
oQOUpc^im ' trm or faUsf 

5. Occup^iOTml didsion^naking is the 
nMdmg of individuah with job$ - 
mn or /obc? 

6. Thi bw^nm-l^of4ndu$t^mnfnmity 
jhouU hi fespomibU for proving 
imdenu with ipedfic vocmional 
oompHmdes during ths initial 
impkmmmtkn of a comprehiT^ivt 
mr€$r iduMio^ effort - 

trm w fdnf 

7. Whs ihoyid ht rtj^oniibJf /or 
invohnr^ mmfnunity partidpation 
in thi caretr edumtion policy 
^diwnmakinif 



3. Which of thg following are not 
basic concept assumptiom of 
career edumtionf 

2 a) career education is a ^vebpmental 

^ life long proceu 

b) career educatwn is the technical 
training necessary for ont 'i 
chosen mreer 

c) mlunteer, leisure t and hmr^rriaking 
Mivities are ifwluded in the 
definition of work 

d) educatwn^ {mniiajanj shall be 
the pHrmTy puw^on of esr i ff 
edmatim 



8. At what age or smge mn the learner 
omomes for mreer education be 
es^cted to have been mastered by 
the student? 

5 , , 



9. The implications of a fidl 
implemmtMion of career ed^mttion ' 
01 mitlined are 

6 a)_ _ ™ ^ 

b) „ _ ^ 

0 \ 
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Self-Evaluation Answers 



Qytition Answtrs 

] Which of the following c) lack of prepar acion for makini succesaftil craniition from work to rttirf ment 

wmmt am^iom mUing 0 science and enpntefing eourses have not kept pace with advancei m 

for iducatioml r^farml technob^ 

2. Whai u %h£ *'$od€ml basis Education is pfiparation for work and work benpffits oneself and others 
for mppcning eduMim'* 
provided for by th^ difinidon 
of work? 

3 Which of thg folhuu^ W career education is the technical training nec^sary for one's chosen career 

ing are not basic cencipi d) educational inititutioni ihall be the primary purveyors of career education 

assimptior^ of career ^) career education is primarilv for the minority or economically 

fducotiw? disadvantaged persons ^ 

4. Oni*s life style is influmced True 
by one*i Oi^cupcuian - tw of 

fdse? 

5, Occupatioml dicision- False 
mafcinf y the mmching of 

individu^ with jobs ^ 
trm or fcdse? 



A &isinis$-Usbor'indu$tTy 
community should be 
mponsibU for pfmnding 
it^^mts with specific 
voauioml oampetsnciBs during 
the initid impkifmttatim of a 
comprehmsii^t cmer 
edumtion effort - true or f^ef 

7. Who shoidd be respomibh 
for inmlmng commmity 
partmpation in the careir 



False 



i. At what age or stage 
mn the katn^ mtcom§s for 
career eduMion be ejected 
to have bem i^^tsred by the 
stiident? 

9. TTie impUmions of a full 
implmnmmkin of mre^ 
idmation as omlit^d arei 



Educational administrators and school boards 



When the student leaves the formal educational system for the world of work 



a) educationsil reform is expensive 

b) creation of a smglt comprehensive educational system 

c) end of educational iiolarionism 
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TOs Career Education Workshop Participants* 

FROM I Marcla Rothstein 

RE: Pre-Woykshop Information 

Under the auspices of the MSSD/IITID National Project on Caree iucation (NPCB), 
a team of three trainers from California School for the Deaf, Berkeley, will present 
a Career Education and Planning Skills workshop. This workshop will cover concepts 
of career education, systematic planning, and impleoentation . Participants will 
work in departmental teams and as a whole to develop an implementation plan for 
career education at the Arizona School for the Deaf, Tuscon. In addition to being 
able to help develop your school's career education implementation plan, you, as 
a participant may qualify to receive Inservice credit toward CED reeertif ication. 

The workshop will be held April 16, 17, and 18. We would like to begin with a dinner 
at La Puente at 8:00 pm Tuesday, April 15th. Then registration for Che werk|hop 
will be held at 8:00 Wednesday morning, with the first session beginnmi at B.JU 
am. On Wednesday the sessions will run from 8i30 to 5:00, and on Thursday and Friday 
from 8:30 to 4:15. We will have an hour and a half break for lunch each day. You 
will be responsible for your dinner Tuesday evening and your lunches during the 
workshop. The sessions will be signed In total cenmunication . 

When we first meet on Wednesday morning there will be an opportunity for each depart- 
ment to share Information about the hlihllghts of Its career education program (past 
efforts, present accomplishments, plans for the future, etc.) To facilitate the 
sharing, we hope your departments will meet prior to attending the workshop to pool 
your information and identify a department spokesperion who can present a 5 to 10 
minute synopsis. We will have reports from the elementary department, junior high 
school, senior high school, and any other department that you might identify. 

1 am sending you a biographical data form and a pre-test, both of which you should 
complete and r eturn to me in the enclosed stamped envelope. I am sending also pre- 
workshop readings which you should finish reading before the workshop. These papers 
will give you a good background for the workshop and make your participation easier 
as well as helping with your school planning for career education. 

We are looking forward to meeting you at dinner Tuesday evening, April 15th. 
Sincerely, 



Marcla Rothstein 

Career Iducatlon Coordinator 



.★Adapted example used for ripple workihop, Tucion, A2, 1980. 
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Two National Working Conferences 



MSSD - February 1978 
NTE) ' September 1978 

Goals: 

1. to clarify career education concepts 

2. to increase awareness of the relevance of career 
education for the hearing impaired 

3. to share what has been learned about implementing 
career education 

4. to identify issues needing fiarther attention and 
development for the hearing impaired 

5. to obtain suggestions for ways to address the most 
urgent issues 
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ERIC, 
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Needs Identified 

1. inservice training for staff in career education 

2. the development of a comprehensive plan for the 
schools to implement career education programs 
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MSSD/NTID National Project on Career Education 
Workshop on Career Education and Planning Skills 



Workshop Goals 

1. To increase participant awareness of career 
education and how it is implemented. 

2. To increase participant skill in planning, using career 
education as the vehicle. 

3. To help participants develop a plan of action for their 
home school. 

4. To expose participants to some career education 
activities which they may wish to see used in worksho 
in their home schools. 



Trainere Manual: Career Education and Planning Skills, 
MSSD/NTTD National Project on Career Education, 1980, 
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Roadmap of Content and Modules 



L These modules provide 
administrEtonf teachers and 
counselors with basic career 
education background* New 
concepts include stereo^pingp 
infusion of the CCEM model and 
collaboration with community 
programs. 

II, These modules provide admini- 
strators, teachers and counselors 
with basic planning background* 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result. 

niA. Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
a group to consensus. 



UIB. Teachers/Counselors will 
receive indepth practice in 
curriculum inftision of the 
elements of the CCEM, 

IV. All team members will prepare 
an implementation plan for their 
most urgent goals. 



II 



Modules 1 - 7 

Career 
Education 



Modules 8^11 
Planning 



Modules 12 ^ 15 
Implementation | ^^^^^^ 

I 



IV 



Modules 16-18 
Implementation 



Trainers Manuab Career Education and Planning Skills, 
MSSD/NTID National Project on Career Education, 1980. 
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Module One Objectives 
You wilb 

L demonstrate an awareness of the workshop goals, 
schedule, and format. 

2. demonstrate an awareness of other participants* career 
education efforts and identify similarities to their 
own programs. 

3. list several stereotypes related to deafness or deaf 
people and relate them to career development of the 
hearing impaired. 



Trainers Manual: Career Education and Planning Skills. 
MSSD/NTO National Project on Career Education, 1980. 



i, 392 T-1.5 



Module Two Objective 
You will: 

L describe the importance of self awareness to the career 
development process. 



Trainers Manual: Career Education and Planning Skills, 
MSSD/hmD National Project on Career Education, 1980. 
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Value Procassing Questions 

1. Which questions were most difficult to answer? 
Why? 

2. Which questions required risk taking? 

3. Did any questions draw a surprising response from 
the group? Which? 

4. Why is it necessary to assess our values toward work 
as a starting point for career education? 



Trainers Manual; Career Education and Hanning Skills. 
MSSD/NTID National Project on Career Education, 1980. 



Values Clarification 

The steps in valuing includes 

• choosing ftom among alternatives 

• prizing your choice 

• acting or behaving consistently with your choice. 



Trainers Manuili Career Educarion and Planning Skills. 
MSSD/KTTO National Project on Career Education, 1980. 
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Self-Concept 

- You need to know who you are before you can decide 
what you want to become. 

- Positive self-concept is the basis for all achievement 
and growth. 

- Handicapped students especially need success-oriented 
experiences structured into their school activities to 
build and maintain positive self-concept, 

- Career education experiences can provide for realistic 
and positive self-concept development. 



Trainera Manuil: Career Education and Planning Skills. 
MSSD/N'nD National Project on Career Education, 1980. 



Who We Are 



There are a total of participants in attendance 

from states. 

Males Hearing Impaired 

Females Other Handicapped 



Average age 



An average of years in education of the deaf 



most 



most 



least 



An average of years in career education 



least 



Degrees held Reason for Attending 

Bachelors - Requested by Supervisor 

Masters ~ Professional Grov/th 

Doctorate Fulfill Inservice Requirement 

„ Other 



Trainers Manual: Career Education and Planning Skills. _ - - 

MSSD/NTTD Narional Project on Career Education, 1980. T-2-5 



Module Three Objectives 
You will: 

L describe the possible barriers that could influence the 
career development of disabled individuals. 

2. clarify your perceptions of the importance of career 
education for your hearing impaired students, 

3. demonstrate awareness of research results on 
perceptions of educators of the deaf toward career 
education goals. 



Trainers Manuali Career Education and Planning Skills. 
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Film Exercise 

As you watch the film, listen for or watch for, and write 
down any instances that fall into the two following 
categories^ 

* (1) things that contributed to the worker's succ^s 
(2) things that were internal or external barriers. 



Things that 
Contributed to the 
Worker's Success 



Internal/ 
External 
Barriers 



Worker 1 

Blind 






Worker 2 

Wheelchair 






Worker 3 

Cerebral Palsy 






Nansie Sharpiess 
Deaf 







Trainers Manual: Carew Education and Planning Skills, 
MSSD/NITD National Project on Career Education, 1980. 
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Module Four Objectives 

You will: 

1. define "work" and describe how to operationalize the 
concept with students. 

2. distinguish between 

a. work / career / job 

b. career education / career development 

c. career education / vocational education, 

3. appreciate the need for a positive value toward work. 



Trainers Man uali Career Education and Hannlng Skills. 
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Hoyt's Definition * 

Work is conscious effort aimed at producing benefits fo 
oneself and/or others. 

Career is the totality of work one does in his or her 
lifetime. 

Job is an immediate task, paid or nonpaid. 

*As defined by Ken Hoyt in several papers. 



Trainers Manual: Career Education and Hanning Skills. , 
MSSD/NTTD National Project on Car^ Education, 1980. 
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Career Development vs. Career Education vs. 
Vocational Education 

Career Development 
a natural process involving maturation, ones total 

experiences 

Career Education 
a planned program of experiences to enhance 
Career Development 

Vocational Education 
formal and informal experiences which lead to the 
acquisition of employable skills 




Trainers Manual: Career Education and Planning Skills. 
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Module Five Objectives 
You will: 

1. list the 8 elements of career education. 

2. describe the 4 developmental stages and 3 
environments involved in career education, 

3. match several developmental tasks to the correct stage 
and element. 



Trainsrs Manual; Career Education and Plannini Skills. 
MSSD/KTTD Narional Project on Career Education, 1980. 
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Stages of Career Development 



Aujareness 



Exploration - 



passive compiling and integration of 
information and experiences 

testing and manipulating concepts and 
experiences 



Preparation - broad development of entry skills 

Specialization - development of specific skills within a 

narrow area 



Trainers Manuah Career Education and Planning Skills, 
MSSD/NTTO National Project on Career Education, 1980. 
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LIST OF TASKS 

Stage Task 



1 , In the want ad section of 
the newspaper look up and 
compare the wages of a truck 
driver and a college professor. 



2. Name the job titles of 3 
workers seen at schooK 



3. Prior to an assignment to a 
work-study program, fill out a 
job application in area of 
specialization. 



4* Following the guidelines for 
amateur coin collectors, choose 
ten coins to begin a coin 
collection*^ 



5, Learn to drive a car* 



Trainers Manuali Career Education and Hanning Skilli* 
MSSD/WTO National Project on Career Education^ 1980. 



Module Six Objectives 
You will: 

1. define infusion and list 3 reasons why the inftised 
approach is better from an implementation point of view 
than an add-on approach, 

2. distinguish between infiised and add-on approaches. 



Traineri Manual: Carter Education and Planning Skills. 
MSSD/NTTD National Project on Career Education ^ 1980. 



410 



In^ion ^ when career education is woven into or 
taught along side a regular curriculum topic. 



Add-on - a separate course or unit totally devoted to 
a career development concept. 



Tnfiisinri 


Add-on 


i> iviorc rcicvaiiL 


Not tied to classwork 


2. Higher achievement 


INO CnSirifiC 111 <iWlllwVwiiiw4AL 


3. Every teacher involved 


Only special teachers do 


career education 


4. No new expense 


More expensive 


5. Developmental 


Free standing 


6. Requires inservice 


Easier to develop 


training 




Trainers Manual i Career Education anc 


1 Planning Skills, 


MSSD/NTTD National Project on Care 


er Education, 1980. 
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Infusion Example One 



Subject: Social Studies 

Content Objective: Community Helpers 

Stage: Awareness 

CE Objective: Self Awareness 

Activity: Elementary age deaf students visit community 

helpers as part of their social studies curriculum. 

It will be easy for their teacher to infiise some 

self awareness (career education) by asking the students 

if they would like to wear a uniform to work, like a 

law enforcement officer (cop). 



Traineri Manual: Career Education and Planning Skills, 
MSSD/NTLD National Project on Career Education, 1980, 
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Infusion Example Two 



Subject: Math 

Content Objective: Banking 

Stage: Exploration 

CE Objective: Beginning Competency, Economic 
Awareness J Decision Making 

Activity- In math class, deaf eighth graders will 
choose which bank to deposit their savings based on th 
best interest rates. Their teacher is inftising economic 
awareness, decision-making and beginning competency 
(working with data), at the exploration stage. 



Trainefs Manuah Career Education and Planning Skills. A^n 
MSSD/NTID National Project on Career Education, 1980.^ ^ *J 



) 

Comprehensive CE Curriculum 



• review curreht curriculum for CE activities 

• match these to the elements of the CCEM 

• note elements which have no inftised activities 

• write CC M objectives and activities to fill in 
the gaps 

• commercially available CE materials may not meet 
your needs 

• Cost of mfusion: CCEM objective writing requires 
some skill development 

• Cost of add-on: adding on to student schedule and 
school budgets 

• the reward for inftision is worth the effort 



Trainers Manuals Career Education and Planning Skilli. 
MSSD/NTID National Project on Career Education, 1980. 
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Subject Areas 



Developmental Stages 



Elements 
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Module Seven Objectives 
You will: 

1. describe several places outside of the regular 
classroom situation in which career education 
concepts or activities could be integrated. 

2. distinguish between the processes of collaboration and 
cooperation of school and community. 

3. identify community sites for a potential field trip. 



Trainers Manual i Career Education and Planning SktUs, 
MSSD/NTID National Project on Career Education, 1980. 
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Infusion vs^ Integration 



Infusion 

1. more relevance 

2. higher achievement 

3. simultaneous learning 

4. cheaper 

5. part of regular classes 

6. all teachers involved 



Integration 

1. more relevance 

2. higher achievement 

3. simultaneous learning 

4. cheaper 

5. part of regular classes 

6. all teachers involved 

7. environments of home 
and community 



Trainers Manuah Caretr Education and Planning Skills. 
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Cooperation vs. Collaboration 



Cooperation 

1. asking community to buy into 
established plans 

2, one-way communication 



Collaboration 

1. joint decision-making with 
community representatives 

2. two-way communication 



Trainers Manual; Career Education and Planning Skills, 
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Shifting Subgroups 

A. Planning is: 

1. time-consuming 

2. essential 

3. difficult 

4. fian 

B. The best way to plan is: 

1. to work alone 

2. to involve others 

3. to let the principal do it 

4. step by step 

C. The biggest advantage of planning i 

1. being well organized 

2. being accountable 

3. seeing your progress 

4. knowing what you want 



Trainers Minual: Career Education and Planning Skills. 
MSSD/NT© National Project on Career Education, 1980, 
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Roadmap of Content and Modules 



1. These modules provide 
administrators, teachers and 
counselors with basic career 
education background. New 
concepts include stereotyping, 
Infijsion of the CCEM model and 
collaboration with community 
programs. 

II. Thtse modules provide admini* 
stratorsi teachers and counselon 
with basic planning backpound. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 



UIA. Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus. 



Teachers/Counselors will 
receive indepth practice in 
curriculum inAision of the 
elements of the CCEM. 



IV. All team members will prepare 
an implementation plan for their 
most urgent goals. 



II 



Modules 1 - 7 

Career 
Education 



Modules 8-11 
Planning 



I 



Modules 12-15 
A ! B 

Career 



Implementation 



I 



Education 



I 



IV 



Modules 16 - 18 
Implementation 



Tnintrs Manual: Career Education and Planning Skills. 
MSSD/NTID National Project on Career Education, 1980. 
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Module Eight Objectives 
You will: 

1. express an appreciation for the concept of a 
systematic approach. 

2. identify the steps involved in using the systematic 
planning and implementation processes. 



TrainCTs Manual: Career Education and Haniung Skills. 
MSSD/OT© National Project on Career Education, 1980. 



Systematic Planning and Implementation 



Planning 

L Assess needs 

2* Analyze power, and support 
3. Set goal (specific) 
4* Design evaluation 
5. Overcome resistance 




Implementation 

L Goal statement 
2* Task analysis 
3* Timelines 

4. Resources 

5. Evaluation 



Tniners Manuih Cirear Education and Planning Skills* 
MSSD/^^D National Project on Cafier Education^ 1980. 
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Planningi Needs Assessment 



Ideal 

4 



Gap 



Real 



The gap is the need 



Systematic Planning 



1, Assess Needs 



2. Analyze Power and Support 

3. Set Goal (Speciflc) 

4. Design Evaluation 

5. Overcome Resistance 



Trainefi Manual: Career Education and Planning Skills. 
MSSD/NTTO National Project on Career Education, 1980. 



424 



TS'5 



Module Nine Objectives 



You will; 

L identify needs assessment as the first element involved 
in the systematic planning process. 

2. specify how a school team can operationalize a needs 
assessment. 



Trainers Manuali Career Education and banning Skills, 
MSSD/NTTO National Rrojrct on Career Education, 1980. 
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Module Ten Objectives 
You will: 

L identify the second step in systematic planning as the 
analysis of power and support, 

2. identify appropriate people as to Sanction in a support 
group. 

3. describe how the analyses of power and support are 
applied to career education. 



Trainers Manual; Career Education and Planning SktlU. 
MSSD/NTTD National Project on Career Education, 1980. 



Plannings Power and Support 



1. Assess Needs 



2. Analyze Power and Support 

3. Set Goal (Specific) 

4. Design Evaluation 

5. Overcome Resistance 



TTainers Manuili Career Education and Planning Skills. 
MSSD/NTTO National Project on Career Education, 1980. 



Sources of Power* 



Position 

Power derived from superior authority. 
Expertise 

Power derived from extensive knowledge or 
experience in career education. 

Social status 

Power derived from high status in the community, 
through acquaintances or relationships. 



• Booklet No. 7 " "Planning and Management." Career Education Dissemination 
Project Implementation Booklet Series. Roieville Area Schools. Roseville, MinneMta. 
1977. 

Trainers Manuah Career Educadon and Hanning SkUU. 
MSSD/^»nTD National ftoject on Career Education, 1980. 
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Support Systems 

A support system consists of the network of 
groups within the school<ommunity setting that will 
promote career education. 

Support Systems can include formal and informal 
groups. 

niere are several ways people can provide support. 

1. Communication - efficiently relaying information 
in any size school-community setting. May include 
the sharing of personal intentions and feelings. 

2. Problem solving - making judgments and decisions 
which represent group consensus. 

3. Psychological - empathy, regard, 

4. Action Plans - taking on specific tasks, helping 
implement a program. 



Trainew Manuali &reer Education and banning Skills, 
MSSD/mTD National Project on Career Educarton, 1980. 



Module Eleven Objectives 



You will: 

1. describe the relationship between goal setting and 
evaluation. 

2. be aware of the use of incentives to minimize the 
effects of stressftil change. 

3. list in correct sequence the five elements involved Ir 
the systematic planning process. 



Trainers Manuab Career Education and Planning SkiUs. 
MSSD/NTro National Project on Career Education, 1980, 
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Planningi Goal Setting and Evaluation 

1. Assess Needs 

2, Analyze Power and Support 



3. Set Goal 




4« Design Ev 


aluation 



5, Overcome Resistance 



Trainers Manual: Career Education and Planning Skills. 
MSSD/NTDD Narional Project on Career Education, 1980. 
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Goal Setting/Evaluation Lecturette 

• The goal represents a realistic estimate of an 
ideal situation. 

• Where power and support are strong, the goal 
should be achieveable, 

• Data collection should be planned to document 
progress and achievement of the goal, 

• This data-collection process and the comparison 
between what you wanted and what you have 
achieved is evaluation. 

• The evaluation techniques should also specif/ hov 
youll know when you have reached your goal. 



Trainere Manual: Career Education and Planning Skills. 
MSSD/KTTO National Project on Career Mucation, 1980. 



Systematic Planning 

L Assess Needs 

2. Analyze Power and Support 

3. Set Goal (Specific) 

4. Design Evaluation 

5. Overcome Resistance 



Trainers Manual: Career Education and Hannlng Skills. 
MSSD/NTO National Project on Career Educarion, 1980. 



Roadmap of Content and Modules 



L These modules provid 
administrators, teacherL and 
counselors with basic career 
education background. New 
concepts include stereotyping, 
infusion of the CCEM model and 
collaboration with community 
programs, 

U. These modules provide admini- 
stratorSi teachers and counselors 
with basic planning background. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result, 

IIIA. Administratori will be 
eKposed to the NPCE implemeiitii^ 
cion process and learn how to 
lead a group to consensus* 



UIBv Teachers/Counseiors 
receive indepth practice in 
curriculum inftision of the 
elements of the CCEM, 



IV. All team members will prepare 
an implementation plan for their 
most urgent goals. 



Modules 1 " 7 

Career 
Education 



II 



Modules 8^11 
Planning 



m , 

Modules 12-15 
A I B 

Implementation \ 

I Education 

I 



Modules 16 - 18 
Implementation 



Trainers Manual: Career Education and Planning SI 
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Module Twelve'A Objectives 
You will: 

1. name and desGribe two out of three useful techniques 
for reaching decisions with a group* 

2. express appreciation for the benefits derived from 
decisions reached by group processes vs. those 
derived from an Individual judgment. 

3. identify the role of decision making in the systematic 
planning process. 



Trainm Manual: Career Educarfon and Planning Skills. 
MSSD/NTTD Narional From on Career Mucation, 1980. 



ERIC 



435 



T-12A.2 



Interactive Group Technique 

1. Open the discussion by brainstorming possible 
alternatives or solutions. 

2. Accept all ideas and list them on the board as the 
are generated. 

3. After people run out of ideas, begin to categorize 
alternatives. 

4. Rewrite the list organized by category. 

5. Ask group to give pro's and con's for each 
alternative. 

6. Make a decision by voting for only one idea. 
Alternative with highest vote is selected. 



Trainers Manuab Career Education and Planning Skills. 
MSSD/NTTO National Project on Career Education, 1980. 



Nominal Group Technique 

1. Open the session by having each person write out 
their alternative ideas. 

2. Open the discussion by calling on each person in 
turn to give one of their ideas (round robin) until all 
ideas are listed. 

3. After ideas are listed, ask group to discuss each idea 
in order, to clarify the meaning of each. 

4. Reach a consensus by voting on the three top or best 
ideas, A second vote may be taken after discussion of 
the results of the preliminary vote. Item with the 
most votes is the group choice. 



Trainers Manuah Career Education and Planning Skills. 
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Delphi Technique 



1. Typically accomplished by mailing out questionnaire; 
takes the most time. 

2. Respondents generate ideas in first mailing. These are 
categorized and whole list is mailed out again. 

3. Respondents rate each of the ideas. These ratings are 
averaged for each item. 

4. Each respondent then receives the average rating and 
their own rating for each item. They are then asked 
to re-rate each item in light of the average rating. 

5. Final rating is used to rank order the ideas. Top rated 
idea represents the group choice. Notify group of the 
results. 



Trainers Manual: Career Education and Planning Skills. 
MSSD/NTCD National Projict on Career Educationj 1980. 
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Decision Making Techniques 



IGT 



NGT 



Delphi 



L Optn the discussion by brain- 
stormini possible altarnatlves 
or solutions* 

2. Accept all ideas and list them 
on the board as they are generated. 



L Open the sesiion by having 
each person write out their 
alternative ideas. 

2. Open the discussion by calling 
on each person in turn to give 
one of their ideas (round robin) 
until all ideas are listed. 



1. Typically iccomplished by 
mailing out questionnaire; takes 
the most time, 

2. Reipondents generate ideas in 
first mailing, TTiese are categorized 
and whole list is mailed out again. 



3. After ^ple run out of ideas, 
begin to categorize the alternatives. 



4. Rewrite the list organized by 
category. 



5. Mk group to give pro's and 
con's for each alternative* 

6. Make a decision by voting for 
only one idea* Alternative with 
highest vote is selected, 



3. After ideas are listed, ask group 
to discuss each idea in order, to 
clarify the meatiing of each. 

4* Reach a conKnsus by voting 
on the three top or best ideas. A 
second vote may be taken after 
discussion of the results of the 
preliminary vote. Item with the 
most votes is the group choice. 



3, Respondents rate each of the 
ideas. These ratings are averaged 
for each item. 

4, Each respoiident then receives 
the average rating and their own 
rating for each item* They are 
then asked to re-rate each item 
In light of the average rating* 

5, Final rating is used to rank 
order the ideas. Top rated idea 
repr^ents the group choice, 
Notify group of the results* 
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Module Thirteen-A Objectives 
You will: 

1. list the steps in using the NGT. 

identify three characteristics of a healthy organization. 



Trainers Manual; Career Education and Planning Skills, 
MSSD/NTID National Project on Career Education, 1980. 
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Design One 




442 
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Module Foufteen-A Objectives 
You will: 

1. define collaboration and contrast with cooperation 
with respect to one way vs. two way communication. 

2. identify^ the populations to be represented on a career 
education community advisory committee. 

3. contrast the fiinction and member composition of an 
advisory group and a task force. 



Trainers Manual: Career Education and Planning Skills. 
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Cooperation vs. CoUaboration 





Co/ Wjof fltfon .* 


1. The school develops a 


I. Representatives or 


plan and presents it to 


community poups, 


fhp prnuns in the 


parents and the school 


community. 


join in developing a plan. 


2. All definitions and 


2. Together they work out 


i 111 

timelines are developed 


11 11 
mutually apeeable 


by the school. 


definitions and timelines. 


3. The school generally 


3. Support is virtually 


asks for community 


guaranteed because of 


support and help in 


the broad involvement 


implementing the 


in the planning. 


school plan. 





Trainers Manual: Career Education and Planning Skills. 
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The Differences Between a Task Force and an 
Advisory Committee 



Task Force Advisory Committee 



Deals with specific Is involved with the 

problems or creates whole plan 

specific programs. 



Is created by the Is created by the career 

advisory committee education team 



Longevity is limited to Exists as long as program 
short term assignment planning and implementa- 
tion are occurring 



Traineri Manual: Career Education and Planning Skills. 
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Module Fifteen-A Objectives 
You wilb 

1. list in order the steps involved in documenting 
the systematic implementation of career education. 

2. describe the milestones for implementation of a 
comprehensive plan for career education and the 
format for documentation. 



Trainers Manual! Career Education and Plannini Skllli. 
MSSD/NTTD National Project on Career Education, 1980. 



Steps in Systematic Implementation 

1. State your top-rated goal. 

2. Analyze tasks. 

3. Schedule timelines. 

4. Analyze resources. 

5. Evaluate progress and 
report milestones. 



Trainers Manual: Career Education and Planning Skills. 
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Roadmap of Content and Modules 



L These modules provide 
administrators, teachers and 
counselors with basic career 
education background. New 
concepts include stereotypingi 
infusion of the CCEM model and 
collaboration with community 
programs. 

IL These modules provide admini- 
strators , teachers and counselors 
with basic planning background. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
result. 

Ill A, Administrators will be 
exposed to the NPCE implementa- 
tion process and learn how to 
lead a group to consensus. 

IIIB« Teachers/Counselon will 
receive indepth practice in 
curriculum infusion of the 
elements of the CCEM* 

IV. All team members will prepare 
an implementation plan for their 
most urgent goals. 



II 



III 



Modules 1 ' 7 

Career 
Education 



Modules 8^11 
Planning 



I 



Modules 12 ^ 15 

A ! B 

Career 



I 



Implementation | 



I 



Education 



IV 



Modules 16-18 
Implemtntation 



Trainers Manuah Career Education and Planning Skills. 
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Module Twelve- B Objectives 
You will: 

1. describe the internal and external forces that 
influence one's career. 

2. create an infiased activity for self awareness and for 
career awareness, 

3. recognize the infusion of work habits as a vehicle 
for an icebreaker. 

4. recognize the inftision of the "A to Z Game" as a 
vehicle for a career awareness activity, 

5. be able to look up a job title in the D,0,T. 



Trainers Manuals Career Education and Planning Skills, 
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Module Thirteen-B Objectives 



You will: 

1. recognize infiased activities for educational 
awareness and economic awareness. 

2. describe an incased classroom activity for educational 
awareness and for economic awareness. 



Trainers Manuah Career Education and Planning Skills. 
MSSD/NTTD National Project on Career Education, 1980. 



Unusual Occupational Titles 



Ankle patch molder 

Belly wringer 

Camera operator 

Dope house operator helper 

Egg breaker 

Finger waver 

Gherkin pickler 

Hog head singer 

Ichthyologist 

Japanner 

Knot picker 

Leaf sucker operator 

Mother repairer 

Nuclear powerplant supervisor 

Orthotist 

Professional shopper 
garter folder 
Raisin washer 
Sweat box attendant 
Tipper 

Upsetter setter-up 
Vanilla-chocolate coin counter 
Whiskey prwf reader 
X^ray consultant 
Yeast pusher 
Zyglo inspector 



Trainers Manuah Career Education and Planning Skills « 
MSSD/NTTD National Project on Career Education, 1980. 



DPT Shifting Fingers 

farmer 
accountant 
mechanic 
cosmetologist 
teacher of the deaf 



Tf liners Manual: Career Education and Planning Skills. 
MSSD/NTID National Project on Career Education, 1980. 
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Module Fourteen- B Objectives 
You will: 

1. describe one everyday activity representative of each 
work orientation: data, people, and things. 

2. describe an infiised classroom activity for beginning 
competency representing at least one orientation: dataj 
people, or things. 



Trainers Manual: Career Education and Planning Skilli. 
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Infused Activity 1 



Content area: Speech 

Objective: Spontaneous Communication 

Activiv^: Tell a joke . 

Stage: Preparation 

C£ Objective: Working with people. Being able to 
tell a joke effectively requires a student to have 
beginning competency in the speech area, and in 
working with people. This could be labeled with a jc 
title, but more important is self-insight into working 
with people. 



Traineri Manual: Career Education and Planning Skilli, 
MSSD/NnD National Project on Career Education, 1980. 



Infused Activity 2 

Content area: Math 



Objective: Learning concept of rank order 

Activity: Using batting averages, rank order the 
Pittsburgh Pirates players. 

Stage: Preparation 

CE Objective: Working with numbers (data). In order to 
rank numbers, a student must have the bepnning 
competency in numerical conc^ts. The teacher could 
discuss various careers of people who work with 
numbers. 



Trainers Manual i Career Education and Planning Skills. 
MSSD/NTTD National Project on Career Education, 1980. 



Infused Activity 3 

Content area: Metals shop 

Objective: Manual Dexterity - using a wrench 

Activity': Fix a bicycle handle bar ♦ 

Stage: Exploration 

CE Objeawe: The job title could be that of mechanic, 
but more important is to stress personal awareness of 
beginning skills in working with things. 



Trainers Manual: Career Education and Planning Skills. 
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Module Fifteen-B Objectives 

You will: 

1. identify available human resources within a school 
useftil in teaching career education activities. 

2. describe several ways of getting and using information 
about significant adults' or students* experiences. 

3. list several sources of career education ideas from 
print or media resources. 



Trainers Manuali Career Education and Planning Skills, 
MSSD/NTID National Project on Career Education, 1980. 
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Criteria for Selecting Print/Media Resources 

1. Positive image for race, sex and handicapping 
condition 

2. Publisher should be willing to adapt high-cost 
materials. 

3. Coordination with other program components. 

4. Hands-on activities. 

5. Any language level can be adapted. 



Trainers Manuah Career Education and Planning Skills. 
MSSD/NnD National Project on Career Education, 1980. 



Roadmap of Content and Modules 



L These modules provide 
administtatorii teachers and 
counselors with basic career 
education background. New 
concepts include stereotypingi 
infiision of the CCEM model and 
collaboration with community 
programs. 

n* TTiese modules provide admini^ 
stratorSj teachers and counselors 
with basic planning back^ound. 
Appreciation for a systematic 
approach and a common language 
for the planning process should 
results 

fflA, Administrators will be 
exposed to the NPCE implementa* 
tion process and learn how to 
lead a group to consensus. 

niB* Teachers/Counselors will 
receive indepth practice in 
curriculum infusion of the 
elements of the CCEM. 

IV* All team members wUl prepare 
an implementation plan for their 
most urgent goab. 



U 



m 



Modules 1^7 

Career 
Education 



Modules 8^ 11 



Planning 



Modules 12 - 15 
A ! B 

Career 



Implementation 



I 



Education 



I 



IV 



Modules 16 ' 18 
Implementation 



Trainers Manuih Caretr Education and Planning Skills. 
MSSD/NTID National Project on Caretf EducatiTO, 1980* 
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Module Sixteen Objectives 



You will: 

1. be aware of and appreciate the unique role and 
strengths you bring to your team. 

2. specify how you and your team will operationalize the 
new concepts learned. 



Trainers Manuah Career Education and Planning Skills. 
MSSD/NTID National Project on Career Education, 1980. 
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Module Seventeen Objective 
You will: 

1 . develop and hand in a pre-plan consisting of at 
least three goals. 



Trainers Manual: Career Education and Planning Skills. 
MSSD/NTID National Projec t on Caretr Education, 1980, 
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Module Eighteen Objective 
You will: 

1. recognize sources of assistance for implementation 
of your pre-plan goals. 



Trainers Manuals Career Education and Planning Skills. 
MSSD/NTTO National Project on Career Educarion, 1980. 



Appendix C 
SUMIARY OUTLINI 
of 

The Delivery Skills Workshop 
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Delivery Skills Overview 



Objective 



Activity 



Evaluation 



On the end of session 
evaluation formj 80% of 
the participants will 

Report moderately high 
to high level of interest 
and participation in 
the workshop 

Report moderately high to 
high level of comfort in 
and satisfaction with 
the workshop 

Report a clear understand* 
ing of overall workshop 
goals and outcomes 

Identify at least 3 in- 
clusion activites from 
the strategies used in 
the workshop so far 

Describe the effeet of 
group size on discussion 

List 3 assumptions for 
eKperiential learning 



Dyadic Sharing 



Processing 



Workshop overview 



Dinner J Name tags 
Dyadic sharing 



Workshop Questionnaire 
Items #2, 4 



Workshop Questionnaire 
Items #3p 6 



Workshop Questionnaire 
Item #1 



Delivery Skills Test 
Item #3 



Delivery Skills Test 
Items #7 J 10 

Delivery Skills Test 
Item #6 



Objective 



Activity 



Ivaluation 



At the end of Session B 
on the evaluation fom 
participants wills 

Demonstrate awareness of 
the group dynamics involved 
reachifg consensus 

Recognize variety of 
decision-making s'iyles 
within a laadarlegs group 



Admissions 
Comnittee 



Processing 



Delivery Skills Test 
Items #85 11 



Delivery Skills Test 
Item #13 



3 



3. DiscQver and describe 
thair mm behavior style 
in the group process 



Observation Guide 



3. Testimonial 
during process 
discussion 
(show of hands 

and self 

report) 



Session Objective 

G Given a stimulus situation 

as an example of group 
interaction, participants 
Willi 

1, Accurately identify at 
least three blocking 
roles and the appropriate 
intervention strategies 
which the group leader 
may use 

2* Accurately identify at 
least one method of 
handling conflict 

3, Write two questions 
which will facilitate 
processing the learning 
for an experiential 
activity 

4. Describe the workshop 
design used throughout 
the sessions presented 



Activity 



Evaluation 



Stimulus Tape 

on Group Dynamics 



Handout on 

Conflict 

H0--C^1 

Processing Questions 



Lecturette 



Delivery Skills Test 
Items #2, 4, 9, 12, 
14, 15 



Delivery Skills Test 
Items #16, 17 



Delivery Skills Test 
Items #5, IB 



Delivery Skills T^.8t 
Items #1, 19 



Session Objective 

D 1* Using the Training Style 
Inventory , participants 
will assess their 
personal training and 
learning styles* 
They will clarify their 
beliefs relevant to 
training and learning 



Activity 

Training Style 
Inventory 



Evaluatiou 

Show of aands 
during processing 
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2* Participants will identify 
the perional preferences 
of their co-facilitators 
and clarify how their 
strengths and weaknessei 
can be considered when 
building a team 

3, Participants will eKpress 2 
advantages and 2 
disadvantages of working 
with co-^faeilitator vs. 
serving as a single trainer 



Team Meeting 



Lacturette on 
Cofacilitating 



During proeessing 
by self report 



Delivery Skills Test 
Items 20 1 21 
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National Preject on Career Education 
DELIVERY SKILLS TEST 



When designing a workshop, the first thing to consider is 

a) time allotment, 

b) makeup of the group, 
e) place it will be held, 
d) goals of the workshop * 

In a group iituation, leader ship Is usually 

a) shared. 

b) repfesented by the person recording, 

c) taken by the person who talks the most, 

d) not evident. 

Inclusion methods include each of the followingp eiccept 

a) coffee and doughnuts, 

b) nam© tags, 

c) handouts. 

d) icabreakers, 

A task oriented group member would mmt likely 

a) make sure everyone in the group has a chance to apeai 

b) keep track of time allotment, 

e) break up a tense Mmant with humor* 

d) make sure everyone understands the question, 
A good processing question might bei 

a) Did you find the exercise helpful? 

b) How much time did the exercise take you? 

e) Would you use this exercise with another group? 
d) Wiat happened in your group during the exercise? 

468 



6 

6. All of the foilowing are asiumptions for experiential learning, 
except I 

a) You have tha option of not partieipating, 

bj You are free to take care of physiGal needs at ony point. 

c) You are to steiy within your usual role as a group member, 

d) You may question what is happening at any point. 
1. For meaningful group discussion, the best group size is 

a) 2=3. 

b) 4-6* 

c) I-IO^ 

d) 11»15. 

8. The best way for a group to make a decision is by 

a) taking a vote , 

b) having the leader decide, 

c) reaching consenaus« 

d) referring the decision to coOTaittee* 

9* The least appropriate way to handle a nQn-talker in a group is 
to 

a) privately confront the person regarding non^talking* 

b) ask the person for an opinion* 

c) ask the person to be Che recorder, 

d) ignore the parson, asiuoing non-talking is the person's right 

10. When giving directions | the most important thing to state is 

a) the group .^ize, 

b) what you want the group to do» 

c) where you want the group to do it. 

d) the conclusion you expoct* 

469 



11. A group may reach consensus mora easily if it 

a) defines eonditioni under which members may contribute. 

b) encourages high ^^arbal participation of its members. 

c) establishes self-authorized decisions from individual members 

d) none of the above, 

12. Which of the following is not a characteristic of an effective 

group? 

a) Task functions are defined* 

b) Maintenanca functions are astablished. 

c) Feallnga ara discussed. 

d) None of the above choices is appropriate. 

13. A good working group requires each of the following, except 

a) interaction and conmunication* 

b) purpose and goals. 

c) a designatad leader, 

d) a positive view of the role of conflicts 

14. Raising feelings of satisfaction in a group is an aKainple of a 

a) task role. 

b) maintenanca role. 

c) blocking role. 

d) Parker House role. 

15/ Blocking roles will prnbably be reduced if 

n) ground rules are revised nftar Che meeting. 

b) the group establishes its own purpose. 

c) group members allow everyone to be heard. 

d) all of the above. 
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Conflict situations will most Ukaly remain in a group when th 
group leader uses the 
a) withdrawal method. 



c) integration method, 

d) CDllaboration method* 

The suppression method of dealing with organigational conflict 
may result in 

a) disappearance of the conflict, 

b) preserving relationahipa. 

c) the development of a pursuasive minority, 

d) a watered down solution. 
A good proceasing question may 

a) require a one word response, 

b) include several ideas* 

c) require divergent thinking. 

d) inelude long and complete deseriptions , 

An important consideration for workshop design is 

a) including time to share reactions. 

b) keeping participants busy all the time, 

c) allowing participants not to participate in an activity, 

d) all of the above. 

An advantage of cofacilitating is that it encourages 

a) competition* 

b) a broader focus, 

c) antienergism. 

d) modeling. 



b) 



negotiation method* 




9 

21, A disadvantage of co f aci 1 i Lating is that it 

a) reduces dependency on the facilitators. 

b) requires individuals with different orientationn . 

c) reinforces mutual blind spots. 

d) encourages lower effort froin each facilitator. 



473 



10 



Key for Du livery SkflLs Test 
Item # Correct Response 



1 


D 


2 


A 


3 


C 


4 


6 


5 


D 


6 


C 


7 


B 


8 


C 


9 


D 


10 


D 


11 


A or B 


12 


D 


13 


C 


14 


B 


15 


D 


16 


A 


17 


B 


18 


C 


19 


D 


20 


D 


21 


C 
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TEST KEY 



474 

o 

ERIC 



Npce 



HO' 1 8 -2 



Nationi) Projipt on Carstr Gducaiign 
A Join! Project of the 

Modet Secondary School for the Deaf and r^t-i^n^ 

the National Technical iriititute for the Deaf CUrNTcNT TEST 



KEY 

^^flrSGr EduCStioil/ S^j^cr tht: best answer hy circling^ the IsttLr of the 

, ~ ^' - * 1 i ^'0^^ Of phrase fQllowing each Urn that hist 

1 lanning oklllS complem the sentence. 



1. The major pfoblem for 
diiabled indtviduais capable 
and int€r€stad in working is 



It is moft important to includg 
which of the following on a 
school's career aducation team? 



A major condition affecting 
member satisfaction in 
decision^making groups is 



4- Part of realistic goal setting 
involves which of the 
following 



5^ Incentives of tmplementing 
career education include 



6^ When compared to normal 
hearing individuals, career 
develapment of hearings 
impatred people 

7* jobs in the labor force can be 
labeled according to their 
%vork orientation which 
includes 



a) emplayment legislation 

b) inability to get needed skills 

c) lack of successful experiences 
^^underernplDynnent 

a) librarians and teachers 

b) CQunselurs and administrators 

f teachers and odrninistrators 
tuachers and coutiselors 

f resolving differences in status 
open^nded goals 

c) increasing work group memberships 

d) all of the above 

a) identifleation of informal power within 
the community 

b) identifleation of formal power within the 
school 

c) personal assessment of needs 
^^all of the above 

a) specific scheduling of time 
status gains 

c) short range student benefits 

d) a voucher system 

a) is restricted to certain skill areas 

b) is an identical process 

f follows the same general patterns 
relies upon special intervention 

a) facts and observations about the work 

b) individuals and groups of people involved 
in the work 

c) situations and effects related to the work 
^^all of the above 
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8, The main difference between 
career education and 
vocational education is 



9. A probIem''Solving orientation 
to conflict rgflecis the view 
that canflicts are 



10. A good career education 
advisory committee should 
include reprefentattvei from 



11* "Infusion'" of career ijducation 
h better than **add-on" 
because it 



12, Developmental stages of career 
education include all of the 
foUowing, eKccpt 



a) vocational educntion includes occiipationnj 

and career educotion 
@ vocational education is included within 
career education 

c) there is very little difference between thorn 

d) none of the above 

a) easily solved 
nntural events 

c) can be avoided 

d) openly expressed 

^nschool professionals, families and emplnyers 
n) employers, families, and teachers 

c) parents, teachers, and students 

d) teacherSi administrators, and parents 

tallows for devulopmental learning 
requires greater inservice training 

c) lets students see the uniqueness of 

career education 

d) involves a limited number of staff 

a) exploration 

f self-direction 
preparation 
d) awareness 



13« Career education evolved to 
address several needs that were 
not already being met in the 
schools^ These included all of 
the following, except 

14* The main difference between 
career devulopment and 
career education is that 



15* Resistance to change can 
he minimifed through 



16, Tasks appropriate for the 
developmental stage of 
exploration include 



17. Generally, the perceptions of 
educators of the deaf toward 
career educaUon goab have 
been 



agrnllege preparation 
student motivation 

c) school<ommunity cooperation 

d) curriculum relevRnce 



a;)carccr education is u subset of career 
dovelopment 

b) tareer education is a subset of 
cnrcer education 

c) there really in no difference between thern 

d) none of the above 

a) stressing cnreer education ns a remedy 

b) missionary zeal 
c^providing psycholcigical support 

a system of performance rewards 

a) the identificotion of different jobs 

b) learning trade skills 

§ learning what n career is 
comparing work conditions for certain Jobs 

a) uninformed 

b) antagonistic 

c) skepticnl 
dysupportive 



IS. Givc^ the carcur educaiiun n) n rnn^ruuinii nuivUy 
elemecit of career a%varcnfss, H) an ndd-on nctivity 
a teacher planned an accivUv ^h'^^ infused nctivity 
for students to study the ufn cominunitv nctivitv 

sequence of jobs involved in 
huilding a hnuie and to note 
the occupiilionnl titles of 
workers on these jobs. This 
accivity is an 
exampk' of 



19, GenernllVi people work for all 
of the follDwing reasons, 
except to 



l) satisfy pLT^niKii interests 
^develup an avocation 
rT implement personal beliefs 
d) atniin soi inl statUF 



20* The performance of change n) monies nre budgeted (or the new activities 
is insured and becomes b) mandntud by the Vining public 

internalized when ^^genernted fn^m within n school 

a) change agents design new prograni^ 



477 



